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Objectives: In New Zealand Education for Enterprise (E4E) is a community partnership that develops students who are enterprising in their core learning areas and in their co-curricular activities. 

Approach: The MOE leads the E4E initiative in NZ schools. The MOE has five E4E focus areas: 
1. Regional E4E Cluster initiative. In 2006 the MoE worked with NZTE and the Tindall Foundation (Philanthropic foundation) to establish a funding pool and agreed outcomes;
2. An Integrated studies approach to primary years enterprising outcomes; Building Enterprising Students Today- the BEST; 
3. Senior Secondary Enterprising Food Technologies; 4. A new NZ Curriculum. The draft curriculum (to be released October 17th) positions enterprising entrepreneurial young people at the Kia tu tangata te akonga (our vision for young people) level of the document; and 5. Leadership and engagement of key stakeholders

Results: Our research is evaluating four key outcomes in the clusters:
Government: That Agency partnerships work to create sustainable enterprising communities
Business and community: That students have an appreciation of the importance of the place of business in New Zealand society and have the skills, attitudes, and desire to participate in it. That communities see their students are actively contributing to the well-being of their communities.
Education for Enterprise providers; That schools work in partnership with community and business to embed enterprise in the culture of the school and display it in the leadership, teaching and learning, and all areas of school life.
Students: That students leave school equipped with enterprising attributes that empower them to stand tall as New Zealanders, seize opportunities, overcome obstacles, and make a positive contribution to their community.
Initial milestones in our longitudinal research suggest that the evidence gathered so far is promising, particularly in the government agency and community outcomes. 

Implications: The approach of two agencies working together in communities is innovative and challenging. Relationships are absolutely critical to success. Partnerships at government level ensure leverage is enhanced. Each others strengths (education and enterprise) are utilised especially when funding is contestable. Teachers and schools need a great deal of professional support (advisory) to change teaching and learning practices. Businesses need professional learning too: they need to be encouraged to engage effectively and sustainably with schools to enhance student outcomes. 

Value: NZ's unique positioning in the Pacific, bicultural heritage and size means that our "can- do attitude" is embedded in our kiwi national identity. Our new curriculum celebrates this identity and sets the direction for 21st century learning. It has a significant focus on creating enterprising and entrepreneurial learners from years 1-13. Come and hear our haerenga (journey) and korero (story) so far: our government agency’s and community partnership approach is unique.
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Objectives: 

This paper outlines the background to, design and findings to date of the Aotearoa/New Zealand Education for Enterprise national strategy with opportunity for discussion and feedback. The E4E strategy design from the policy framework includes a two year evaluation. 

At the conference we will be able to share anecdotal and milestone evidence and some inspiring DVD material from “New Zealand New Thinking”. This DVD outlines to a range of audiences why we need to promote an enterprise culture in NZ.

Philosophy: 

In Aotearoa/New Zealand Education for Enterprise (E4E) is a community partnership which develops students who are enterprising across the core learning areas and in their co-curricular activities. 

Historically New Zealand has always been a nation of pioneers, a nation of firsts: to split the atom, to climb Mt Everest, to give woman the vote and more recently first to develop groundbreaking technology, animation and special effects that have revolutionised the screen production industry.

Richard Taylor of WETA workshop (recipient of Oscar awards for his technical work on the Lord of the Rings Trilogy) said “no-one told us that we couldn’t do it! Innovative ventures are fraught with the risk of failure. But each time we encounter an obstacle and overcome it, we are reinforced in our feeling that we should forge ahead”.

“New Zealand is in the vanguard of a dynamic world- its human diversity, open spaces, wit, flexibility and sheer tenacity have taken a rugged, isolated country and positioned it on the cutting edge of adventure, knowledge and creativity”. TIME magazine.

“Forward thinking and innovation are not limited to any part of the world; But they flourish in New Zealand and in the minds of kiwis.” TIME magazine.

Section A: Background 

(i)Government goals: The government is working to transform the New Zealand economy. Our traditional strengths in commodity industries are well recognised, but increasingly our success is dependent on using knowledge and skills to generate higher value in whatever we do. A knowledge based-society and economy could lead to the growth of the number of   knowledge based entrepreneurs and enterprises in NZ. 
Our strengths in creativity, design, development and people skills, combined with a uniquely `New Zealand way', will help to achieve this transformation. The goal is that every New Zealander should achieve their potential. High standards, high expectations of achievement and lifelong learning are keys to national success. We need to be among the world's best at equipping people for work and for life.
Education needs to be responsive to the aspirations and development of Māori, Pasifika, and all New Zealanders. Education makes a vital contribution to the country's national development in all dimensions - social, economic, cultural and environmental.

Figure 1: New Zealand Government Goals
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(ii) Government themes 

The government's three priority themes of Economic Transformation, Families - Young and Old, and National Identity are underpinned by an emerging focus on sustainable development and realising youth potential. The overall aim is to create a high-income, knowledge-based economy, which is both innovative and creative, and provides a great quality of life for all New Zealanders.
An effective education system is critical to each of these government themes. An effective education system is one that puts the child or student at the centre or uses the students first 
approach. Such a system ensures that all choices provide quality, relevant education that assists the realisation of students' goals and aspirations. New Zealand's education system is a significant national asset which makes an invaluable contribution to the country's social, economic, cultural and environmental development. Such a system is about placing students and their families at the centre, building a system around their futures, and expecting they will succeed.

The links between these themes and E4E

1. Economic Transformation
Economic Transformation is about continuing our journey towards a thriving and internationally competitive economy with a highly skilled workforce. The education system is a critical contributor to economic development. It is responsible for equipping New Zealander’s with the skills and competencies needed for a productive, adaptable workforce in an increasingly globalised world. The education system also makes a direct contribution to the economy through a sustainable and high value export education sector.

2. Families - Young and Old
Educational success is related not only to economic success but also to improved social outcomes, greater personal well-being and security, and better outcomes for children as they develop and grow. As well as making a direct contribution to the well-being of families, the education system underpins the development of the skilled workforce, and research needed for the development of the health, education, justice and social systems.

3. National Identity 
National Identity is about building our pride in who we are, where we live and what we do. National identity is also about celebrating our kiwi can do attitude. It is essential that the framework we adopt for enterprise education reflects our unique culture. Our evidence base also needs to include what is happening overseas and in our own backyard.

4. Sustainable Development
New Zealand's future is dependent on long-term sustainable strategies for our economy, society, environment, culture and way of life. Education is critically important here. It can give the leaders of tomorrow the knowledge they need to operate in a world rapidly running out of resources and facing the challenges of climate change. Through teaching and learning, research, knowledge-transfer and innovation, it can add value to primary production, help manage pressure on natural resources, and help manage and restore our indigenous ecosystems and biodiversity. 

The ministry has a role in promoting sustainable development in key ways. In exercising its leadership role within the sector, it can influence the sector's focus on sustainability. The ministry can also support sustainable practices through its influence on curriculum development.
5. Realising Youth Potential
All young people should have opportunities to participate in and contribute to their own and to New Zealand's success. Realising youth potential is vital for encouraging effective parents, workers and successful adult citizens of the future. 

 (iii)Schooling in New Zealand

In 1989 Tomorrows Schools established that New Zealand schools are self managing crown entities that make locally based education decisions for their communities. However within this framework there is still a required commitment from schools to deliver a national curriculum.  A curriculum stocktake in 1999 as a result of the 1993 curriculum reforms reported to the ministry that teachers perceived the curriculum to be overcrowded and recommended that in further intended curriculum reform nothing ‘extra”.

Section B: Designing an E4E strategy

Prior to 2005 

Prior to the development of the Ministry of Education E4E strategy, there was no sense of programme cohesion or shared key messages between the enterprise "camps". These camps or providers were political and frequently pitched social enterprise against business enterprise.

Providers would often have multiple funding for the same programmes from different crown budgets. 

In December 2005 at the inaugural E4E key stakeholders group hui, stakeholders agreed that there needed to be a lead agency in E4E. The rationale for Ministry of Education (MoE) leadership was about the establishment of a lead agency which could bring together the maligned “camps”, create alignment between programmes and create opportunities for key stakeholders to leverage off each others work streams. 

The leadership and co-ordination by the MoE of E4E: 

Gives a strong message to stakeholders that education is a responsibility of the wider community- not just for schools to deliver and not just for the MoE to fund. 

Leadership density is important.

Certainly in recent years the pressure on schools world wide to remedy and provide instruction to all of society’s ‘wicked problems’ such as the obesity epidemic, sex education and family violence, has grown. The government goal of economic transformation and the shift required to produce a knowledge society are wicked problems that often schools are asked to own and remedy by their curriculum design and implementation.  Schools are understandably weary of yet another initiative. In NZ the Ministry of Education and key stakeholders have been careful  to ensure that it is clear in all  communications that E4E is not another subject, not another programme, but rather a shift in the processes at the teaching and learning frame and the system frame. It is about preparing learners for an effective participation and contribution to life in the 21st century. The MoE’s strategic involvement and strong leadership does give the E4E initiative more credibility in the education sector. 

In addition, education is highly contentious. It is widely perceived that there is much to be gained by the successful lobbying for a wicked problem to be included as mandated classroom instruction. The lobbying comes from many directions including indirectly from other government departments such as the Ministry’s of economic development, social development, culture and heritage, environment etc. 

Origin and timing of initiatives are everything.  Not everyone understands that creating an enterprise culture change in schools does not occur through running a week long enterprise programme in term 4. Whilst the intense programme approach may get learners and teachers fired up, it is long forgotten by the time the next “must do other agency” initiative starts. Engaging with schools and learners is best led by the MoE.

Achieving the government's goals and ministerial priorities requires coordinated effort from many stakeholders. The ministry is committed to taking a leadership role and engaging positively in a range of cross-government work to both define critical outcomes and develop and deliver on implementation plans. We play a key role in a range of inter-agency projects at local and national levels, ranging from our work with other agencies and schools focusing on individual students, to working on shared national priorities with national and regional inter-agency governance bodies.

Approach: 

The MoE leads the E4E initiative in New Zealand schools. Student, school and community engagement and student achievement are the key drivers.

The MoE strategy has had to be enterprising itself as a government agency. We have had to think outside the square, be innovative, think and work differently. We have engaged with traditional and non traditional partners such as individual schools, principals, BusinessNZ, Economic development agencies (EDA’s) and most significantly with our key partner New Zealand Trade and Enterprise (NZTE).

We have focussed on maximising improved learning outcomes by using our levers in these engagements especially in the areas of Policy and information provision.
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In policy, the major lever is a new national outcomes focussed curriculum. The New Zealand Curriculum is the policy document that sets the official direction for teaching, learning and assessment in New Zealand English medium state schools. Extensive consultation and national and international academic critique has indicated a high level of support for the overall content and intent of the New Zealand Curriculum.

The Treaty of Waitangi/te Tiriti o Waitangi is clearly recognised in the curriculum as the nation’s founding document.  This status is recognised in the development of the partner documents, The New Zealand Curriculum for English medium teaching in years 1 – 13, and Te Marautanga o Aotearoa for Māori medium schools. 

Launched by the minister of education Hon Steve Maharey in October 2007 the curriculum sets the direction for learning and gives schools considerable freedom in designing their local curriculum. For the first time in a NZ curriculum one of our aspirations (and most notably the first) for what we want for 21st century learners is to be “energetic, creative and enterprising”. 

Significant cross curricular future themes or issues are identified in the new curriculum as being particularly relevant to New Zealand society and globally. 

Future-focused issues are a rich source of enterprise related learning opportunities. They encourage the making of connections across the learning areas, values, and key competencies and they are relevant to students’ futures. Such issues include:

Sustainability – exploring the long-term impact of social, cultural, scientific, technological, economic, or political practices on society and the environment;

Citizenship – exploring what it means to be a citizen and to contribute to the development and well-being of society;

Enterprise – exploring what it is to be innovative and entrepreneurial; and

Globalisation – exploring what it means to be part of a global community.  
In the information provision lever the MoE is focussed on providing schools with simple high level key messages and a single minded proposition or slogan which schools can then unpack further with their learners and communities. 

These key messages and the slogan, developed by key stakeholders of E4E including student representatives are available on the ministry’s website under the slogan “Enterprising learners lead enterprising lives”.

Our key messages have had two iterations, and have gone from being very prescriptive and education sector focussed to a more inspirational key stakeholder focus. These are:
· An enterprising approach to learning develops enterprising, successful New Zealanders. 

· Enterprising learning is relevant and authentic. 

· Community partnerships are central to enterprising learning. 

Some schools have taken these key messages and developed them further to fit their own organic interpretations based on the uniqueness of their local community. What enterprising learners look like in rural pakeha middleclass Southland and in   multicultural urban Manukau are for their schools and communities to determine. To gain maximum buy in from all stakeholders the messages must be simple, easily digestible, inspirational, be uniquely New Zealand and able to be further shaped locally.

The MoE E4E strategy has also been developed in consultation with key stakeholders and has been derived from how we can achieve and lead others to achieve  the four outcomes; Government: That Agency partnerships work to create sustainable enterprising communities; Business and community: That students have an appreciation of the importance of the place of business in New Zealand society and have the skills, attitudes, and desire to participate in it. That communities see their students are actively contributing to the well-being of their communities; Education for Enterprise providers; That schools work in partnership with community and business to embed enterprise in the culture of the school and display it in the leadership, teaching and learning, and all areas of school life; Students: That students leave school equipped with enterprising attributes that empower them to stand tall as New Zealanders, seize opportunities, overcome obstacles, and make a positive contribution to their community.

The MOE strategy has five E4E focus areas:


1. Regional E4E Cluster Initiative 


 In 2006 the MoE worked with partners New Zealand Trade and Enterprise (NZTE) and with the support of the Tindall Foundation ( a philanthropic organisation) to establish a funding pool to support the E4E Regional Cluster Initiative. 

The Regional Education for Enterprise (E4E) Cluster Initiative is about schools embedding enterprising skills attributes and knowledge across the curriculum and engaging the resources from their communities in this process. This E4E cluster initiative is focussed on enterprising communities in their enterprising schools.

Research shows that engaged families and communities  can play a significant part in determining student outcomes. A synthesis of available evidence indicates that claims for the combined home and genetic factors for most children range from 45-65% of the variance in student achievement. 

School aged children spend approximately 85% of their time among their families and communities. One of the Ministry of Education’s three vital outcomes is engaged families and communities . 
 This outcome is supported by the ministry goal of personalising learning because it puts the students learning first at the centre of any policies and programmes. 

Ensuring that all chldren have the skills attitudes and values to succeed requires a partnership between families, whanau, schools and their community. Based on this community evidence and  on enterprise education evidence from New Zealand ( NZCER)
 and overseas research from Australia (Enterprise Education Action Research Project  )
  and Finland ( Hytti)
 our appoach is about creating sustainable enterprising communities.

Four  diverse regional clusters (West Coast, Nelson, Manukau, and Northland schools) have been selected to participate in the initiative in 2007.
Each cluster will receive funding to resource: regional coordinators to act as business and community brokers and coordinators for the four trial regions and teachers’ release days; and the partners have also funded the development of a further New Zealand evidence base across the Clusters by NZCER. 
The partners are keen to find out to what extent the following statements of intent have occurred as a result of the cluster intiative:
1) Enterprising programmes of learning have been shaped to suit the needs of the students and parents in the school community.  
2) Outcomes demonstrate teachers as responsive learners.  For example, evidence of teachers: 
-Working collaboratively with colleagues in new ways, adapting resources to fit the enterprise framework, and adapting NCEA achievement standards to meet the local community.

-demonstrating enterprising skills and attributes as teachers/learners e.g. taking risks 

3) Outcomes demonstrate students developing enterprising skills and attitudes (within and beyond their core learning areas), and the extent to which student motivation for achievement and career aspirations are enhanced by involvement in E4E.   

4) School management/leadership structures are organised to allow opportunities for education for enterprise growth and development. (For example, organisation of middle management roles and responsibilities, changes to timetabling, creation of new/different subject options, development of cross-curricular/cross-departmental education for enterprise, etc.) 

5)”Schools” and “business” and “community” perceptions of one another are enhanced and changed by E4E clusters. (For example, the extent to which the community and businesses learn new things about schools, schools learn new things about business and communities, etc)

6) E4E provides enhanced opportunities for student learning through connections with people/groups/businesses in the community, and the impacts of this for students, schools and communities.
Baseline research – 
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This approach acknowldeges that there are a range of goals and objectives foe E4E across different stakeholders and helps us to provide evaluation feedback that is engaged and meets the needs of different audiences.
NZCER have designed a series of baseline instruments to measure E4E factors. Students were given a series of statements groupied under critical factors to which they responded in one of four ways: Not sure, none of my classes, some of my classes, all of my classes.

1. factor a: E4E from a business angle

e.g. I come up with new ideas to meet real needs in the school, community, or a business

I get involved with business or the community

2. factor b: E4E from a community relationships angle

e.g. Community members or business people are part of my learning

We talk ( in class)  about what it means to be an "enterprising" person

3. factor c. engagement in education and region

e.g. The things we do at this school help to make this area/region a better place

I’m developing into an enterprising person because of this school

4. factor d. group work with metacognition

e.g. Teachers give us time to talk about how we learn
5. factor e. 21st century learning with critical creative thinking
e.g. We are encouraged to be curious, creative, and try out new things

I can make mistakes, and learn from them, without getting told off

Interestingly, initial assessment of students involved in the E4E clusters found that in answer to the statement “I’d like to be involved in business when I’m older:

5% said it was totally unlike me

17% not like me

45% a bit like me

32% a lot like me

The purpose of this evaluation is to contribute to the evidence-base that will guide and support other school clusters in defining what are the critical factors that determine success in this initiative.  However, it should be noted that this evidence is intended as a guide and other school cluster will need to contextualise and modify the findings to best suit their own regional requirements.

The development of partnerships between schools and the wider community is a requirement of the clusters. The wider community is characterized by the concept of social responsibility and is defined by the groups surrounding and capable of influencing a child including extended family, local government, business, church groups, neighbours, sports and recreation groups. A positive aspect for the community has been the ability to engage with schools in long-term E4E projects that are mutually beneficial for both groups and those that fulfil agreed needs. 

Regional co-ordinators are encouraged to spend critical time in the cluster formation stage determining and clarifying expectations of businesses and schools in potential partnerships. Regional co-ordinators are brought together four times a year to share best practice, lessons learnt and exchange resources. In addition a private on line community has been established for the co-ordinators and the clusters.

The role of effective teaching in achieving E4E outcomes is critical. In recognition of this, the MoE has appointed a E4E national coordinator to work with teachers and schools in the clusters to define and further develop effective E4E teaching strategies in the four clusters. Further support is planned for 2008 in response to initial findings from the clusters and the MoE’s best evidence synthesis on professional learning. On going in depth advisory support is what shifts teacher practice, and this is also an essential element to effective E4E teaching support.   

Quality assured resources and case stories about E4E within the clusters  are available for other NZ schools on the MoE website and more will become available as they are developed. 

2. An Integrated studies approach to primary years enterprising thinkers outcomes; the Building Enterprising Students Today project- the BEST

Prior to 2005 the MoE part funded a programme which  students learned enterprising skills and knowledge  through planning and operating their own society. This programme was based on the United States Micro Society programme. Essentially, using a school based currency, students set up a range of ventures.  They plan, make and sell a range of goods and services on market day. Research by the University of Otago
 showed that it was difficult to determine what if any enterprise outcomes the students gained during the intense PrEP programme were maintained after the programme finished or able to be directly attributable to the programme. (Which also begs the question- does that matter?).  However, with additional feedback from the contractor operating the contract that it was difficult to engage schools with the programme, the ministry decided to develop a programme that integrated enterprising skills knowledge and attributes across the curriculum. The research into the lack of effectiveness for students in the add-on approach to Drug education programmes also supported the need to align add-on interventions with the ongoing school programme
. 

The initial brief was to develop a range of units of work that would appeal to a range of teachers and schools from tasters and starters through to more complex curriculum focussed community enterprise projects.

Eleven schools participated in the 2006 BEST Project and anecdotal evidence shows that student learning was enhanced through the E4E approach to teaching and learning. The training programme gave teachers the opportunity to understand and recognise the value of E4E. Teachers have  explored effective pedagogy, reflected on their current teaching style and set professional goals to improve their teaching practice. Classroom Action Research supported their new approach.

Assessment of Key Competencies
 in the context of applying ‘Enterprising Attributes’ is a key addition to the material and teachers will have the opportunity to trial a range of assessment resources.

During the 2007 phase, the Project team has been investigating and providing recommendations  to the Ministry of Education on:

· Assessment of Enterprising Attributes (Key Competencies); 

· Points on effective teaching practice in Education for Enterprise; 

· School culture prerequisites that support primary schools to become effective deliverers of Education for Enterprise; and 

· An Education for Enterprise professional learning model for years 1-8. 

3. Senior Secondary Enterprising Food Technologies

The Young Enterprise Scheme (YES) is offered by many NZ schools as an option to senior secondary students at year 13. It is offered by many schools as a self selected extra curricula activity often taking place in the lunch hour led by the commerce teacher, with varying degrees of real innovation and enterprising attributes being enhanced. Or, a growing trend is to offer it as a timetabled subject with qualifications, and a dedicated time slot. In some schools it is a very popular option. Recent academic recognition of the YES unit standards by the University Entrance Board have added to its popularity.

Again, although outcomes may vary it is pleasing that many of the YES students are able to achieve some specific enterprise qualifications in their enterprise journey. When done well, the YES can produce truly astonishing examples of young people being engaged with innovation and enterprise. 

The ministry would like to see the YES be more flexibly integrated into other learning areas apart from commerce, allow for organic approaches and be able to be adapted to reflect NZ’s cultural diversity (for example  versions that promote and include a   non European interpretation of entrepreneurial success). In addition there is a growing need for the YES to link more closely with the technology curriculum developments in NZ. The technology curriculum in NZ is about design, innovation and technological practice. Many of the students who take technology are innovative but lack the final leap to being able to take their good design/innovation and market it. 

In response to this thinking the ministry has  contracted  the owners of the NZ YES to manage the Hawkes’ Bay Enterprising Food Technology project, a project that will trial a year 13 programme that allows for the  food technology curriculum and achievement standards to be integrated with the enterprise education and qualifications from YES.  The programme will involve mentoring from a local business throughout. This approach reinforces our philosophy of sustainable enterprising communities.

In Aotearoa/ NZ, Technology is intervention by design: the use of practical and intellectual resources to develop products and systems (technological outcomes) that expand human possibilities by addressing needs and realising opportunities. Adaptation and innovation are at the heart of technological practice. Quality outcomes result from thinking and practices that are informed, critical, and creative. Best practice Technology teaching and learning makes enterprising use of its own particular knowledge and skills, together with those of other disciplines.
The aim of this project is to integrate the best of the YES into the senior technology curriculum, as it gives an authentic context for students to develop the knowledge skills and attitudes to enable them to be enterprising. There are plans to invite other clusters of schools and NZ owned food companies to trial the framework nationally.

4. A New New Zealand Curriculum

Schools are required to base their curriculum on the principles of the New Zealand Curriculum, to encourage and model the values, and to develop the key competencies at all year levels.

The New Zealand curriculum positions enterprising, entrepreneurial young people at the Kia tu tangata te akonga (our vision for young people) level of the document.
The need for community engagement in the education process will be recognised with schools given more flexibility and encouragement to work with their immediate communities to design relevant learning programmes.
Links between learning areas should be explored. This can lead, for example, to units of work or broad programmes designed to:

· develop students’ knowledge and understandings in relation to major social, political, and economic shifts of the day, for example, through studies of Asia and the Pacific Rim;

· Develop students’ financial capability, positioning them to make well-informed financial decisions throughout their lives.

5. Leadership and Engagement with E4E stakeholders

New Zealanders need to develop critical lifelong learning and thinking skills for success in society and the knowledge economy. To be successful in the 21st century we need basic skills such as numeracy, literacy and the ability to communicate, as well as being self-starting, quick-thinking, creative, critical-thinking, problem-solving, risk-taking and decision-making individuals who can collaborate with others. Many of these attributes can be found in enterprising learners.

Learners should have a positive sense of their own identity and belonging and have the skills, knowledge and values to be active participants in New Zealand society as well as global citizens. The education system must also support Māori learners to contribute as Māori to Te Ao Māori, as well as to the wider New Zealand society and world. E4E has a role in all of this, for example what are the critical skills, attitudes and values essential in Maori entrepreneurship where whanau, hapu and iwi play a significant role.
The Ministry of Education's overall mission is to raise educational achievement and reduce disparity. Our overarching outcome is to build a world-leading education system that equips all New Zealanders with the knowledge, skills and values to be successful citizens in the 21st century.
To achieve this outcome our education system needs to change. We need to make changes not only to what New Zealanders learn, but also to the way we learn.
We need to create open and dynamic learning environments where the needs of students are at the heart of the system. The system must support teachers, students and their families to: 
· recognise and work with diverse strengths, interests and abilities 
· connect learning to family and community backgrounds 

· create diverse learning opportunities and networks 

· use diverse teaching approaches 

· balance academic achievement with the development of knowledge, skills and values.
We need an education system that is flexible enough to respond to and reflect the aspirations and the needs of the students, not to squeeze them to fit the demands of the system. The system itself must be creative and innovative in order to encourage and value creativity and innovation in all students.
Developing an understanding of these changes and how to give effect to them is at the heart of our work on personalising learning. Personalising learning has turned the traditional view of knowledge and learning on its head. Our focus has shifted from viewing studet5ns as passive recipients of knowledge, to individuals who engage in a dynamic two way process.  Understanding where students “come from”, what drives them, and what aspirations their parents and whanau have for them will help to enhance their learning both at home and at school.  Personalising learning is a new concept for many in the business sector and the wider government community to understand and the ministry is working on providing the sector with information about the shifts in education that have occurred in the last five, ten, twenty years. Overcoming past often negative schooling experiences continues to be an issue for many businesses.

The Ministry of Education Statement of intent 2007 states that as a ministry we want to be known for the high quality of our: leadership; analysis, planning and implementation; focus on results and what matters; service provision and responsiveness; communication and stakeholder relationships; commitment to public sector values. In E4E in the last two years the MoE has lead:

· The development of a Website

· Resource development

· Hui for key stakeholders

· Professional support for teachers

· The need for robust evidence and evaluation

· Cross government agencies in E4E

Section C: Results

Our cluster research is evaluating the five factors outlined above as we gain an understanding of the critical changes that have occurred to support the  four desired  key outcomes in the clusters by November  2008.

Initial milestones in our longitudinal research suggest that the evidence gathered so far is promising, particularly in student and community outcomes. We will have more to report on this by November conference.

Section D: Implications

(What we have learnt that may be of interest)

(i) What seems to be working well in The Cluster Initiative: 

The approach of two agencies working together in communities is innovative and challenging. Relationships and communication are absolutely critical to success. Key messages must work for both education and enterprise departments. Some decisions take longer although where possible we try to contract through trade and  Enterprise, as there are less project management requirements than in the more risk adverse Ministry of Education. Milestone reporting and refunding comes to trade and enterprise to reduce compliance by contract holders. Much critical time is spent on communication (the personnel- the two authors- work in different cities and islands) to ensure a joint and considered response is given. The state sector act requires government departments to work together on work streams, but this necessitates out of office time and travel related expenses that often are not well understood in practice by other officials.

Partnerships at government level ensure leverage is enhanced. Each others strengths (education and enterprise) are utilised especially when funding is contestable. Education enjoys being able to push some tradition boundaries under the enterprise radar.

Teachers and schools need a great deal of professional support (advisory) to create sustainable shifts in teaching and learning practices to achieve enterprise outcomes. Businesses need professional learning too: they need to understand how schools operate and they need to be encouraged to engage effectively and sustainably with schools to enhance student outcomes. 

One of the clusters- the West Coast- reports in its first milestone report that anecdotal indicators of culture change within the project schools are:
• Cross Curriculum Thinking – Teachers are identifying other subject areas, and teachers they could form partnerships with in order to complete a task in their final project e.g. a graphics class designing the stickers for the community bikes that the metal technology class are restoring or utilising the exchange student’s first languages to complete the voice over for a promotional tourist

Video.

• Curriculum Adaptation – Teachers are identifying the unit standards which meet their authentic

Learning opportunities and are also adding new unit standards to existing units of work in order to maximise student learning opportunities

• Increase in Student Engagement Levels – Student voice reports that the learning is more valuable, self driven and the relationship with the teacher is improved. Work quality does matter as a real audience is involved with the outcome and outcomes likely to be in public view.

• The Emergence of E4E Professional Learning Groups - who are now meeting additionally to Professional learning session with the advisor.

• Adaptation of Planning Documentation – some schools are adapting their generic unit planning sheet to incorporate enterprise sills or attributes.

• Shift in Teacher/Learner Relationships – The general comments from teachers and students are that their relationship has developed into a facilitation role rather than disseminator of information.

The teacher becomes the guide for learning.

• Evidence in School Strategic Documentation – Three schools clearly identify E4E in their school vision and in their strategic plan.

• Sharing Outcomes within the School and Wider Community – E4E wall displays with in classrooms, celebrating E4E success in school open nights, newsletters and web sites.

• Reporting to Staff and Boards – Staff updates through whole staff meetings and monthly reports from Lead Teacher to Principal for inclusion in board reports.

Continuing Challenges in the Cluster Initiative:

We have learnt that shared understanding of what we mean by E4E is essential, and we still have some work to do in this area.

We have learnt that much of the shifts take time, resourcing and require significant shifts in some teacher’s teaching practice, the opening of the system frame and in school culture. We have learnt that patience is important. The ministry recognises the importance of effective teaching in this shift and has worked on providing additional support for the clusters.

We have learnt that the Principal’s leadership, vision and the inclusion of E4E as a stand alone strategic goal have made critical differences to the success of the project. This way Principals feel connected to the initiative, and it keeps things real in their eyes. The level of active involvement by the principal, in regard to their professional commitment to culture change, the choice of actual lead teacher and the principal / lead teacher professional relationship, have become indicators of project success. Schools that have clear vision statements, strategic plans and strong lead teachers, are progressing rapidly in the growth of E4E. They are positively involved in the professional development sessions and understand the E4E concept as a change in the way the teacher thinks and in the way the school works. They are becoming prolific in their own ability to identify and initiate authentic learning opportunities and identify the benefits of connecting to their wider community and how this relates the teaching and learning process that surround their students.

We have learnt that forum and the opportunity and freedom to air concerns and be heard (listen to all the voices) is critical to key stakeholder management.

We have learnt that personnel and leadership are absolutely critical in this initiative. The right people on the right bus, in the right seats.  The enterprising skills and attributes that we are trying to embed in our enterprising students, schools and communities must also be competent in personnel involved:

· generating, identifying, and assessing opportunities 

· identifying, assessing, and managing risks 

· collecting organising and analysing information 

· generating and using creative ideas and processes 

· identifying solving and preventing problems 

· identifying, recruiting, and managing resources 

· matching personal goals and capabilities to an undertaking 

· working with others and in teams 

· being flexible and dealing with change 

· negotiating and influencing 

· using initiative and drive 

· monitoring and evaluating 

· communicating and receiving ideas and information 

· planning and organising 

· being fair and responsible
· having a can do attitude.
Energy, a can do attitude and tenacity are critical skills in regional coordinators. However the regional coordinators have been employed by contract holders and the ministry has had little say in these peoples ability to walk the enterprise/ education talk. Also, it takes time for skill sets to develop in these very unique roles. This is new territory, and we must remain patient. As the Maori Whakatauki proclaims:
Ui mai koe ki ahau he aha te mea nui o te ao, 

Māku e kī atu he tangata, he tangata, he tangata!
Ask me, “What is the greatest thing in the world?”

I will reply, it is people, it is people, it is people!

We have learnt that it is critical to handle the distractions. We need to be prepared for the distractions and maintain the focus on the outcomes. Distractions often come in the form of relationships and these take considerable time and energy to address
And most importantly we have learnt that, it does take a whole village to raise a child. The sum of the whole is greater than the parts.  Two government agencies working together on an initiative can utilise each others strengths. 

Neither Schools, NZTE nor the Ministry of Education can establish an enterprise culture alone.

(ii) The Building Enterprising Students Today project

Two years into this project, the feedback from teachers involved in the training and resource development has been extraordinary. Comments have included from a Kelburn primary school teacher “This is by far the best teaching course I have ever been involved with. Thank you”. 
98% of the attendees in training came away believing that there understanding of E4E was very good-excellent.

In addition, we have anecdotal evidence of:

· The resources developed show that enterprise learning can occur across the curriculum. It is possible for students to learn to be enterprising in maths, the arts and science for example. 

· It is possible for teachers to provide environments in their classrooms for enterprising skills and attributes to be developed.

· It is possible for teachers to notice (and evaluate) when enterprise skills or competencies are exhibited in learners. 

Tensions have emerged between a new outcomes curriculum which encourages schools to design a curriculum that is organic in nature versus a ‘gives us a prescriptive training and resource’ perceived need by some teachers. Schools will be encouraged to take the final BEST resource and mould and shape it to fit the needs, interests and talents of the students in their communities. Community iteration and development is the key to engaging learners with authentic contexts from their world.

Milestones also report that clear definitions of the terms enterprise, enterprising and entrepreneurial are required by the sector from the Ministry. These definitions must be unique to New Zealand and recognise our bi-cultural heritage.

(iii)  Senior Secondary Enterprising Food Technologies

The initiative offers exciting possibilities; however the contract holders may need considerable guidance from the ministry and introductions into a at times reluctant technology community in a time of considerable curriculum change in this area.

Problematically there is an inherent mistrust of the contract holders by some of the technology curriculum leaders. This may have been because of their experiences with former staff members of the contract holders.  Relationships are key to the success of this project as is the breaking down of the potential misconceptions. 

Value to conference delegates: 

New Zealand is an extraordinary place. It is a country inspired by an eclectic mix of a pioneering past, pacific location and a rich and diverse culture. New Zealanders have always had an enterprising attitude. We are hardwired to make things happen. 

Our new curriculum celebrates this identity and sets the direction for 21st learning. It has a significant focus on creating enterprising and entrepreneurial learners from years 1-13. Come and hear our haerenga (journey) and korero (story) so far: our government agency’s and community partnership approach is unique. Your feedback and comments would add to our thinking.
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Designed to include three overlapping areas:





NZCER’S evaluation approach





ii. E4E Strategy focus


Is the E4E regional clusters initiative helping to promote sustainable E4E in the regions? How does this happen? What helps?





iii. “21st century learning” focus


Does E4E help to prepare students as capable lifelong learners, and people who are well-prepared to play an active role in shaping a 21st century social, cultural, and economic environment?











Cluster-Specific focus





	What does E4E mean and look like in each cluster? What are the specific goals aims objectives within each cluster? 
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