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Type of Paper: Discussion

Objectives: A current limitation of UK entrepreneurship education is an insufficient emphasis on ‘cross-cultural’ competencies (Muzychenko, 2005) to help prepare students to meet the needs of the global economy. The aim of this paper is to critically discuss an innovative European Entrepreneurship Exchange Programme (EEE) established to address this. The paper documents how this exchange programme was created and delivered to Scottish and German students to ensure an effective cross-cultural enterprise learning experience. Feedback from students is presented as well as a discussion on how to effectively introduce students to the inherent complexities of international entrepreneurship.
Prior work: In the global economy that emerged at the end of the 20th century, it has become imperative that entrepreneurs adopt a worldview and interact with an ‘international culture’ (Ratten, 2006). How to prepare entrepreneurs/intrapreneurs to operate businesses successfully across dispersed geographies, in an assortment of cultures and under different economic, legal and political limitations has become a growing concerning to entrepreneurship educators (Bell et. al, 2006) and government policy makers (HM Treasury, 2005).

Approach: The EEE programme involved twenty-two students from both Napier University, Edinburgh, UK and HAW Hamburg, Germany who were exposed to a business development programme run in two countries over two weeks during a six month period. Qualitative evaluation of the programme was drawn from the experiences of the students, and reflections of the teaching staff who took part in the exchange.

Results: The result of the research highlights the positive impact on both sets of students’ attitudes and awareness of enterprise issues. Students also related a new appreciation of the potential to operate businesses in Europe and Internationally. Cross-cultural benefits were also acknowledged. Staff on the exchange programme benefited from the increased cooperation with other European entrepreneurship educators and identified further opportunities for collaboration.

Implications: Evaluating the outcomes of entrepreneurship education exchange programmes is critically important to university educators and university policy makers. More longitudinal studies are needed on innovative enterprise exchange programmes to better appreciate the scope and limitations of this kind of educational experience.

Value: The findings of the research offer a valuable insight into how cross-cultural enterprise experiences can support students’ entrepreneurial learning. In particular, it provides awareness of the challenges in organising and participating in short exchange programmes when semester or year long exchanges are the norm. A variety of stakeholders could benefit from the results of this study - university and governmental policy makers, entrepreneurship educators, and students.
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Competencies and Entrepreneurship:

Entrepreneurship has been identified as a chief driver for economic development throughout the world (Morris and Schindehutte, 2005). Entrepreneurs convert ideas into action. They are creative, innovative and risk taking - demonstrating the ability to plan and manage ventures to achieve their ‘objectives’ (EU Commission, 2005). Yet there exists variations in values and norms across cultures that could potentially limit entrepreneurs with no prior exposure to this. In particular, Muzychenko (2005) highlights opportunity recognition; risk taking; innovation and organisation creation as significant areas of concern if cross-cultural entrepreneurial competence development is not addressed in entrepreneurship education. Entrepreneurs engaged in opportunity recognition can suffer ‘cognitive uncertainty’ and ‘anxiety’ in communications when faced with an unfamiliar culture limiting their ability to recognise entrepreneurial opportunities. Similarly, risk-taking behaviour, typically ‘grounded’ in the entrepreneur’s own ‘cultural values’, may not be applicable in a different culture. An entrepreneur’s ability to innovate may also suffer in an alien culture since the entrepreneur may lack the skills to communicate their ‘vision’ to potential international partners, thereby limiting their infiltration of new markets. Finally, an entrepreneur’s ability to create an organisation through effective team building and harnessing available resources can be restricted in a foreign culture by communication difficulties, lack of ‘social perception’ and ‘social adaptability’ (ibid, p.7-10).

Given the above pitfalls for entrepreneurs who want to function effectively across different cultures, a current limitation of UK entrepreneurship education is an insufficient emphasis on the development of ‘cross-cultural’ competencies (Muzychenko, 2005) to help prepare students to meet the needs of the global marketplace. The purpose of this paper is to discuss an innovative Entrepreneurship European Exchange Programme (EEE) established to address this. The paper documents how this exchange programme was created and delivered to students of Napier University, Edinburgh, UK and Hamburg University of Applied Sciences (HAW), Germany to ensure an effective cross-cultural enterprise learning experience. In addition, feedback received from both sets of students is presented. 

Culture occurs within the context of groups (Morris and Schindehutte, 2005) and encompasses ideas, values, attitudes and patterns of behaviour (Jordan, 1996). Culture is a multi-layered and nebulous phenomenon appearing invisible from the inside and only becoming visible when compared to other cultures. As Rippert-Davila (1985, p. 238) notes, when supporting effective business development across cultures the real problem lies in how to facilitate an individuals ‘acquisition of global knowledge, the broadminded attitude, the flexible communication skills and the adaptable behaviour usually associated with the truly cosmopolitan person?’ This issue has become even more pressing given the emergence of the global knowledge economy, where it has became imperative that entrepreneurs adopt a worldview and interact with an ‘international culture’ (Ratten, 2006). How to prepare entrepreneurs (and intrapreneurs) to operate businesses successfully across dispersed geographies, in an assortment of cultures and under different economic, legal and political limitations has become a growing concerning to entrepreneurship educators (Bell, 2006; Muzychenko,2005) and government policy makers (HM Treasury, 2005). The European Commission (2005, p.3) have argued the answer lies in fostering citizens’ essential competencies in the personal, public and professional spheres. They define a competency as ‘a combination of knowledge, skills and attitudes appropriate to a particular situation’ with ‘key’ competencies further defined as those competencies that ‘support personal fulfilment, social inclusion, active citizenship and employment’. 

What constitutes a critical competency in entrepreneurship has been much debated in the literature and refined over time (Kirby, 2004; Gibb, 2006). Man et al. (2002) maintain that entrepreneurial competencies are ‘learnable’. They identify six entrepreneurial competencies, based on their research, that they contend will support entrepreneurial competitiveness in the marketplace:

1) Opportunity competencies – recognising and developing market opportunities.

2) Relationship competencies – effective person/or group stakeholder interactions in business.

3) Conceptual competencies – conceptual abilities manifested in behaviour, e.g. thinking and innovation.

4) Organizing competencies – ability to organise resources, e.g. human, financial and technological through leadership and control. 

5) Strategic competencies – setting, evaluating and implementing business strategies.

6) Commitment competencies – driving the entrepreneur to move ahead with the business.

More recently, Izquierdo et al (2005) extended Man et al’s (2002) framework to include:

7) ‘Communication’ competencies – effective oral and written exchanges

However, despite the comprehensive nature of the above framework we propose the need to support the development of additional competencies that embrace a ‘social’ dimension. Two social entrepreneurial capacities identified by Hannon and Gibb (2006, p.10), which we have adopted and named public competencies and cultural sensitivity competencies respectively, are:

8) Public competencies – able to manage socially in an ‘entrepreneurial life-world’ full of ‘high levels of uncertainty and complexity in work, family and community activity’.

9) Cultural sensitivity competencies – demonstrate ‘sensitivity to ‘ways of doing things’ in different cultures and across conventional boundaries’. 

Both of these additional competencies will further enhance the earlier more established entrepreneurial competencies.

There is no doubt an entrepreneurial competence is a ‘broad’ concept (Izquierdo, 2005), and an entrepreneur will not need to demonstrate all the competencies at all times and in all situations. However, we would argue that offering students opportunities to develop the above nine competencies is critically important in modern day entrepreneurship education. As noted by Izquierdo et al (2005, p. 4), even if it is impossible to ‘turn students into entrepreneurs’, by fostering entrepreneurial competencies we can give students ‘confidence in creating new ventures’ and hopefully in doing so stimulate entrepreneurial activity that will adopt an international perspective. 

Background to the Two Exchange Partners:

 ‘In order to change the business culture, there is the need to increase the pool of entrepreneurial talent, and then to improve the ability of these entrepreneurs to manage new and growing businesses.’  (Garavan and O’Cinneide, 1994; p.1)

For the last twelve years, inspired by Garavan and O’Cinneide’s quote and the Babson model of delivering entrepreneurial education, the Centre for Entrepreneurship at Napier University’s Business school has delivered a range of entrepreneurship modules to undergraduate and postgraduate students. All stages of the entrepreneurial process have been encapsulated in the Centre’s various modules - from thinking about a new business, being innovation and creative, identifying and protecting intellectual property rights, initial start-up issues and aspects of growing a business (see Laing and Brodie, 2007 for more discussion on this). Classes are taught in a workshop style with small group numbers (maximum 30) and the tutor’s role is one of facilitating discussion rather than lecturing to students. 

The Business School at Hamburg University of Applied Sciences (HAW), was established in 1994 and accommodates over 1,000 students a year. Lectures and workshops take place in small groups of 35 or 25 respectively. All 26 professors in the School have previously worked successfully in companies. The Professors utilise practice-orientated teaching methods - with students being supported in how to relate class-room theory to practice throughout their studies. Courses taught include International Economics and Marketing. 

The Entrepreneurship European Exchange Programme: 

At a meeting between Napier University and Haw Hamburg in 2004, an opportunity to create an educational exchange programme was discussed. Susan Laing, the Director for the Centre for Entrepreneurship at Napier, then returned to the UK with the idea for the Entrepreneurial Exchange Programme and presented the proposal to the respective Deans of Napier and HAW Hamburg Business Schools. After much deliberation about the location for the Exchange, it was decided that it would be most beneficial for the students if one week of the exchange was spent in Germany and a second week was spent in Edinburgh. Initially, it was proposed that ten students per institution was a reasonable number for the exchange – (although this number was stretched to accommodate 11 from each institution in the first intake of the programme). It was also decided that the guest students in a host country would stay with the host students - which would give both sides of the exchange the chance to experience the different traditions and customs of another country. 
During subsequent meetings the overall aim of the Exchange was further refined until it became ’to enhance students’ awareness of the entrepreneurial process and offer an opportunity to understand two different country’s marketplaces as well as encouraging intercultural effectiveness and teamwork’. The first week of the Exchange allowed the participants to rigorously analyse a business idea and thoroughly understand its business model prior to start up.  The second week of the exchange built on the initial competencies developed in week one to ensure that students were prepared to address the issues and challenges they may face in growing a business. It was also envisioned that the Exchange would offer students many opportunities for social interaction. In addition, the exchange programme was developed so that students could expand their presentation, communication and networking skills through participation in the various activities.

The core teaching staff for the initial exchange was composed of Susan Laing, Director of the Centre of Entrepreneurship, with specialist knowledge in SME marketing, and Aidan Craig, entrepreneurship lecturer at Napier and qualified accountant. On the German side of the partnership was Dr. Thomas Bradtke, Dean of the Department of Business and Matthias W. Kroll, LL.M., attorney and specialist lawyer for labour and insurance law. A variety of guest speakers with professional expertise were also utilised to support students’ learning. 

The Programme – Lessons Learned:

In the next section of the paper, we shall outline the lessons learned by the academic staff from engaging in the Exchange and highlight any challenges faced.

Recruiting the ’right’ students

Places on the Exchange programme were open to any students at Napier University, irrespective of faculty. Napier University used a variety of internal advertising mechanisms to attract students to apply for the Exchange. We received a range of applicants from across the University, e.g. the Health Faculty, Business Faculty, Engineering and Computer Science Faculties. It was decided that the Scottish side of the exchange would aim for a mixture of students of different background, age groups and genders to best match the aim of the Exchange programme. In reality this meant that students ages on the exchange ranged from 20 to 44 years old. We also sought to allocate places preferably to students who did not, as yet, have exposure to entrepreneurship modules so they could obtain the most benefit from the Exchange learning material. To apply for the Exchange the students initially filled in an application form and then were interviewed individually for twenty minutes based on their responses. An academic tutor reference was also required for each student, since we wanted students who would be ambassadors for the University and show commitment to the Exchange, despite the distractions that being in a foreign country can offer. Wherever possible, ‘outgoing’ students were chosen for the initial Exchange programme - since we deemed that they would adapt most easily to the international teams they would be allocated to. In addition, as an added bonus to the Exchange, because of the international background of many of the students at Napier University, the Exchanged ended up with students from a wide variety of nationalities, for example, one student was Nepalese, another Chinese and there were some African students. The Hamburg side of the Exchange had students who were on average slightly older than the Napier students, most being in their mid 20’s and they tended to come from the same area of study - studying for a degree that involved International Business Management. The German students also had a mixture of nationalities in their cohort including: Polish, Russian, Italian and Spanish. For the most part, these students had very competent skills in the English language since both parts of the exchange were delivered in English.

Utilising a ‘Buddy System’ for students during the Exchange

Reflecting on the outcomes for the Exchange, it was decided that utilising a buddy system - where students were paired-up during the duration of the Exchange - would be the most beneficial model for their learning. It was believed this would provide a more rounded experience than housing the guest students in paid accommodation. Students on the exchange were matched in advance, on the basis of their own preferences and were provided with the email address of their ‘buddy’ so they could communicate for a few weeks leading up to the event. Once in the host country students then spent their week abroad with their buddy - living in the buddy’s house and mixing with their family, flatmates and friends during the seven day duration of the Exchange. The buddy system worked out better than had been anticipated - even when students did not necessarily work with their buddy in their team assignments - they had the luxury of knowing they had support from a student peer at all times. In terms of finances, the buddy system had a major beneficial impact on the cost of the Exchange and meant accommodation funds could be allocated elsewhere to provide other beneficial experiences for the students. In addition, the German students, unlike the sponsored Scottish ones, were expected to pay their own way on the Exchange, e.g. flights and transport, etc. so the ‘buddy’ system kept their expenses to a minimum.


Building effective cross-cultural entrepreneurial teams

Through the process of a ‘speed networking’ activity on the first day of the exchange, students were allowed to select who they would and would not prefer to work with during their idea generation activities. Once it had been ensured that at least two of the students on each team were from the UK (so that the students would be eligible for Napier University business start-up funding if they decided to pursue their idea) the students established partnerships where they generated a business idea in groups of four to five members. These international businesses were to be set up either in Edinburgh or Hamburg. Two examples of business ideas that students developed in their initial exchange week were a personal shopping stylist business and a furnishings business for rented properties.  

Identifying and using appropriate learning materials and offering appropriate learning experiences

It was identified by both sets of academics that it would most beneficial if entrepreneurial activities during the Exchange were integrated, applied and allowed cross-cultural differences to emerge and be noted by the students. One effective teaching method that we identified was the use of a cross-cultural case study. The students read this cross-cultural case study – regarding a business that was in its initial stages - and then were asked to discuss eleven key issues regarding various areas of the business including legal, tax and human resources management. For example, concerning the issue of employment law, the students discussed minimum wages for younger and older workers. Following the students discussions specialists, who had been invited to participate in the session from the UK and Germany, explained what the actual legal requirements were and what options the business owners had in each respective country. The case study was authored by a Napier University lecturer who was teaching on the exchange. The utilisation of the case study allowed students insight into both countries’ business laws and regulations and also an appreciate that many laws in Europe are now standard across European nation states and so regulations to adhere to are often similar in both countries. The initial paragraphs of the case study are shown in figure 1:

Helmut and Angela  

Helmut and Angela have been friends since they were at secondary school together. Helmut is a practical person and enjoys working with his hands. He decided to train as a specialist woodworker making fine furniture. Angela is interested in art and design and she completed a university degree in design.

They remained close friends and one evening in a bar Angela was describing to Helmut some computer design software she was using and they had an idea that they would use their complementary skills to start a business together. They would provide high quality specially designed furniture to meet a customer’s exact requirements – Angela would create the designs and Helmut would make the furniture. They would together interview each prospective customer so that the design and manufacturing requirements were consistent with the customer needs. The friends were very excited at the prospect and agreed that they would start the business immediately but keep some part time employment until the business was able to support them. They both were clear that they wanted to create a very successful large business.

Figure 1: The Helmut and Angela Case Study

Other entrepreneurial teaching methods were also employed during the Exchange. When we look at the timetable for the Exchange (Appendix 1), this is colour coded to reflect the different skills, knowledge and attitudes being supported during the week e.g. Week 1 team activities are coloured blue. Alongside the workshops organised for the students, guests were also brought into the Exchange to talk to the students and visits were made to entrepreneurial businesses in both host countries. During the Edinburgh week of the Exchange, Napier student businesses were invited into the classroom to talk to students about their own experiences of setting up their businesses in the UK.

Enhancing students’ life experiences and life skills

Using the ‘buddy system’, described above, and ample opportunities for social networking, we were able to support the students in their development of new friendships, new networks and new opportunities. As a result, one of the German students on the Exchange programme has decided to return to Napier to engage in a Masters course and one of the Scottish students is also going back to stay for six months in Germany  - utilising the good social networks she developed while on the Hamburg Exchange.   

Through participating in the entrepreneurship exchange, students have been given an opportunity to develop a ‘feel’ for cultural differences and how these can impact on work ethics and come to play an important role in areas such as borrowing money during the business start-up stage. The students have also had an opportunity to better understand their own personal strengths and weaknesses and appreciate how these can be balanced when working in a team with others from another culture who can support them as they learn to make cognitive judgements in an alien culture. The students also face, during their time on the Exchange, the challenge of working under considerable pressure with limited resources in an international partnership. 

Accrediting the learning

Since the beginning of the Exchange there have been discussions for accrediting the learning. This is something both the teaching staff and the students on the Exchange have been keen to achieve. The Germany side of the Exchange has already managed to give their students some credit for writing a report on their Team work experiences. On the Scottish side we have been progressing with validating 20 credits for the Exchange at SQAF levels 9/10. Aspects, which have been considered important in ensuring the Exchange is accredited, include ensuring:

· Clear aims and learning outcomes for the Exchange

· Clear and early communication to student of deliverables 

· Content that give students opportunities to build confidence and communicate that confidence.

· Strategies that encourage the students’ capacity to look at the overall process of personal development and not look at the individual components (e.g. workshops) in isolation.

Challenges:

Maintaining the momentum

It can be hard to maintain the momentum for students on a week-long intensive Exchange. Thus, it was considered essential to factor in free time for the students to allow them to reflect on their learning and interact socially. In addition, our earlier paper ‘Fostering Deep Learning Strategies in ‘For’ Entrepreneurship Education’ (Laing and Brodie 2007) outlines several methods that can also support a productive classroom environment -  adopting a workshop method of delivery, encouraging interaction in the classroom and facilitating students’ learning rather than instructing them on the ‘rights’ and ‘wrongs’ of running a business. Our reasoning behind adopting and adapting these methods for the entrepreneurial Exchange is that previous research has shown that the more traditional teaching styles encourage students to implement surface learning strategies and thus students often fail to retain or adapt the knowledge and skills they learn to new situations. The ‘stand and deliver approach’, as identified by Penaluna and Penaluna (2006), can often become a passive mechanism of information transfer and students often fail to comprehend that there is usually more than one effective solution to a complex business problem.

Staff/time/funding resources

While the German academics have participated and supported the Exchange, Napier has provided the entrepreneurial vision for the programme and has been responsible for the strategic direction and implementation. Tutors on the Exchange are not paid any additional remuneration for delivery. Both Napier University and HAW University provide flights and accommodation expenses during the tutors’ time in the host countries.  Each exchange partner supports the exchange in different ways and the Scottish side covers all key costs for students including flights and travel.

Exchange Feedback:

Following each phase of the Exchange programme students answered a questionnaire regarding their views on the programme. For example, they were asked what they thought was their most important learning experience on the exchange; what they felt they did not learn from the Exchange which they expected to and what they would have changed. The responses from both weeks of the initial Exchange have been analysed and the key findings are presented below. 

Cross-Cultural benefits

A German student on the Exchange commented that after engaging in the Exchange he now recognises that to succeed in business: “You must be open – you must be a team member – you must respect the other culture and see through the others eyes.” Whereas another noted the most important lesson for them concerning the Exchange was the different culture they had been exposed to and “the atmosphere” on the Exchange. The Scottish students also mentioned the cultural benefits of the Exchange with one remarking: “I have learned to work with people from a very different culture (German) than mine.” And this appreciation of the value of the cross-cultural nature of the exchange was also echoed further by a Scottish student who observed that in their opinion “the experiences, namely the whole teamwork, presentations, people from other cultures” was what had been their main learning experience from the Exchange programme. Lastly, one of the  Scottish students reflected “…I like the whole idea and motivation behind the workshop…I am taking away lots of friends and a bite of German culture…”

Benefits to attitudes regarding International business

In the feedback forms, several comments were made regarding international businesses and the students new attitude towards this, for example, one of the German students highlighted how the Exchange programme had provided him with ‘the sense of opportunities to operate in Europe/Internationally’.  While a Scottish student on the Exchange commented that: 

“The most important aspect, in my opinion, were the occasions where we liaised with German businesses. That is the Lufthansa experience and Barbara’s company [Entrepreneur visitor]. It was really helpful to see German businesses in action and wonderful to get out of the classroom.  I also learned a lot from people when socialising in a relaxed atmosphere as this was really when discussions flowed and points were debated.”  

Benefits of working in international teams

Another important issue that emerged from the students’ feedback forms was the advantage of getting an opportunity to work in international business teams. A Scottish student on the Exchange noted: 

“one of my problems was I always wanted to do things on my own. This week has made me more of a team player also that two minds are much better than one. Teamwork is so important for the future and this skill of mine has improved unbelievably.”  

Similarly, a German student on the exchange commented that working in an international business team had revealed that “starting a business is very hard work and that you really have to be able to communicate with partners and want to make it work.”

Additional student feedback

Students on their feedback forms were asked to identify areas that they would have liked to have had experience of on the Exchange but were not addressed directly. Requests for general areas of inclusion included material on: “social entrepreneurship” and “entrepreneurship ethics”; instructions on “how to contact different persons such as suppliers” and “banks” and more “ideas” generation guidance. One student even noted that they would have liked to have learned more about “multicultural integration” to aid the team dynamics in their group. 

Staff feedback 

Staff feedback on the Exchange was positive. One tutor noted that they themselves now had a “clearer understanding of the business environments” in both “Germany and the UK”. In addition, staff seemed to benefit from the increased cooperation with other European entrepreneurship educators and they were able to identify further opportunities for collaboration following the success of the first Exchange. 
Cross-cultural competencies development and the Exchange Programme:

If we map the nine cross-cultural competencies stated at the beginning of the paper we can see in Table 2 below how they map on to the key experiences offered to the students through the Exchange programme, namely - presenting, the ‘Helmet and Angela’ Case Study, the Entrepreneurs Presentations, team working, Workshops and social networking activities.

	Competencies
	Student

Presentations
	Case

Study
	Entrepreneur

Presentations
	Team

Work
	Workshops
	Social Networks

	Opportunity competencies
	
	
	
	√
	√
	√

	Relationship competencies
	
	√
	√
	
	
	√

	Conceptual competencies
	√
	√
	
	√
	√
	

	Organizing competencies
	√
	
	
	√
	
	√

	Strategic competencies
	√
	√
	
	√
	
	

	Commitment competencies
	
	√
	√
	√
	√
	

	Communication competencies
	√
	
	
	
	
	√

	Public competencies
	√
	
	
	√
	
	√

	Cultural sensitivity competencies
	√
	
	
	√
	
	√


Table 1: Cross-Cultural Entrepreneurial Competencies Fostered on the Exchange

As can be noted from the table, no-one activity offered on the Exchange helped to foster all cross-cultural competencies and so a mixture of activities is needed if the development of all nine are to be supported. 
Future goals for the Exchange Programme:

Given the success of the Exchange, the Centre for Entrepreneurship’s short-term goals are now to move forward with obtaining academic credit for the Exchange and seek out commercial sponsorship. On a longer-term basis, we aim to target universities in different cultures, e.g. China, India and Africa to identify future collaborative partners that can expand Napier students’ opportunities to experience entrepreneurship in various cultures. Another suggestion, from one of the academic team on the Exchange, is also to provide follow-up debriefing sessions with the students around two weeks after the hectic pace of the Exchange has finished - giving the students an opportunity to reflect on what they have learned. Similarly, it has also been suggested that a good follow on experience for the Exchange would be providing the students with an opportunity to share their business ideas with existing entrepreneurs in their respective countries. Thus, even if the students themselves decide they cannot currently devote enough time to running their own business ideas due to other commitments, they could assist an entrepreneur with an interest in their idea to get the business off the ground and to act in a consultancy role in the project. 

Conclusions:

The Centre for Entrepreneurship has now run the European Exchange Programme for over two years, with to date over forty students having participated from the two countries involved. The research offered in this paper provides a valuable insight into how cross-cultural enterprise experiences can support students’ entrepreneurial learning and help foster the development of cross-cultural entrepreneurial competencies. Aside from the students’ learning, this paper has also highlighted the specific challenges and lessons learned in organising and participating in an effective short entrepreneurial exchange programme and the kinds of mechanisms that can be implemented to smooth the process for both staff and students. Evaluating the outcomes of entrepreneurship education exchange programmes is critically important to university educators and university policy makers if they are to make informed decisions regarding allocations of university monies. More longitudinal studies are needed on innovative enterprise exchange programmes, similar to the one presented in this paper, to better appreciate the scope and limitations of this kind of educational experience.  Such research could identify the benefits of short exchange programmes in comparison to the more typical semester or year-long optional exchange programmes that most universities organise for their students. While these optional longer exchange programmes offer students many benefits – there are students who, because their degree is filled with mainly mandatory courses, are unable to take up these opportunities but who could benefit greatly from a much shorter cross-cultural enterprise experience.
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Appendix 1: Timetables for the Exchange Programme
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Figure 2: Colour-coded Timetable for Week 1 of the Student Exchange Programme.
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Figure 3: Colour-coded Timetable for Week 2 of the Student Exchange Programme.
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