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Objectives: The aim of this study is to explore how the cocktail of entrepreneurial teaching methods (defined as mixture of various teaching approaches) help underpin and reinforce the student learning experience. The paper explores two questions:

1. How can we equip, encourage and create interest in non-business university undergraduates in setting up their own enterprise or develop entrepreneurial skills, which they can use as an employee or as a person?

2. How can we assess this learning process?
Prior work: The paper is building upon a concept of bridging the gap between theoretical knowledge and action by making the students reflect on their actions and on their theoretical knowledge so to become better entrepreneurs. 

Approach: Currently our “Entrepreneurship Studies” module is delivered to various final undergraduate non-business programmes across the School of Computing, Engineering and Information Sciences (CEIS) at Northumbria University, and is assessed using a combination of portfolio and presentation methods. The cocktail of the entrepreneurial teaching methods approach provides insight into a learning process of entrepreneurship education by collecting data from one cohort of students from surveys, in-depth interviews, class observations and log diaries/personal journals that have been used by students to reflect on their learning. 

Results: The research provides substantial evidence for the effectiveness of cocktail teaching methods that allow the student learning experience involve their past experience, gained knowledge from existing experience, actively seeking learning opportunities, learning by doing, learning for purpose, improving and reflecting upon experiences and building up confidence to transfer learning skills into knowledge. This module creates awareness among undergraduates that there is an alternative way of employment other than being employed and also self-employment is not for everyone.  

Implications: The cocktail of entrepreneurial teaching approaches illustrate for educators that entrepreneurial teaching team and its values, skills and methods are crucial factors in making the success of teaching entrepreneurship education. The view now held by the tutors is that they are effectively preparing students to become confident and creative contributors in any type of business setting where they find employment. 

Value: The paper contributes new insight on the  ‘reflection on entrepreneurial learning’ and this study will continue to prove that entrepreneurial education has a positive impact and effect in creating an enterprise cultural awareness and should be offered to all undergraduates in higher education. Tutors are forging links with local graduate start-up businesses that support the module delivery and its new philosophy wholeheartedly.
Introduction

The aim of this study is to explore how the cocktail of entrepreneurial teaching methods (defined as a mixture of various teaching approaches) help underpin and reinforce the student learning experience. The paper explores how we can equip, encourage and create interest in non-business university undergraduates in setting up their own enterprise or develop entrepreneurial skills, which they can use as an employee or as a person and also how we can assess this learning process. The paper builds upon a concept of bridging the gap between theoretical knowledge and action by making the students reflect on their actions and on their theoretical knowledge so to become better entrepreneurs. 

The paper begins by exploring the rationale of teaching the entrepreneurship module and underlying objectives in a metaphor form of cocktail ingredients (teaching content for knowledge), mixing the cocktail ingredients in cocktail shaker (teaching approach) and cocktail party itself  (active environment for action/active learning) as defined by Grainger et al (2004). 

1. How can we equip, encourage and create interest in non-business university undergraduates in setting up their own enterprise or develop entrepreneurial skills, which they can use as an employee, or as a person?

The concept of cocktail teaching was introduced by Grainger et al (2004) who reported an investigation into creative teaching, undertaken through peer review and analysis of sessions in various teaching subjects, leading to interviews with students. This allowed her to examine the sessions in relation to content, teaching style and student experience, from which she identified the various themes.  The themes identified included contextualisation; using metaphor; style and pace of delivery; tutor confidence and ability to inspire; valuing students; emotional engagement; and challenging students to reflect upon their own learning.  Some of these will be used in our study.  She also suggested that ‘creative teaching is a complex and invigorating cocktail. The ingredients of the cocktail can be identified and may be taught, but much depends upon the vigour of the mixing and the individual experiences of those who attend each ‘cocktail party’. Her study was based upon the primary school curriculum. After reading her article, it emerges that we are applying the similar concept in our entrepreneurship education programme, but at a restrictive level - due to contact time constraints, standards, and summative assessment procedures. This also acts as a constraint for creativity and innovation, which are the backbone of entrepreneurship. Human skills and people’s powers of creativity and imagination are a key resource in a knowledge-driven economy (Robinson, 2001) which means that universities need to adopt innovative ways forward by providing the appropriate resources to develop creative teaching, which is a critical component in a world dominated by technological innovations. 

Learning strategies should include challenging and innovative teaching and learning, which should empower the active learner, by exposing them to different circumstances and employability (Hartshorn & Hannon, 2003; Hannon, 2004; Galloway, 2002, 2005; Hegarty, 2006). This remains important with the UK HE funding council’s emphasis on entrepreneurship being incorporated throughout all HE provisions across all disciplinary areas (HEFCE, 2004). Added value is expected by developing enterprise amongst those with high skills in both vocational and intellectual fields (Galloway et al., 2005). A number of initiatives such as network of Science Enterprise Centres (UKSEC), The National Council for Graduate Entrepreneurship (NCGE), The Cambridge - Massachusetts Initiative all acknowledge the role of HE institutions promoting enterprise education and encouraging graduates to start up new businesses (Hannon, 2006) as well as creating entrepreneurial awareness among students and staff in HEIs in UK.
Bearing this in mind, this paper explores two important issues, which are in a favour of making a case of teaching entrepreneurship education and its benefits to the School of Computing, Engineering and Information Sciences (CEIS). The first issue is whether we can equip, encourage and create interest in non-business university undergraduates in setting up their own enterprise or develop entrepreneurial skills, which they can use as an employee or as a person. The second issue is whether we can assess or evaluate the (action) learning process, which is taking place when students are involved in a number of concepts and activities provided by the tutors/ practitioners or are created by them. This may be achieved by building upon a concept of bridging the gap between theoretical knowledge and action by making the students reflect on their actions and on their theoretical knowledge so to have a better understanding of being an entrepreneur. They have to be exposed to cocktail of entrepreneurial teaching methods so that they can live the experience of the ‘cocktail party’ metaphor (Grainger et al, 2004) by making choices of what is appropriate or applicable for them. But this experience remains with them whether they choose to identify an opportunity for innovation and change, such as setting up a new firm, or recognise niche market not currently served or served insufficiently. They may wish to create a good or service that is valuable (exchangeable for money), having, or developing the capacities (skills, abilities and aptitudes) necessary for success; and committed to taking up the opening – a form of ‘dispositional autonomy’. Such a definition allows us to locate entrepreneurs across all sectors of society, and not just the economy. Students do need to acquire the skills and then put these skills into practice. This makes the students more comfortable when they talk about being entrepreneurial driven, and so entrepreneurship is one expression of that drive to create a knowledge society (Leadbeater, 2000). At the same time, it has become increasingly recognised that, ‘the education system’s potential contribution to making Britain a more entrepreneurial society could be significant but is currently neglected’ (HM Treasury, 2003; Jones, 2006; Gibb, 2006). This is certainly the position of the Labour Government, and particularly the Treasury, which sees small businesses, especially those that grow and employ others, as a major driving force for change in the economy, especially knowledge. 

The concept developed by several researchers (Fryer, 1996; Beetlestone, 1998; Craft, 2000) show that the students like tutors teaching entrepreneurship concepts creatively and take part in creative learning experiences by questioning and challenging, making connections and seeing relationships, envisaging what might be, playing with ideas, keeping options open, representing ideas in a variety of ways, evaluating effects of ideas and actions (Craft & Jeffrey, 2003). These tutors also tend to place the learners above the curriculum and that the combination of a positive disposition towards creativity and person-centred teaching actively promotes students who learn and think for themselves. In addition to some traditional teaching (giving knowledge) methods this concept has been used throughout our teaching (putting into practice). This method needs to be challenged and proved.
Gorman, Hanlon and King’s (1997) study of a ten-year literature review suggested that teaching strategies for entrepreneurship include an element of concrete experience derived from active participation through projects like creating a business plan. Fiet (2000a, 2000b) and Shane (2003) argue that theoretical knowledge increases the possibility for the students to make proper decisions when they encounter different situations. The students should be provided with knowledge for action (DFES, 2003; European Commission, 2002, 2005). But how can we bridge the gap between theoretical knowledge and action? One way of bringing the action and the theoretical knowledge together, and to deepen the knowledge from both, is to make the students reflect on their actions and on their theoretical knowledge (Löwegren, 2006).  Reflection about both theories and activities deepens the understanding of different situations as well as of one’s own way of handling them, and helps to integrate knowledge structures, which increases learning performance (McCrindle et al 1995). Reflection also increases the “orientation knowledge” of the students, which according to Molander (1996, in Landström 2000) is especially important for the entrepreneur. This means that the students ought to be better entrepreneurs if they reflect upon their part of action in relation to the totality of possible actions (Löwegren, 2006), if they get close to their own activities when engaged in them, but distance themselves through reflection, and if they trust the criticism they get from supervisors and team members, and reflect upon it when acting. 

Literature and research also suggests that much of the learning that takes place within an entrepreneurial context is as experiential in nature (Deakins & Freel; Minniti & Bygrave, 2001; Reuber & Fischer, 1993; Sarasvathy, 2001; Sullivan, 2000; kolb, 1984). This implies that the complex process by which the entrepreneurs learn from past experiences is of great importance to consider if we are to increase our understanding of entrepreneurial learning. Previous studies have frequently pointed out the role of experience, and in particular prior start-up experience, as a proxy for entrepreneurial learning (Box, White & Barr, 1993; Sapienza & Grimm, 1997). However, little attention has been devoted to how students, through experience, develop entrepreneurial knowledge that enables them to recognise and act upon entrepreneurial opportunities and to organise but how students develop this entrepreneurial knowledge that indirectly may have positive impact on their performance. Based on this background, the aim of this article is to review and synthesize available research into a conceptual framework that would explain the process of entrepreneurial learning as an experiential process (Kolb, 1984).

The National Commission on Entrepreneurship (2003) also suggests that entrepreneurs typically have all or some of the following characteristics such as vision, adaptability, persuasiveness, confidence, competitiveness, risk-taking, honesty, and perseverance, discipline, organisational and understanding. These are in accord with earlier studies of the personal characteristics of entrepreneurs, which saw such traits coalesced into three broad sets, namely (1) personal values such as honesty, duty, responsibility and ethical behaviour; (2) risk-taking propensity; and (3) the need for independence, success and achievement. Therefore it is important for them to develop and utilise a variety of capabilities, such as: initiative, working independently, team-working, working under pressure, communication skills, time management, adaptability, attention to detail, taking responsibility and decisions, planning, coordinating and organising. At the same time, these capabilities are not necessarily regularly and explicitly associated with developing entrepreneurship and intrapreneurship (Yorke and Knight, 2004; Vyakarnam, 2005).

This paper describes the reflection of entrepreneurial learning as a concept of the ‘cocktail party’ metaphor by exploring if the non-business university undergraduate students can be equipped, encouraged to develop interest in setting up their own enterprise and/or develop entrepreneurial skills, which they can use as an employee or as a person, but also to explore if their learning process can be assessed. 
2. Study Conducted Using the Concept of Cocktail Teaching Approach for Exploring the Reflection of entrepreneurial learning  

The study was conducted with 23 non-business final year students, from the school of CEIS, who had enrolled on Entrepreneurship and small business enterprise program for one semester. The sessions involve lecture, seminar/workshop, group work, and directed study. Teaching was reinforced by students participating in external activities, interactive sessions with visiting external speakers, and exploring their own employment and/or own/family business experiences. The themes that emerged from these multiple perspectives were categorised into three main areas, which were connected to the cocktail metaphor as follows:

a. The session content in the area of knowledge represents the cocktail ingredients; entrepreneurial toolset consists of knowledge and the teaching CONTENT related to the desires skills in all the sessions observed, the tutors emphasised the importance of contextualising new knowledge and learning. However, the context for each session varied (see above and Table 1). Students in all sessions noted a number of other framing issues, including: the student’s developing sense of self, ongoing learning process, motivation to work hard, meeting dead lines, taking help and giving help to peer group, opening up to tutors, trying new ways of doing things, reading and asking more questions about business issues.  

Insert Table 1
b. The teaching approach parallels the act of mixing the ingredients in a cocktail shaker: Teaching style/s used as a mixing the cocktail which identifies in advance which lecture/seminar/workshop does well and division of teaching is allocated accordingly. All three tutors employed multi-style (described as a mixture of traditional and relearning) teaching approaches and frequently switched between pedagogic styles, which were recognised by the students, who noted that this felt play-like and spontaneous (Grainger et al, 2004). The diversity of styles encompassed: exposition, theoretical perspectives; discussion; questioning; practical activities (even in the lecture); and student enquiry. In the team-taught seminar session, cognitive conflict was created when tutors deliberately contradicted one another, prompting group discussion about whose values were being used to make judgements. Such provocations were to promote creative responses in students (Adey & Shayer, 1994). The breadth of audio-visual and other resources that were employed to develop and illustrate arguments were also used as important aids to the tutors’ teaching styles. These included video footage on successful entrepreneurs, including recent broadcast material. The apparent importance of reflection is why so called “learning logs” (Barclay, 1996) or, in our case, reflective learning diaries were included. Each student was required to write a “diary” on their previous business experience, evaluate their individual learning (acquired during the programme), formulate their own business idea, and develop an action plan related to further developing their business idea. This evidence was collected at regular intervals during the 12-week period.  

c. The learning experience stands for the party itself, the environment, and how the action/active learning takes place. Tutors provide students the knowledge they need to gain the ingredients (skills/competencies, management, personal) and how they take or use these, is their learning experience.  In teaching methods, it is not only the kind of teaching but who delivers the teaching (formal and informal) will make the difference to the party itself.  This can be related to part b regarding who shakes the shaker. The delivery of knowledge, speaker, informal mentoring and networking, and independent learning all become part of this cocktail party. 

Insert Table 2

Within these categories, which overlap and interface, key themes were identified through careful analysis of the data. In all cases, these themes were noted by at least 75% of the respondents, both students and tutors, and were connected to the research literature (Heinonen & Poikkijoki, 2006; Vij, 2004, 2002; Galloway et.al, 2005; Gibb, 1995, 2004;Knight et al, 2003; Pittaway & Cope, 2006; Rae & Casewell, 2000; Deakin & Freel, 1998; Young and Sexton, 1997; Smith et.al, 2005; Edwards & Muir, 2006; Kirby, 2003, 2005; Timmons, 1990). This may allow the teaching process to be shifted to learning in an environment close to real life situation (Smilor, 1984; Rae, 2005; Jack & Anderson, 1999). The session content included placing current trends in a wider context and the extensive use of metaphor and analogy to make connections (Grainger et al, 2004). In the category of teaching style, ‘multistyle’ pedagogic practices, pace, tutor’s confidence and the ability to inspire and value students were identified as core themes (Grainger et al, 2004). In relation to the learning experience, the emerging themes included involving the students affectively and physically and challenging them to engage and reflect. Taken together, it is argued that these represent some of the critical features of creative teaching in entrepreneurship education, which combine to support new thinking (Grainger et al, 2004; Rae, 2005; Pittaway & Cope, 2006; Vij & Ball, 2007).

3. How can we assess this learning process?

As this module was part of their degree programme, it was important that formative and summative assessment was in place.  The assessment was designed to be delivered in an entrepreneurial, experiential and participatory manner. Students were briefed that there were no examinations or assignments, except that they had to produce three main documents (Portfolio, Business Plan and Business Poster) to get a credit for this module.  

· Portfolio on all their weekly-based activities related to this module (lectures, seminar/workshop/directed learning activities- formal/informal participation with anyone and anywhere) and their own reflection on this learning process (experiences gained from the party they attended). They were allowed to discuss their feelings with tutors or other students. 

· Prepare a business plan (build upon weekly basis exercises, taking from the cocktail party and show evidence that they can also organise a cocktail party for others).

· Present a poster to promote/defend their proposed new venture to prospective venture capitalists (inviting others to share their experiences of the party they attended – visitors / academics / students).

· Attend an enterprise award ceremony (celebration with those who succeeded most).

· Attend business links and enterprise promotion lectures / activities within the region. This was optional but encouraged (those who had initiative to attend other parties to gain more or different experience).
4.  Evaluation in relation to how we assess this learning process.  

Evaluations indicate that it has been highly successful overall, but also reveal something of how participants responded to different modes of delivery.
4a. Content 

Evidence about the teaching in all these sessions was collected through tutors’ observation and their own reflections of sessional activities; peer discussion to ascertain the aims, content and value of the session as seen through the eyes of the tutor; student questionnaires about teaching in the sessions; follow-up interviews with a group of students from some of sessions. In adopting this mixed methodology, the tutors sought to gain a more objective understanding of their teaching and to identify common issues in teaching entrepreneurship education. 

4b. Teaching styles 

Students perceived that the variety of learning styles made a noticeable difference to their engagement, even in the conventionally one-sided forum of the lecture theatre, and as a result they felt the sessions were more inclusive. All three tutors actively re-created and transformed ideas spontaneously, both in front of students and in collaboration with them. In interview many again highlighted this issue and commented on the importance of tutors giving both sides of an argument, regardless of their own opinions and beliefs. The diversity of pattern, rhythm and pace used in the sessions was particularly marked and consciously noted by both tutors and students. This links to the multi-style engagement of the students, as they were busy completing exercises whilst building up their portfolios. The tutors were, it appears, consciously seeking to offer different entry points, in line with Gardner’s (1999) view that aesthetic, practical and hands-on experiences are just as valid as those, which are narrative, quantitative or logical. The use of open questions was also identified as a particular feature of the tutors’ teaching styles. Such questions demonstrate that the formulation of a problem may be just as important as solving it. In the context of creative teaching, it is argued that both tutors and students need to be involved in the process of imaginative thinking, encompassing the generation of questions and possible responses (Cremin, 2003). In the team-taught seminar session, cognitive conflict was evident when tutors deliberately contradicted one another, prompting group discussion about whose values were being used to make judgements. Such provocations may help promote creative responses in students (Adey & Shayer, 1994). The breadth of audio-visual and other resources that were employed to develop and illustrate arguments were also mentioned as important aides to the tutors’ teaching styles. These included video clips; conceptual diagrams data tables, flow charts, and website content. 

4c. Teaching Methods

Not only the style of teaching, but who actually delivered the teaching (formal and informal) had a great influence on both tutors and students. This can be related to part b regarding who shakes the shaker. Delivery of knowledge had a great impact on the students included speaker, informal mentoring and independent learning,

4d. The Learning Experience: The Cocktail Party

Students and tutors have created a conducive environment for each person to share / exchange knowledge and experiences, relating to the ingredients, the shaker, and their personal backgrounds. This enables each individual to fulfil their own needs and expectations, as well as reflecting on the impact they have made upon them on personal and professional level. It is their personal journey to this learning experience, which allows them to take the next step, evidence by their portfolio, learning diaries, and various online/offline tests they conducted themselves. 

5. Discussion 

In this paper we explored reflection of entrepreneurial learning by asking two main questions:

1. How can we equip, encourage and create interest in non-business university undergraduates in setting up their own enterprise or develop entrepreneurial skills, which they can use as an employee or as a person?

2. How can we assess this learning process?
This may answer whether the ‘cocktail party’ has been successful or not. 

5a Confidence and Ability to Inspire Students 

Despite the varied nature of the sessions, the students were almost unanimous in commenting upon their tutors’ self-confidence and ability to inspire. Many described their passion for their subject, the extent of their knowledge and their deep sense of conviction. Several students perceived that such passion and commitment was conveyed not only through the evidence of a secure knowledge base, but also through their tutors’ ability to reflect upon this base critically and publicly. In doing so, tutors demonstrated that they were still learners and therefore genuinely interested to understand more fully. Other students felt that the tutors’ enthusiasm was communicated through tone of voice and their often experimental approach to their material, echoing Craft’s notion (2000) that creativity can be viewed as ‘possibility thinking’. In seminar sessions, the tutor openly expressed doubts and recognised the ambiguity of factual knowledge. The ability to tolerate ambiguity is perhaps an example of the ‘confident uncertainty’ to which Claxton (1998) refers when discussing creative teachers who combine subject and pedagogical knowledge; but also leave space for uncertainty and the unknown. Tutors also demonstrated the flexibility that arises from confidence; this was particularly evident in the business plan seminars, since the plan was constantly adapted in response to the students’ emerging needs, especially when some had very little exposure to real business and so kept on changing their ideas.  

Perhaps the most telling responses in this sub-theme were the remarks about professionalism and interpersonal relationships. A representative sample of such comments includes: ‘He is himself as he is behaving like a business man’; ‘her personality shines through teaching this module’. ‘He doesn’t put up professional barriers’, ‘we were allowed to see mistakes. Gosh, losing all this money and she feels cool’, ‘they all live it for real and honest and personal, modelling a kind of human professionalism’. Such qualities depend on individual experience and reflection, extensive professional understanding and a deep academic knowledge. Personal experience shows that tutors who are insecure are not likely to want to reveal their mistakes will not have sufficient confidence to take risks or be willing to tolerate ambiguity in action. By contrast, tutors who have a strong knowledge base will adopt a more flexible and creative stance that is open to student’s ideas, questions and responses (Grainger et al, 2004).

5b. Making Students Feel Valued (observations made by students) students’ opinions 

It was clear through tutors’ observations and student feedback that students felt valued and were motivated during the sessions. Opportunities were provided for them to participate and they were given both explicit praise and evaluative feedback on the spot. The significance of regular feedback in quality teaching is highlighted by Stones (1992), who demonstrates its power to involve and motivate learners. These remarks were typical of the focused and supportive responses offered. Such encouragement may help protect students from the pressure to avoid risks and the possible ridicule of their peers when they are nurturing new and unusual ideas, and may feel vulnerable. But such risks need to be modelled and fostered in a safe and affirmative environment, in which individuals feel supported and do not expect to be judged. Even when the students proffered ideas and answers, which were factually inaccurate, the tutors showed patience and openness and frequently reinforced their creative behaviour, celebrating difference and diversity (Grainger et al, 2004; Vij, 2000; Vij & Ball, 2007). The learner-centred orientation which all three lecturers adopted may have shaped the students’ sense of self as learners in this module, enhancing their intrinsic motivation, since, as the interviews indicated, many felt surprised at their own competence/s and potential and were encouraged to take further steps to visit university incubator for setting up their own enterprise (Tables 1-3). 

5c. Engaging Students on an Affective and Emotional Level

A key theme in this category, which relates to the learning experience itself, was the extent to which the sessions engaged the students on an affective and emotional level. Being an entrepreneur, creativity is not purely an intellectual activity; feelings, intuitions and strong imagination are equally important parts of the process (Grainger et al, 2004; Rae & Caswell, 2001; Mason, 2000; Matlay & Mitra; 2002; Mckeown, 2006) ‘the sources of creativity are not always conscious or rational. The intuitive, spiritual and emotional also feed creativity - fed themselves by the bedrock of impulse’ (Craft, 2000). The affective involvement of the learner is central to creative learning, encouraging openness and fostering the ability to make personal connections and insights development of their ideas. In developing a business plan, students remarked on how their involvement in the session and the reflective discussions had challenged their thinking and pushed their boundaries and expectations. Several also commented that they now had the confidence to explore the possibility of setting up their own enterprise. Other comments included, ‘these sessions gave me a much wider range of new opportunities and possibilities available, and my perspective about being an owner of an enterprise has changed’. Some students lived experience of life in and out of the teaching sessions (part-time job or business; mature students, family business, helping club teams and charities), which enabled the staff to explore these further. Students and tutors were both participants and spectators in the process of meaning construction, demonstrating independence from more traditional patterns of classroom discourse (Cope & Watts, 2000; Grainger et al, 2004, Rae, 2000, 2005; Pittaway & Cope, 2006). 

6. Practical Implications

The value of this cocktail mixing and shaking metaphoric teaching approach encourages integrating knowledge, experience and action within one entrepreneurship programme. Understanding what we teach (cocktail ingredients in a form of entrepreneurial tools) and how we teach (mixer and shaker teaching methods) contributes to the development of successful entrepreneurial outcomes (from this cocktail party), which is essential if we are to motivate and develop capable and confident entrepreneurial students. This research has allowed us to collect source information from CEIS students in further developing an entrepreneurial approach within our curricular and extra curricular activities. This entrepreneurial ‘cocktail party’ approach has also allowed us exploring if entrepreneurship should be taught/learnt in an experiential, action-learning mode rather than the traditional lecture and tutorial style of teaching methods (multistyle). The literature, and our findings, show evidence that in the university environment, where there is a time constraint, mixed approach (mixing the cocktail ingredients) will be beneficial for our students, but extra attention needs to be paid about the mixers and shakers. They are the ones who make the difference to a cocktail party where students are invited and allow them to use their experiences gained from this party (programme) to transform ideas into entrepreneurship knowledge to identify opportunities. If they wish to take this further, the entrepreneurship behaviour (snap shot developed within the programme) will allow them to exploit these opportunities. This cocktail concept can be applied / experimented with, in any part of the curriculum within the university (Tables 1-3). 

7. Value 

This paper contributes new insight on the ‘reflection on entrepreneurial learning’ not only from a student perspective, but also from tutors. This study will continue to prove that entrepreneurial education has a positive impact and effect in creating an enterprise cultural awareness and should be offered to all undergraduates in higher education. Tutors are now forging links with local graduate start-up businesses, non-profitable organisations, business development agencies, career and work-placement officers to support the programme delivery and its new philosophy wholeheartedly, building links with the community to create awareness, and developing social entrepreneurship among our undergraduates. 
8. Conclusion 

On the basis of this small-scale study where Grainger et al (2004) concept of content (knowledge represent cocktail ingredients (as illustrated in tables 1-3), teaching approaches and methods used (mixing the ingredients) and the learning experience (party itself) have been applied. From the observations made, it is argued that if tutors are to be creative practitioners in teaching the entrepreneurship education they need much more than a working knowledge of prescribed module requirements. They need a secure pedagogical understanding and strong subject edge, supported by a passionate belief in the potential of creative teaching to engage and inspire hearts and minds of nonbsuiness diversified group of students. Such teaching depends upon the human interaction between the tutor and student and cannot, therefore, be easily replicated in any environment. While the playful, the multi-style, the metaphorical and the reflective would appear to be important markers of the creative tutor, the fundamental importance of the values dimension also needs to be recognised. The affective and emotional element in creativity is vital, both for tutors and students, as both go through a journey of learning new concepts. Fair-mindedness, openness to evidence, a desire for clarity, respect for others and their opinions are among the attitudinal qualities embedded in this teaching where moral and ethical issues related to rich and poor, have and haven’t become the issues in business environment, a belief in human rights and equality in global business environment.  Such attitudes and values have a critical role in creative teaching of entrepreneurship education and are perhaps best taught by example.

This paper suggests that creative teachers make use of their own creativity, not just to interest and engage the learners, but also to promote new thinking and learning. Such a tutor, however, is not necessarily a flamboyant performer, but a professional who uses a range of approaches to create the conditions in which the creativity of others can flourish. In interaction with their students and each other, the tutors in this study were empowered to reflect in depth on different aspects of entrepreneurial teaching creatively, supplemented by the scientific method of delivering facts and figures needed for running an enterprise. This work has proved highly rewarding and has helped to affirm the value of personal anecdote, humour and cognitive conflict in teaching creatively as well as fulfilling the set objectives of this research (mixing process).

As well as influencing their own practice, the process has reminded those involved, students and tutors, that teaching entrepreneurship is a complex mixture of art and science, a veritable ‘cocktail party’. The host (tutor/s) harnesses the ingredients (the session content), and mixes them skilfully and playfully (the teaching style), in order to run an entrepreneurial cocktail party that is both enjoyable and worthwhile (the learning experience). Whilst no formula was, or could be established for creative teaching, some of the ingredients for personally mixing a creative cocktail have been identified, albeit tentatively, from cross-curricular contexts. It is clear, however, that the elements identified are not in themselves necessarily creative, but that the action of creatively shaking and stirring the ingredients is critical if the cocktail party is to be a success. The challenge now is to explore the extent to which these dynamics can be usefully applied to entrepreneurial teaching by other tutors in this or other programme areas and sociocultural contexts. The cocktail of entrepreneurial teaching approaches illustrate for educators that entrepreneurial teaching team, and its values, skills and methods, are fundamentally crucial factors in the successful delivery of teaching entrepreneurship education. The view now held by the tutors is that they are effectively preparing students to become confident and creative contributors in any type of business setting wherever they find employment as well as in their personal lives. 
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     A

          B                                   C                             D                                   E

	Session/Content

Cocktail Ingredient (knowledge)
	Teaching Approach

/method of delivery: 

Exposition/theoretical perspective/discussion/practical activities/ questioning Cocktail mixing/shaking 
	Learning taking place:  entrepreneurial skills 

Cocktail Party 
	Learning taking place: creating a new venture creation: 

Cocktail Party 
	Skills common to all sessions

(Cocktail ingredients. Cocktail mixing and shaking, Cocktail Party)

	Introduction to Entrepreneurship and entrepreneur theories 

Entrepreneurial skills

Entrepreneur heroes article

Entrepreneurial personality/skills/ behaviour
	Instruct/inform/ induct/

Active participation 

Assessing perception on entrepreneurial skills

Critical thinking  

Active learning 

Consultation 

Assimilation
	Definitions/

Creativity/ Concentration

Creativity/problem solving /general management skills/quick thinking/innovative ideas 

Team building/positive thinking/inquisitive mind 
	
	Addtional framing issues 

(Developing sense of self help

Ongoing learning process

Motivation to work hard

Meeting dead lines

Taking help and giveing help to peer group)

Prompting group discissions,reflect on actions and on theortical knowledge , better understanding of entreprepreneurial concept & entrepreneurial driven 

Entrepreneurial 

Communication 

Written 

Presentation 

Motivation

Determination 

Managing 

Time

Information finding 

Networking 

Team work

Listening 

Work organisation

Decison making 

Speed

Innovation 

Creativity

Managing conflicts 

Accepting 

failures

Opportunity Seeking 

Inititative / Reflection 

	Entrepreneurs and business idea machine

Opportunities for entrepreneurs

New venture creation 
	Instruct/inform/inspire

Active learning 

Co-learning 

Collective action

Assimilation 


	Strategic thinking/team work/positive thinking/intuitive thinking 
	
	

	Small business development ideas

Marketing the business idea

Survey questionnaire


	Inform/inspire

Active learning 

Co-learning 

Collective action

Active research learning

Consultation  
	Strategic thinking 

Planning

Creativity/time management /speed/problem solving

Perseverance/ opportunity grasping
	Business planning / general management / innovation /taking risks, 

Presentation 

Management skills

Communication 
	

	Financial skills

Creating cashflow /cost benefit analysis

Raising funds
	Inform/induct/

Instruct

Active learning

Consultation  
	Decision making

Negotiation skills  


	Simple accounting 

Information seeking

ICT skills for financial modelling?  
	

	Selling & buying products/service
	Instruct/inspire

Active learning

Co-operation

Consultation

Co-learning
	Decision making

Negotiation skills


	Simple accounting 

Information seeking 

Interviewing

Personal Interaction 
	

	Human power and physical resources/ looking after the business
	Instruct/inform

Active learning 

Consultation

Co-operation
	Operational skills 

Negotiation skills

Leadership 

Creativity
	Strategic, Interpersonal 

Networking 

Presentation 

Creativity
	

	Preparing Business Plan 


	Instruct/inspire

Active learning 

Planning 

Consultation

Co-operation
	General Management 

Determination

Risk taking

Self confidence 

Taking Opportunities
	Creativity

Sufficient contacts 

Communication
	

	Business Plan presentation 

Selecting winning ideas
	Inspire

Collective Action 

Co-operation

Negotiation 
	Management skills

Negotiation skills

Creativity

Decision making
	Presentation skills

Strategic thinking

Interpersonal skills

Networking

Time management

Business planning 

Responding quickly
	


Table I showing the module covering the main aspects of entrepreneurship and small business enterprise (format adopted from Smith et al.2006, Vij & Ball, 2007)

                                  A

                         B                                   C                                                                

	Session/Content

Area of Knowledge 

(Cocktail Ingredient)
	Teaching Approach

Parallels the Act of mixing the ingredients in a cocktail shaker  (Cocktail mixing/shaking) 
	Active environment action/active Learning taking place:  entrepreneurial skills 

Learning Experience (Cocktail Party) 

	Contextualising new knowledge and learning.

Context for each session varies.

Other framework issues related to students:

Students developing sense of self

Ongoing learning process 

Motivation to work hard, meeting dead lines, taking help and giving help to peer group 

Start coping with insecurity

More Attention to Details

Improve mental stamina

More adaptable & flexible

More creative/ lateral thinking  

Improved organisational ability

Realistic approach to things

Perseverance

Self-confidence 


	Teaching style/s used as a mixing the cocktail in a form of lectures, seminars, use of multimode pedagogy in a form of blended learning which also includes websites, blackboard. Electronic discussion board, email facilities

Diversity of styles encompassed exposition, theoretical perspective, discussions, questioning, practical activities, independent study, student enquiry

Promoting group discussion, audio/video usage, learning logs/diaries, evaluation, business plan and poster 
	Ingredients in a form of skills:

Entrepreneurial skills

Creative skills

Management skills

Personal skills 

Competencies

How they take or use these in their learning experience

What they learn from those who deliver formal and informal delivery of knowledge (who shakes the shaker)




                    Table 2 Showing the Cocktail Metaphor (Concept adopted fro Grainer et al, 2004)

	General issues 
	Business skills based issues
	Practical issues /Skills

	Good base of knowledge and information. Unknown information 
	Types of companies (pros & cons), what businesses fail 
	Business plan, Poster presentation helpful in future

	Networking and building contacts
	
	Visiting hatchery & meeting people

	Well organised course, gave clear idea
	Sections split up logically
	Building up practical skills from knowledge

	Elements of risk taking 
	Professional help from different agencies
	How to build contact with professional bodies 

	Elements of communication, listening and talking, meeting deadlines
	Dealing with customers, suppliers and other people related to business
	Practical work to build confidence.  

	Facing the problems 
	Process of solving business problems 
	Using tools and techniques for solving problems 

	Strategy skills
	Promoting and marketing product/service
	Practical exercises related to market research and promotion

	Time Management 
	Presenting business idea the prospective investor (poster presentation)
	Portfolio, reflection diaries and poster presentation & practical exercises 

	Simple, positive and learning environment 
	Start exploring what business skills are needed to set up enterprise
	Talk to strangers 

	Lot of terminology to understand 
	Business terminology linking to real world 
	Courage to look into running own business

	Gave/created an opportunity
	Financial part is difficult
	Exercises related to finance are useful/helpful

	Entrepreneurial skills 
	Managing Business skills 
	improved after gaining knowledge and doing practical exercises 

	Personal skills:  Ability to adapt, feel secure, attention to detail, ability to relax, ability to organise well 
	Realistic approach to things

Forwarding planning 
	Weekly set tasks enable to improve  personal skills


Table 3 Showing the Summary of some of the issues related to what students took from the Cocktail party (From Reflective Learning Diaries 2007)

Exploring the Reflection on Entrepreneurial Learning 
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