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Abstract

This paper extends past reflection of the recently developed hic et nunc learning framework. Created to facilitate the development of enterprise knowledge and skills within the higher education sector, the framework aims to embed to Allan Gibb's notion of the 'entrepreneur's way of life'. The paper reveals the real life issues that the hic et nunc framework exposes students to. Issues related to finding a place for luck, friendship, frustration, and misplaced optimism within the journey from student to an entrepreneurial graduate. This paper makes a contribution to the literature through its presentation of the student voice, within which the sense-making processes of enterprise students is revealed. This paper builds on the many articles already published regarding the development and delivery of enterprise education at the University of Tasmania in Australia. It provides a student view of the entrepreneur's way of life, as practiced in a higher education context. Highlighted is the importance of challenging the epistemological assumptions of our students. The notion of the 'reasonable adventurer' is used to provide a complementary theoretical lens to many of Allan Gibb's ideas. The research is based on a single-site case study with the data collected almost entirely by the author. Data sources included; an initial review of literature related to entrepreneurship education, informal student feedback (both one-to-one and one-to-many), formal student feedback (Student Evaluation of Teaching and Learning), peer observation by colleagues, mentor feedback, and continuous interaction with the literature.

Students are indeed exposed to the entrepreneur's way of life during engagement with the hic et nunc learning framework. They find a role and place for luck in evaluating their respective outcomes, they gain insights into the benefits and difficulties of working in a 'partnership', they learn to take responsibility for their actions, and they develop and lock in wisdom as it relates to the learning environment they experience. The most significant implications arising from this research is the need to effectively plan for and accommodate the process of personal development to advance from student to entrepreneurial graduate. Heath's concept of the 'reasonable adventurer' provides a robust set of specific attributes through which such personal development can be planned, encouraged and monitored. This paper outlines the development of an evolving curriculum for enterprise education. It also aligns this curriculum to an established personal development framework. It demonstrates overwhelming student benefits that arise from simultaneous usage.

The Entrepreneur's Way of Life: Footprints that Talk

Introduction

For students studying enterprise at the University of Tasmania, the unit BMA204 Foundations of Entrepreneurship provides students with an entry point. Delivered since 2002, the unit has evolved significantly, with the curriculum co-developed through frequent lecturer/student consultation. At the heart of the unit is a learner-centred focus inline with the requirements of enterprise education (Gibb, 2002). Students are encouraged to learn in their here and now (Whitehead, 1929), developing many differing interpretations of the required learning topics. A key factor in the learning process has been the provision for continuous student reflection (Tyler, 1949) related to the repeated learning activities that occur during the fortnightly workshops. Over time the learning activities have evolved to include games, case study discussion, workshop presentations and reflective diaries that are all tied to the topics introduced cumulatively throughout workshops. 

The purpose of the learning activities developed and continually refined is to accelerate the “process of changing the behavior patterns … [of the students] … using behavior in the broad sense to include thinking and feeling as well as overt action” (Tyler, 1949, pp. 5-6). There are two specific aims of the program. One relates to assisting students to be capable of making the journey from student to graduate entrepreneur and the other (more general) aim relates to helping the students develop the attributes of a reasonable adventurer. Heath (1964) defines the reasonable adventurer as a graduated student capable of making his or her own opportunities for satisfaction. A disposition argued to be a necessary pre-condition for engaging in entrepreneurial behaviours.

Heath (1964) alludes to six specific attributes through which a student’s ability to create their opportunities for satisfaction were enhanced. The first attribute is intellectectuality, the ability to alternate between being a believer and a sceptic. An ability to remain curious whilst determining what matters through making connections between the object under consideration and the reality of their world. The second attribute is close friendships, or the ability to discover the individuality of others. The realisation that they have shared feelings with others and that prior perceptions have been altered due to these friendships. The third attribute is independence in value judgements, or the ability to rely upon personal experience rather than known external authorities. This increased reliance upon one’s judgement provides an avenue towards self-reflection that may be travelled with much vigour and enthusiasm. The fourth attribute is a tolerance of ambiguity, or the ability to view life as a series of interruptions and recoveries (Dewey, 1922), to be able to suspend judgements until sufficient information is obtained to make the right decision. The fifth attribute is the breadth of interest demonstrated. Heath (1964, p 34) calls this an “uncommon interest in the commonplace”. So depth replaces breadth to enable the sustained pursuit of specific problems. The last attribute is a balanced sense of humour. A benign, but lively sense of humour that distinguishes the reasonable adventurer, making he or she good company, and capable of being sensitive towards others across conflicting circumstances.

As such, Heath (1964) was promoting the idea of a fully functioning graduate, one that is capable of using his or her individuality in ways that are beyond their pre-existing mental endowments. Essentially, a student tethered to the reality of their world, yet capable of finding deep satisfaction from the ingredients of their raw life. This outline of the reasonable adventurer forms the author’s ideal minimal outcome for any graduate, be they destined to employment in a large firm, a SME, or self-employment. It is the contention of this paper that the reasonable adventurer concept is the chassis around which other features (i.e. skills) can be fashioned, and is the primary structure upon which the journey into the future is possible. The remainder of the paper is structured as follows; first a brief description of the method is presented, second the voices of various students are presented vis-à-vis each specific attribute of the reasonable adventurer, and finally, the paper concludes as to the value of employing the reasonable adventurer concept within the domain of enterprise education. 

The hic et nunc Teaching Framework

Before continuing, a very brief overview of the hic et nunc framework will be provided to establish the context of the teaching process discussed within this paper. Inspired by the literal Latin conversion of the term, here and now, the hic et nunc framework encourages and enables each individual student to learn in their here and now (Whitehead, 1929), accommodating the development of differing interpretations of the required learning topics. A key factor in the learning process has been the provision for continuous student reflection (Tyler, 1949) related to the repeated learning activities that occur during the fortnightly workshops. Over time the learning activities have evolved to include games, case study discussion, workshop presentations and reflective diaries that are all tied to the topics introduced cumulatively throughout workshops. The configuration of the learning activities is illustrated in Figure 1 below.

Figure 1 – The hic et nunc Framework




Method

The research is based on a single-site case study with the data collected by the author. The data used is from student reflection throughout on their individual progress during their involvement in the unit BMA204. The research method has been modelled on Hayward’s (2000) cycle of reflective practice within which the seminal works of Dewey (1933), Kolb (1984) and Schon (1983; 1987) where successfully integrated. This process of reflective practice is designed to allow the self-reflection of one’s practice with the aim being the development of new knowledge that is personally relevant. The process began in 2002 with the author’s participation in the development and delivery of a new degree program in entrepreneurship. During the last four years a continuous cycle of acquiring feedback from multiple sources (Brookfield, 1995), reflecting upon the information received, drawing inferences from that information, developing new patterns of thought and then taking action to alter practice has occurred. Evidence of the process and its outcomes can be found in the numerous peer-reviewed publications related to the programs past development (Jones 2006a; 2006b; 2006c; 2006d; 2006e; 2006f, Jones 2005a; 2005b; 2005c, Jones & English 2004, Jones 2003, and English & Jones 2003).

Footprints That Talk

In work that presents modern-day similarities to Heath’s (1964) research, Baxter Magolda (2004) promotes the self-development concept of self-authorship. Through her work, a journey of self-discovery is outlined through three specific dimensions, the epistemological, intrapersonal, and interpersonal. Baxter Magolda defines self-authorship as “the ability to collect, interpret, and analyse information and reflect on one’s own belief in order to form judgements” (1998, p 143). This is the first challenge my students encounter; that being the challenge of alternating between a believer and a sceptic:

I am not really sure if I have developed the ability to alternate between the two. Maybe I already had the ability and I have developed it further. I probably am a bit more of a believer in some ways, and then I get more sceptical by talking to other people. By discussing things in a group, with my group members it does bring in different views, even in the way I understand things, so it introduces a bit of scepticism just by discussing the meanings between different people from different backgrounds (Anonymous student comment no. 1).
Well to be honest I think the unit has probably swung me towards being a believer more so than a sceptic.  I can alternate between the two, but starting off I would have been a pretty strong sceptic. I wouldn’t say I am a negative person, but I’m just a very cautious/careful person by nature. The failure that many entrepreneurs encounter had put me into the sceptic category to start off with, but I began to believe a lot more towards the end of the unit, and I really love the phrase ‘you will miss 100% of the shots you don’t take’, its just so true (Anonymous student comment no. 2). 

I think I have always been more of sceptic then a believer depending on the situation of corse. My ability to balance these two mind sets I feel has improved during the semester and because of this I feel that I have become a better analyst (Anonymous student comment no. 3).

I feel as if I have always had the ability to be both a believer and a sceptic; entrepreneurship has opened my eyes to the fact that it’s good to be a believer (Anonymous student comment no. 4).
Interestingly, the comments above indicate that students may tend to start from a position of scepticism, that they appear to have lost faith with the educational system they have encountered. Rather than merely being believers, they seem to have lost faith in those lecturers who ‘preach’ from a text without conviction or connection to their reality. The next attribute that Heath (1964) promotes is that of close friendships, or the ability to discover the individuality of others. Or, the realisation that they have shared feelings with others and that prior perceptions have been altered due to these friendships. Again, the voice of the students is very interesting:
Yeah I think it’s fantastic I have a rather multicultural group. I probably never would have met such a great group of people. Being from different cultures it points out how different and “individual” we all are. Different people in my group are better at different things, and I think that we make a good team because we have that variety amongst us. Out of all the groups I have worked with this semester, my entrepreneurship group has become my closest friends… and who could’ve ever guessed that. We are all so different yet we still have things in common (Anonymous student comment no. 5).
Although I know XXX pretty well, I actually appreciate the way we can so easily work on a task together, he’s better in the technical/conceptual area and I’m better in the style/presentation area, I really appreciated this when we put the last presentation together, it was just so easy to work with these different skills (Anonymous student comment no. 6).

Definitely. Without the others, we never could have variation in our presentations. As an individual you think in one pattern and combining that with my group members make us take roads that we never would have explored without each other. I like group work, brainstorming for a group work is the first step to be creative and the individuality of other couldn’t be more important (Anonymous student comment no. 7).

Definitely.  Each member of my group has their own unique qualities, and its been fun to get to know each one.  Before XXX was introduced to the group, it was easy for all of us to get things done quickly and we had a lot of fun doing this.  We all got to know one another’s humour, and ways of doing things – and I was comfortable, but when XXX was introduced to the group, things changed a little and I had to make sure (as a group) we were taking things slower and making things clearer (as she is an international student with not very good English).  I definitely developed an appreciation of the individuality of XXX, she was so good at getting involved – and I found it amazing how she was so patient. I know I wouldn’t be if I was in her situation (Anonymous student comment no. 8).   

During this semester I was involved in a very effective and productive group … the entrepreneurship course did not require everyone to think the same or say the same thing like many other uni courses … this was a major factor with regards to our groups success and greatly helped develop an appreciation of each others individuality (Anonymous student comment no. 9).   

It would seem that students have found the learning process a very supportive means of developing new friendships, and developing a greater appreciation of others. Given the importance of developing future social capital and network ties, this would appear an excellent outcome for the students. Perhaps most pleasing has been the integration of international students with Australian students, and their willingness to take the time to appreciate their cultural differences. The third attribute is independence in value judgements, or the ability to rely upon personal experience rather than known external authorities. Once again, the student voice provides an interesting lens as to the value of the learning activities within the unit:

I am more confident that my thoughts and frame of reference actually have substance and is contributing in decisions. As I have mentioned before, I have always relied on others for feedback in assignments etc, but here I don’t have anyone that close to trust so I have to rely on my self and my judgement (Anonymous student comment no. 10). 

I guess this unit is so different to other units that I’ve done, it’s hard to rely on experience.  The case study discussion is an example of that, because I’ve never really done anything like that before, its hard to relate other past experiences I’ve had to it. So I guess in a sense some basic experiences that I’ve had have helped make simple decisions, but overall I’ve had to adapt and learn in order to make decisions (Anonymous student comment no. 11).

This unit seems to be very focused on the way different people act in different ways, in different situations and for different reasons. I have found that most of the theory seems way more complex then it really is and by applying it to more mundane or simple situations, it has allowed me to generate a better understanding of it more quickly (Anonymous student comment no. 12).

I very much tend to focus more on trying to stick to the academic guidelines as opposed to “taking risks” with things. This was true in terms of the game, where I never played the risky option. I always went with what seemed like the “right” answer. On a lot of occasions I got this right but I guess it didn’t really pay off because of all the others taking risks (Anonymous student comment no. 13).

I did have to rely on personal experiences when completing the assignment and these reflective journals, more so than in other units I have completed at university (Anonymous student comment no. 14).

Well this unit has definitely been different to any other one that I have done before and I have to say that it threw me a little bit at the beginning, definitely wasn’t what I was expecting. I guess I have relied on my personal experience through this unit, especially with the presentations, as I really had no knowledge of the content at all. It’s taken awhile but I’ve become less confused than I was at the beginning and this unit has definitely pushed me outside my comfort zone (Anonymous student comment no. 15).
In answer to this question, student opinion tends to divide more so than previously. It would seem that the degree to which a student is accommodated within a well functioning group matters. When the group functions on the basis of listening to and appreciating the individuality of each member, students tend to increase in confidence. Confidence that allows them to take greater responsibility for their decision making. When the opposite is true, students may default to a position of looking for an institutional rule or position to adopt. Comment 13 is interesting in that the student in question was in a dysfunctional group and didn’t manage to catch on to an entrepreneurial way of thinking. This perhaps suggests that as educators, we must pay attention to ensuring the micro foundations of group work are sufficient to stimulate and not stymie entrepreneurial thought. The fourth attribute is a tolerance of ambiguity, or the ability to view life as a series of interruptions and recoveries (Dewey, 1922), and to be able to suspend judgements until sufficient information is obtained to make the right decision:

I’m the kind of person who likes to be organised and know what is happening and expected and most importantly I like to understand what I am doing. I have had some frustration this semester with not understanding things especially the game. But as the semester has progressed I have been able to handle that better, I don’t think that I have been all that worried about it and in some ways I’ve found it better as I haven’t been stressing about this unit or the marks as much as other units, I’ve just been having fun. I still don’t like not understanding things but I believe I have gotten better at dealing with it (Anonymous student comment no. 16).

I don’t think I’m the kind of person who likes to have their outcomes based on others peoples willingness to show up to meetings or their creative intelligence. I like to think if I do badly at something, its because I haven’t worked hard enough for it. For a lot of this unit it was not the case and it frustrated me often (Anonymous student comment no. 16).

I have felt myself becoming frustrated at times throughout the semester with circumstances where there has been ambiguity. I am the type of person who will strive to do the best that I possibly can and get frustrated by anything that stands in the way of an effective or efficient process. I can now see that while at the time, this ambiguity seemed to be a real nightmare; it has actually increased what I have learnt because of the reflection and thinking time that ambiguity stimulates (Anonymous student comment no. 17).

No. I still dislike ambiguity; with regards to reasoning and decision making I need things to be clear and precise with reasonable structured reasoning behind it. Although I did not gain a greater tolerance of ambiguity I feel as if I have enhanced my people skills- through asking questions and open communication (Anonymous student comment no. 18).  

Student comments regarding the development of a tolerance for ambiguity reveal that whilst some students are relatively plastic, some are very rigid when it comes to compromising their academic outcomes and developing an ability to suspend judgement. Whilst not surprising, this issue nevertheless remains an important one when educators are committed to creating a learning environment free of naysayers. While this unit only represents the first unit in the entrepreneurship major, it nevertheless typically represents a departure point for the way in which students approach their studies. As such, more work is required to ensure those more pessimistic students who perhaps are more risk adverse are stimulated to relax and go with the flow. Unfortunately, student reflection was not received regarding Heath’s (1964) fifth attribute, an uncommon interest in the commonplace. The student voice is very decisive regarding the sixth attribute, the use of humour:

Yeah this has been fantastic. It’s a great way to learn. I have really enjoyed doing this kind of thing. It brings the fun back into life, and that is what it should be about. Too many people seem to think that we should have to do it hard. It appears some of the lecturers go by the notion that they had to do it the hard way and so should we. But it’s so much more effective this way, if you can learn and be assessed in a way in which you enjoy then it’s a skill you can keep for life. Because essentially we need to learn skills for life, so we can do a job at the end of all this, not just know the theory, but physically be able to apply it. I have had great fun with my group, we always find that we spend half the time doing our presentations laughing our heads off… its more enjoyable and so much less stressful! I guess I am just lucky to have had such a great group of people to work with (Anonymous student comment no. 19).
Yes, I enjoyed the humour within the class, it just makes the class not boring and its really good to be able to laugh and enjoy it.  The other groups probably used the humour thing a lot more with the sock puppets and other things they did more so than our group.  But I think putting together presentations in our group we just had such a great time, the other guys were great to work with and real larrikins, even in the discussions about how we could put it together we’d joke about it and examples we could use.  I remember when Alex came around to me place to help my work on the presentation when Tom couldn’t make it and I was showing him the UFC clip saying how we were going to use it and he thought I was joking about it and freaked out when we told him we were serious and we all had a laugh and explained how exactly we could use it.  Outside the group activities the use of humour was good to communicate with, I liked the way it was used in the case study discussion as a way of getting from the start to the end results (Anonymous student comment no. 20).
Humour! Ask anyone in our group what they think of me? I’m sure it will have something to do with hyperactive, constantly silly etc. I think humour plays a major role in all group activity, and you can see the results of using it – a happier and cohesive group. Also when reflecting on all groups presentations, humour has been used extensively, allowing for the whole class to enjoy the benefits of it (Anonymous student comment no. 21).
I definitely did. I thought within my group, humour was the most common form of communication.  My group was hilarious to work with, every single member was humorous in their own way, and a lot of the time without even realising.  Outside group activities I also used humour with quite a few people.  I realised the rest of the class was also quite humorous, which I think, made this class a lot of fun and I really enjoyed it (Anonymous student comment no. 22).
There was overwhelming support for the notion that humour was a great ice-breaker. That it facilitated student interaction and provided a quick route towards the attainment of self-confidence in the learning environment. The use of humour would appear to have engendered a Sesame Street factor, whereby students are drawn to the excitement and fun of the learning activities, become fully engaged, and once they enter their post workshop reflective phase, acknowledge a learning gain. At the end of the semester, students were asked to consider what they learnt about themselves vis-à-vis their future potential to engage in entrepreneurial behaviour: 
At the end of the day I am very proud of myself for how far I've come, with everything changed around me during the semester I definitely have a greater tolerance for ambiguity and instead of letting a bad situation get the better of me I became more determined to keep going.  You can't succeed unless you're willing to fail - I can definitely relate to that sentence now, and looking at the changes I have bought about in my own environment at home with the profit positive deviance and at school in my group.  I know that I can do it if I try! (Anonymous student comment no. 23).
One thing that I learnt about myself this semester was that I am very motivated to achieve- I am not saying that BMA204 made me develop awesome motivation, but I feel it made me look at myself in relation to some of the entrepreneurs I read about and say to myself “yes, I would persist in that situation like they did”.  I think persistence is important in order to achieve entrepreneurial success (Anonymous student comment no. 24).
This semester I have learnt that is engaging in entrepreneurial behaviour is it anything like the activities we did in class that I am even not cut out for it, all would need to do it on my own.  I guess the main issue that stands out to me is the inability to control situations.  For example, the game was based on like on the people you will group and were based on your seat in the first class.  As it turns out I really didn't like having no control over things that could be important. (Anonymous student comment no. 25).
The reason I loved this unit was because as students we were given the reigns; we are given the freedom of expression and at the same time we are given a great responsibility of teaching one another, of exploring better ways of doing it, engaging with each other.  All of these factors I have thrived on, as I have realised all semester that the six month period of my life is to bridge between education and the workforce (Anonymous student comment no. 26).
Discussion
With reference to Holland (1985) work on vocational education, it is interesting to pick up on his idea is that educational environments are transmitted through the collection of people who compose them. If we (i.e. enterprise educators) are to move from the sage on the stage to the guide on the side, then we must develop the capacity for immediate and substantial self-development within our students. A failure to so will limit their capacity to step up to the responsibility of co-creating a productive learning environment. The isolation reflected in comment 25 perhaps represents the view of the reluctant student that has not being engaged. While this comment is in the minority, it nevertheless reminds us that despite the advances some students make others fail to do so. Perhaps the true challenge the remains with such an approach are to convince students that it is safe to be vulnerable to their colleagues, lecturers, and the environment in general. Jones (2007) argues that to achieve a zone of vulnerability (between the students and their lecturer) all parties must be prepared to relinquish perceived control of the learning environment, and the notion of a set role. Within the student comments above, it can be seen that the issue of control, perceived or otherwise is important. On one hand students are being challenged to take control of their learning outcomes, to challenge their past epistemological, intrapersonal, and interpersonal assumptions. On the other hand, we are asking them to achieve a transformation by baring their souls, and trusting all they come in contact with. 

The notion of the reasonable adventurer (Heath, 1964) provides an outcomes-based notion of what entrepreneurial graduates might aspire to become. For educators, a clear challenge is to build within our programs two specific elements. First, processes that provide a personal development scaffolding through which individual students can attempt their very own epistemological journey. Second, ensure a supportive atmosphere exists where students can find their inner courage and act confidently. Perry (1970) supports the central role of courage as a major factor related to student development. In arguing that progressive student development is intrinsically linked to the student’s moral development, Perry notes the importance of genuine confrontation by students of their values. The developing hic et nunc teaching framework provides an outlet for genuine student reflection, and constant formative feedback through which individual support is possible. If we are to accept the proposition that much of what students of enterprise must learn relates to what resides within their inner self, a clear challenge exists for enterprise educators. 

Whitehead’s (1929) notion that students must be allowed to learn in their here and now is pertinent. Providing the means for students to contextualise knowledge in their here and now and make vital connections between their epistemological assumptions and general values would seem central to their personal development. The voice of the student has been presented in this paper in a manner that highlights the fact they experience the learning environment differently. That past notion of students as receptacles waiting to be filled by the wisdom of experienced lecturers is misguided. Personal develop is not a received gift, but a journey taken from within. As educators, we must get out of the way of our students, allow them to fail where others succeed, and ensure they are excited and engaged about their relationship to the subject area. 

Conclusion

Enterprise education is widely recognised as a dual process of developing knowledge and skills/attitudes. It has been the author’s experience that merely focussing upon knowledge specific learning outcomes is insufficient. That a broader approach is required to ensure students understand the (personal development) processes that have been engineered as a flexible scaffold around their participation. Clearly some significant challenges are connected to aspirations to facilitate access to the entrepreneur’s way of life. Our focus must account for the dialogic relationships between our individual students, their interactions, and the curriculum they encounter. Put simply, we cannot expect to understand the development of our programs without intimately understanding the development of students and vice versa.  

Heath’s (1964) reasonable adventurer framework provides food for thought. It allows us to lower our sights with regards an achievable outcome that all of our students should be capable of attaining. That of the ability to create their opportunities for satisfaction; a noble learning outcome for any enterprise program. Importantly, Heath’s work provides a very useful model for examining the development of our students across six identifiable attributes. That said, there are many useful models (e.g. Evans, Forney and Guido-DeBrito, 1998) that can be applied to our teaching contexts. The point is that as educators we need to find models that enable us to better explain our processes to our students. Sharing our aspirations with our students provides a meaningful first step towards assisting them to trust us and to walk with us. Perhaps more importantly, such openness creates the genuine possibility that the legacy each cohort leaves behind will advance the cause of each new cohort. That, we may become increasingly responsible for creating cohorts of lifelong learners whose presence will forever remain embedded in our ever evolving programs.    
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