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Objectives: The aim of this paper is to discuss in more depth the findings of our students’ experiences on the Student Placements for Entrepreneurs in Education (SPEED) Project at the University of Derby and what impact this project will have on their entrepreneurial intentions and the local and regional economy.
Prior work: Our study fits within a much larger context, which is the increasing agenda of student enterprise. As previous authors have highlighted the increasing importance of the enterprise agenda within Universities is clear (Hannon, 2004). The value of engaging students earlier on and exposing them to entrepreneurial placements, can and will raise the profile of self-employment as a longer term career option (Rae and Woodier, 2006) allowing students to make that transition from student to entrepreneur, earlier on.

Approach: The methods employed to date include; a qualitative in-depth questionnaire and an interview with post questionnaires yet to be implemented, enabling us to follow the progress of our SPEED students, after their placement. These methods allow us to understand their experiences and their opinions on the improvement and development of the support offered by the CEM.

Results: Our findings show that our students on SPEED are very diverse. Most of our students are non-business students and therefore lack a considerable amount of business experience and know-how, which they hope to gain from SPEED. The students experiences of SPEED are very different and it is thought that the remaining research will demonstrate how our students progress and what they do upon graduation.   

Implications: Our study has already started to raise issues concerning the pedagogy of the CEM support framework. The CEM team believes that facilitating SPEED has and will start to cause implications for educators, HEI’s and policy-makers. The implications of SPEED will and have already caused on-going issues concerning the development, design and implementation of enterprise support. Furthermore, our SPEED students are mainly non-business students therefore they require a more practice-based approach to learning, which the CEM team have recognised and are developing. 

Value: Our unique contribution is towards the development of a successful enterprise support framework for our enterprising students and new SPEED intake in a few months. We believe that our study will spark interest from other HEI’s involved in SPEED to present their enterprise support framework, their outcome of SPEED and the impact it has had on their University and their region. 
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Introduction 

SMEs are now the cornerstone of our economy, whichever measure of size is applied. With the shift in demographics indicating greater demands being placed on a reducing workforce, thus creating a need for greater productivity and higher added value, there is a requirement for a constant stream of new businesses which are flexible, adaptable and based on the drive of entrepreneurial people. The UK significantly under-performs competitor nations in the quantity and quality of new businesses created. Our economy needs an increasing flow of new knowledge-based businesses, providing both enhanced and sustainable social and economic value (Birch and Clement 2006).
As Prime Minister Blair stated in 2000;

“Creating an enterprise culture is vital. It is business and entrepreneurs that create wealth and the young people of today are the entrepreneurs of tomorrow”.

In a major review of the literature on entrepreneurship education, Pittaway (2005) concluded that evidence demonstrates that entrepreneurship education has had an impact on student propensity and intentionality. However the extent to which such education impacts on the level of graduate entrepreneurship, or whether it enables graduates to become more effective entrepreneurs is unclear, and the relationships between educational inputs, desired outputs and contextual factors are also not well defined, indicating the need for further research on the connections between enterprise education and consequent enaction of entrepreneurship.

The existing literature and research on graduate entrepreneurship also appears to show surprisingly little recognition of student aspirations and intentions regarding the enaction of their propensity for enterprise and of the transition processes from student to entrepreneur (Hannon, 2004). 

Furthermore, the transition from university study to life beyond is often difficult and many graduates are not well prepared. This lack of preparedness for the realities after graduation is a common experience for most students, who find the connection between their desire to practice their skills and the need to prepare for leaving university difficult, (Breakwell, 1997; cited by Ball, 1999)

Students even more often experience time ‘milling’ or engaged in ‘directionless’ activity to produce some results during this transition, such as applying for postgraduate courses, because nothing concrete has come up (Ball, 1999). This suggests that frequently graduates are unaware of their positioning in the job market and an absence of personal and career planning for the future prevented effective decision-making. During this crucial transition stage, students need ‘stepping stones’ and exposure to ‘business basics’ to get started, however, it is suggested that students lack self-confidence during this transition stage (Ball, 1999). 

Universities are seen as the key to engage more explicitly with enterprise in the regional and national economies. This is also manifested in the mission of the NCGE, and this has major implications for enterprise education, extra-curricular preparation and student careers guidance. The NCGE mapping study by Hannon, (2004) documents that many universities have expanded their provision of both enterprise courses and other activities to encourage graduate business venturing, for example through entrepreneur clubs and social events, summer schools, and business incubation. Furthermore, SPEED is yet another move towards engaging more closely with enterprise, but with students instead of graduates. 

Traditionally, it is only after graduation that interventions have been made to help a graduate business idea off the ground. However, it is argued that the point of intervention should be made earlier, to allow greater expert support to be provided. The aim is for the student to create a new business whilst still studying, which becomes an integral part of their education. This opportunity for enhanced learning will help to attract under-represented but enterprising groups into higher education and provide intrinsic linkages between enterprise, entrepreneurship, employability and the education process.
However, although the number and variety of entrepreneurship programmes has expanded considerably during the past two decades (Gartner and Vesper, 1994), it appears that entrepreneurship educators are still uncertain about the impact and effectiveness of entrepreneurship education as a whole, but are unwilling to depart from perceived “good practice”. It is argued that much of the entrepreneurship research to date has not provided empirical support to show how completion of a course in entrepreneurship increases the likelihood that an individual will start a business (Cox et al, 2002, p.230).

In an examination of entrepreneurship education in the United States it is reported that the main dilemma is not that demand is high but that the pedagogy selected meets the new innovative and creative mindset of students. Plaschka and Welsch (1990) recommend an increased focus on entrepreneurial education and more reality and experientially-based pedagogies such as this recommended by Porter and McKibbin (1988). However, there is little consensus on just what exactly entrepreneurship students should be taught. For educators it has been suggested that the challenge is in providing the subject matter, resources and experiences that will prepare them with the challenges they will face as they start their new ventures. (Soloman, 2007).The question then still needs answering; are the enterprise provisions at University good enough to support students into self-employment? As part of the larger study this research should demonstrate the effectiveness of our enterprise support framework here at Derby and also highlight in more detail how students’ entrepreneurial intentions are influenced. Furthermore, the research will go on to focus on how we can develop students’ entrepreneurial ‘preparedness’ and ‘readiness’ for a career in self-employment.  

SPEED Project

SPEED will help create a new body of entrepreneurs with real business start-up experience. They will then to be one step closer to future business creation, either immediately, or following their graduation, or even after an intervening period in employment (Clement and Moore, 2005). 

The SPEED project brings together 21 partners, including HEIs, private-sector businesses and a variety of enterprise support agencies, as well as five regional development agencies. All have interest in, and experience of, developing graduate entrepreneurship and generating business start-ups. The total number of SPEED placements to be undertaken during the funded period of this project is 750. A comprehensive support package will be put in place, including advice, training, facilities, and resources. This will include group events and an annual one-day conference. A range of financial support will be made available averaging circa £6000 (Clement and Moore, 2005).
Each primary partner has a specific number of placements for the duration of this project and each have confirmed that they will be responsible for placements in the following numbers:

Birmingham

  60

Central England
  15

Coventry

  80

Derby


  75

Nottingham Trent
  60

Southampton Solent
  60

Staffordshire

  90

Thames Valley
 120

Ulster


  30

Warwick

  50

Wolverhampton     
  90

Worcester

  20
Total


750
(HEIF3 Bid: Clement and Moore, 2005)

SPEED students at Derby

Derby currently has 30 students enrolled on SPEED, a breakdown of the students is demonstrated below along with the types of business ideas that our students are developing.

	Gender
	Number

	Male
	24

	Female
	6


Table 1: Gender of SPEED students

Out of 30 students enrolled on SPEED, we have exactly 24 males (80%) in comparison with 6 females (20%). The numbers of females enrolled on SPEED is considerably low with 4 out of 6 females involved in art/fashion/design businesses, one involved in developing a software business and the other developing an online retailing business. 

	Type of business
	Number 

	Online retailing business
	4

	Music business
	3

	Graphics/website/software/games development
	10

	Art/Fashion/design business
	6

	Film/TV/Video business
	3

	Hospitality business
	1

	Management consultancy business
	3


Table 2: SPEED business ideas 

Out of 30 students enrolled on SPEED, we have a considerably high number of students developing business ideas that are from a website/software/computer and art/fashion and design background, which is directly related to the course they are enrolled on at the University of Derby. 

Previous research has identified that the sheer number of students pursuing more creative business ideas might be because students on creative degree courses account for nearly 18% of the total enrolment at the University of Derby in 2006/2007 of 15,435 students, (Foyle, 2006). This accounts to almost 3000 students each year graduating from a creative degree course, from an undergraduate and postgraduate degree. Findings from Rae and Woodier (2006) highlight that the highest number of students who have started up their own businesses from Derby originate from creative, art and design subject areas, which is suggested as being linked both to the shortage of directly relevant employment opportunities and to their desire to practice the creative skills developed at university.

	Age
	Numbers

	18-25 years old
	17

	26-33 years old
	8

	34-41 years old
	2

	42 + years old 
	3


Table 3: Age of SPEED students

The age distribution of students on SPEED has been segmented into 4 categories. At the University of Derby, our students make up a larger proportion of the 18 to 25 years old, and the average age for the whole sample of 30 SPEED students is 26 years old.  

SPEED delivery at Derby

The current delivery framework for SPEED at the University of Derby is as follows:

1. Regular mentor meetings

2. Regular events and informal social evenings 

3. External consultancy on offer

4. Participation on New Venture Programme (NVP)

5. Participation on Achieving Business Focus (ABF)

When a student applies to SPEED and is successful they receive access to a business mentor over their 36 week placement with business experience and automatic membership of the Derby’s Innovative and Creative Entrepreneurs Club (DICE). DICE facilitates and organises informal social evenings and events for enterprising students, SPEED students and graduates in business. 

Our students also receive the opportunity of gaining extra advice and support from many of our external consultants and advisors in business. Finally, NVP is offered to students who lack the basic business knowledge and ABF is offered to students towards the end of their placement, who are ready to consider how to grow and expand their businesses. 

However, after much consideration and discussions, supported by the on-going research, the CEM team have re-designed Derby’s enterprise support framework and delivery of SPEED. These changes encompass our delivery of enterprising activities and support, more will be revealed in the research findings later on in the paper. It must be noted from the outset that this research is on-going and the enterprise package at Derby is still under development and improvement.

SPEED research at Derby

Our research started with online pre-questionnaires examining students’ motivations, expectations, career intentions and their individual strengths and weaknesses. These questions were used to gain an overall understanding of our students. Specifically the questions were used to explore in more depth why students have decided to pursue the development of their business idea, while at University and what they consider as their strengths and weaknesses. This questionnaire was followed by individual interviews with the students enrolled on SPEED to gain a greater insight into their perceptions, opinions and plans as well as their businesses development. 

Currently the researcher is conducting the third stage of the research, which involves a post-questionnaire, which has been put together to examine the students development after their 36 week placement and future career plans and business plans. Unfortunately, at the time of writing this, this stage of the research is unavailable and so is the fourth stage of the research. The fourth stage is to be conducted 3 months after the completion of SPEED and this will involve using ‘critical incident technique’ interviews.

The research conducted can not all be presented here because the findings are on-going and what has been conducted is larger than the content acceptable for this short discussion paper. However, the following questions have been chosen to demonstrate some of the on-going results being uncovered. 

Online Pre-questionnaire

Firstly, students were asked to fill in the online pre-questionnaire, upon enrolment. The questionnaire consisted of 17 questions but we will focus here on just a few of these. 

What motivated you to apply for SPEED?

The students were asked to comment on what motivated them to apply for SPEED. Analysing the data, 5 themes in particular have emerged, which clearly demonstrate the motivations of the Derby University students, these are;
1. Students were motivated to apply for SPEED because they already had career intentions to start a business

2. Students were motivated to apply for SPEED because of the opportunity to start a business and give it a go

3. Students were motivated to apply for SPEED because of the money and support to start a business

4. Students were motivated to apply for SPEED because of advisors or advertising media

These themes are evident through the comments received via the online questionnaire; just some of the comments are as follows;

	1
	“I intended on starting my own business after I gradated. Speed just seemed like too good of a chance to pass up”
	“I heard about speed around the same time me and partner had our business ideas. Seemed to be the perfect way to progress forward”
	“I have always wanted to run my own business, and as a result - the SPEED program caught my eye”

	2
	“In the games industry programming opportunities are available but the thought of running our own business which will be able to follow our own intellectual path was too good to miss”
	“It’s a great opportunity to start up a business. Without this I wouldn’t know where to start”
	“The support and advice in setting up in business and joining with others doing the same”

	3
	“The grant the continual business support of derby university and their partners”
	“help guidance and funding”
	“The fact that there is help there when you need it and at times we all need help”

	5
	“was advised it was available”
	“I was given a leaflet at my enrolment day”
	


Table 4: what motivated you to apply for SPEED?

Why have you made the decision to pursue your business idea now?

There are 5 dominant themes evident in the student’s comments to why they have made the decision to pursue their business ideas, whilst at University, these are as follows;

1. Timing is good – opportunity to develop business idea and receive support is attractive

2. A gap in the market identified 

3. Have developed business product/idea, which is ready to be tested/ ‘tried out’ and I want to ‘try out’ being self-employed

4. Want to make more money 

5. Awareness of graduate job market and a need for more talent and experience

These themes are evidenced through the comments received via online questionnaire, these are as follows;

	1
	“It’s a good time to start my business because of the support I am getting from people like my mentors and the outside assistance from my business consultant”
	“As the opportunity rose and I have always been set on opening my own business”
	“As I feel with nearly 9 years in the fashion industry and coming to the end of my degree it feels the right time”



	2
	“There is a lack of /if not any company providing the services we do. we are aiming at high end companies in each of the areas we are researching and this seems to be the best time to progress with this as its a new innovative concept”
	“I’ve tested the market with my painting and have had interest and good feed back, and have notice a gap in the market for more personalised art and clothing”
	

	3
	“We have forged many contacts in the local and national film making community and it is at a time where we can take it forward to the next step”
	“Because I have developed my product to the stage where I want to try and put it out there and because I want to try and become self-employed”
	“I am fed up for working for others, I want to provide something that will help people and perhaps better their lives”



	4
	“desire and necessity to earn money to survive with the motivation of increased profit to increase standard of life”
	“The main reason behind this motive was basically to have a side project and also income beside my main aim of teaching within this subject when I leave university”
	

	5
	“With the industry looking for more and more talent. Having personal business experience behind us would be invaluable”
	
	


Table 5: why have you made the decision to pursue your business idea now?

What do you see as the implications of developing your business idea while at University?

This question asks the student to identify implications in developing their business, whilst at University. Although it appears that some students did struggle in interpreting this question, 4 themes emerged as being the dominate implications that many students were experiencing and would experience as their enterprise placement continued. These themes are as follows;

1. Not having to face the immediate graduate market and job hunting

2. Finding time to balance both the degree, study commitments and their business and enterprise placement and related activities

3. No implications of doing both

4. Starting another year at University with a business could prove difficult 

Some of these themes can be evident through the comments that were received in answering the question via online questionnaire, these are as follows;

	1
	“Hopefully it will put me on the road to a successful career. Most people in my situation end up getting a job at an entry level position when they graduate an then take two years to realize that to get where they want they need to change companies or become self employed. Thanks to SPEED I can start my business now and start making the contacts that I will need to succeed”
	“Stronger footing upon graduation, moving into a business of my own and not possibly facing the immediate prospect of job hunting”
	

	2
	“Implications? unsure how things will pan out in terms of my final year commitments and the business”
	“I think one of the main drawbacks is the amount of work I already have to handle while in my third and final year”
	“Time juggling, making sure my university work doesn't suffer and I spend enough time on my business to make it succeed whilst working part time to live”



	3
	“There are many resources and advice available to help me”
	“It allows us to develop our business idea with the security of the university”
	“Only positive - to be able to have access to support where required”

	4
	“I can foresee an issue when it comes to coming back to University, after my enterprise placement”
	
	


Table 6: what do you see as the implications of developing your business idea, while at University?

What are your career intentions after SPEED?

The students were asked to identify what their intentions are after SPEED, many demonstrate similar intentions and only 2 themes have emerged, these are;

1. Develop and expand business

2. Develop business in later years after pursuing other interests first

These themes are evident from the comments received via the online questionnaire, they are as follows;

	1
	“To continue with the business. After setting up one successful website we will then expand and research into other niche markets following the same successful format as the first website. This will be replicated”
	“To carrying on developing my business and getting clients that are interested in my work”
	“Ideally to remain self employed and to develop this business to a position whereby I manage and delegate the day to day running of the business”

	2
	“I hope to have some form of teaching position within popular music and music technology and also be able to run the business, in addition to this also put some more time into my own band”
	“I would like to get into the field I am training for and that is game programming and possibly after a few years of that maybe venture into turning existing company into an independent game development company as well as web development”
	


Table 7: what are your career intentions after SPEED?

What do you see as your key strengths and weaknesses that may impact on your businesses development?

The students were asked to comment on what they consider to be their key strengths and weaknesses that may impact on their businesses development. This question proves very insightful and the comments received via online questionnaire demonstrate a varying degree of understanding when asked to list their strengths and weaknesses. 

1. Strengths relating to their personal and mental vigor (enthusiasm, a strong feeling or intensity)

2. Strengths relating to skills, attributes, experience and knowledge. 

The following comments taken from the online questionnaire demonstrate these differences, see below. 

	1
	“My strengths are dedication, drive to succeed”
	“Strength - passion and commitment”
	“as a strength I am an energetic individual”

	2
	“Strengths are being able to delegate and train staff effectively and communicate what is expected of them. I work efficiently and bring new ideas and new ways of working into the workplace with an emphasis on cost efficiency”
	“I think my strengths to run a business are good communication skills along with a good knowledge of my chosen subject”
	“I have strengths in time management and my ability to meet deadlines”


It is interesting that when students were asked to comment on their strengths, many in fact listed their personal and mental strengths rather than their strengths relating to skills, experience and knowledge. The same is evident in the student’s comments on their key weaknesses. Again, two themes have emerged, these are;

1. Weaknesses related to fear, time, ability, money, workload

2. Weaknesses related to skills, knowledge, expertise, business know-how and contacts

	1
	“lack of money to propel ourselves towards broadcast capability”
	“My big weakness, is taking on too much work”
	“my weaknesses are fear of failure”

	2
	“however our downfalls are the lack of knowledge on the business side of things where we hope to improve”
	“As a weakness - I do not have enough business savvy”
	“The lack of expertise in some areas is my main weakness”


Table 8: What do you see as your key strengths and weaknesses that may impact on your businesses development?
What are your expectations of SPEED?

Students were asked to comment on their expectations of SPEED, upon enrolment and 6 themes have emerged from the analysis of the qualitative data; these themes are as follows;

1. To develop overall personal and business skills and their business idea

2. To develop knowledge and understanding of how to start and run a small business

3. To receive funding and related advice

4. To start a business

5. To receive support and good business guidance and help

6. To ‘try out’ starting a business

These themes can be evidenced through the comments received via online questionnaire, see below;

	1
	“I expect speed to help me develop business skills and provide me with links to people I wouldn't be able to get access to otherwise”
	“To help me develop my business plan and make it feasible to put to market”
	“To develop strengths in my current areas of weakness”

	2
	“To provide support in terms of setting up new business. Provide relevant information linked to business. opportunities that will allow us to grow and make profits”
	“I hope to expand my knowledge of how to run a small business so that one day it may operate independently”
	“To gain insight into running and managing a small business so that I can continue to do so in the future”

	3
	“Provide funding for logical proposals within the budget”
	“The funding is going to help in many areas”
	

	4
	“To have a company after 36 weeks with at least one IP that we can look towards getting published”
	
	

	5
	“I hope they are there to support me through the starting of my business and help me in anyway I need help”
	“That there will be support and advice and that it will be an actively useful efficient, trustworthy programme”
	“help guidance and support”



	6
	“To have a start, and have a go at a risk which normally I would not have, as I don’t have the money at all”
	
	


Table 9: What are your expectations of SPEED?

Individual Interviews

Half way through their SPEED placement, students were asked to meet with the researcher for an individual interview, to discuss in more depth their development and thoughts of SPEED. The 11 questions focused on their perceptions of the enterprise placement, their expectations and if these had been met and how well the enterprise placement was preparing them in starting and running a business and their feedback on the delivery of SPEED at Derby. 

Students were also asked questions relating to the length of time they have been interested in starting their own business, what are their options upon graduation and finally if the enterprise placement was not available, would they have still wanted to set-up a business and would they have been able to find the support, funding and advice to actually start a business.

Again, only a few of these questions can be highlighted and discussed. Firstly, we will show the results concerning how long the students have had entrepreneurial aspirations to start a business. The results are as follows;

How long have you had entrepreneurial aspirations to start your own business?

There were four themes which came out here in the results, these are;

1. Students entrepreneurial aspirations to start a business started at college after having gone on Young Enterprise, after taking business studies and after an entrepreneurial role model influenced their decision

2. Students who have always had entrepreneurial aspirations to start a business, but have not realised their aspirations yet, mainly because of money, family, children 

3. Students who have had entrepreneurial aspirations recently before applying for SPEED, after an enterprising event or course, such as flying start or work experience

4. Students who have graduated from University and have had difficulty applying for jobs and as a result have decided to go back to University and also apply for SPEED

What were your career plans or planning to do after University, before you heard about SPEED?

Students were asked to share their career plans, or what they were planning, before they heard about the opportunity to do SPEED. Although many students in the previous question indicated that they have had entrepreneurial aspirations for some while now, since they were at college, many students highlighted that they were not planning to immediately set-up a business, upon graduation. 

In fact only a handful of students were indeed planning on starting their business when they finished University. Otherwise, students were in the main planning on either securing a part-time of full-time job with the idea to develop their business as and when they could fit it in. The remaining students indicated that even though they want to start a business and have a business idea, would finish University first, secure a good job and gain valuable work experience before entering the industry with their business idea, after a few more years of research and development. 

If SPEED was not available would you still have been attracted to start your own business, been able to find the support, funding and advice and finally actually start a business?

This question was asked to establish if the students would still start a business without SPEED and if the barriers of finding support, funding and advice would have prevented them or delayed them in pursuing their business and therefore would this have eventually stopped them from starting a business? This question develops on the previous question in that it is broken down to establish if the barriers will in fact determine whether they start up or not. 

The findings are very interesting, majority of the students indicated that they would still like to start their own business; however, some are more confident that the funding, support and advice would not hold them back in comparison to others. 

Almost half of the group indicated that although they would have to find the support, funding and advice they would still start a business but it would probably take them much longer and they would therefore have to support this option by getting a part-time job or even a full-time job gaining valuable work experience.

What are your current options and career plans, when you leave University?

The students were asked to reveal what they were planning on doing after University, although the responses were mixed, four common themes have emerged, these are;

1. To continue with part-time/full-time work or find another job and not continue with their business

2. To research and develop their business with the intention to set it up alongside part-time/full-time work

3. To continue the research and development completed on SPEED with the intention to start a business

4. To continue running their business that was started as a result of  SPEED support

Do you think that an enterprise placement can prepare you for starting and running a business?

Students were asked to demonstrate if an enterprise placement can prepare them for starting and running a business. Results indicate that although an enterprise placement should prepare someone to start and run a business; this does not necessarily guarantee that someone will actually start their own business and that this is their own personal career choice. 

It was highlighted by a few students that if they were to apply to do SPEED and they had little or no business knowledge or skills, SPEED would have to provide this support, with structured classes and support to provide a non-business student with the knowledge and business know-how to start up and run their own business. 

However, majority of students commented that they think an enterprise placement can prepare someone to start and run a business and that there is a huge opportunity to learn a lot about business and enterprising skills to take away with you upon graduation. Furthermore, students have indicated that ‘starting a business is ultimately down to the individual’ and that ‘your mentor can’t be expected to hold your hand’ and SPEED can not provide it all on a ‘plate’ for you. Students mentioned that ‘it is down to you to put it into practice’ and ‘it is a brilliant opportunity to have the responsibility to start something of your own, while you are at University’. 

Discussion

The aim of the research is to explore in more depth the SPEED students experiences and entrepreneurial journeys on their transition from student to entrepreneur and how SPEED impacts on their entrepreneurial intentions to start a business, whilst at University or immediately upon graduation.

We have already briefly examined the state of entrepreneurship education and the lack of research on the subsequent enaction of entrepreneurship and the connection between students’ aspirations and intentions and the enaction of their propensity for enterprise. In our research, we aim to address the concept of ‘preparedness’ and ‘readiness’ of the transitions of students to entrepreneurs and how enterprise education and an enterprise support framework can be effective in achieving student propensity and enaction for starting a business. 

It has already been stated that traditionally interventions have only been made after graduation.  However, SPEED intervenes earlier and enables students to create a new business while studying, therefore, resulting in Universities becoming a vital component in engaging and stimulating enterprise to students. 

As a result Universities become a key part in enabling students to start up a business and experience valuable enterprise support, which is also manifested in the mission of the NCGE. However, this responsibility comes with many implications, such as for enterprise education, extra-curricula preparation, student careers guidance and for educators, HEI’’s and policy makers in the design, delivery and implementation of future SPEED projects and enterprise education. 

Yet, it is still argued that although enterprise education support has expanded considerably and still continues to do so, the impact and effectiveness of entrepreneurship and how to teach entrepreneurship is still uncertain. Our on-going research aims to address these issues and specifically how effective our enterprise support framework is in supporting the SPEED project. 

The findings of our current on-going research demonstrates that although our 30 Derby SPEED students all have displayed high entrepreneurial aspirations either at an earlier age at college, recently whilst at University or through experiencing entrepreneurial events or courses, many were planning to secure F/T or P/T work upon graduation, and develop their business ideas at a later date, either after gaining work experience or saving more money, before hearing about SPEED.  

Furthermore, when our students were asked if they would have started their business without SPEED support, many indicated that they would have delayed starting their business mainly because of a lack of feasibility, i.e. not being able to find the support, funding or advice. Moreover, our research shows that one of the main motivations for applying for SPEED is so the student can have access to the funding and support as well as being able to have the opportunity to start a business and ‘give it a go’. Many, in fact, decided to pursue their business after hearing about SPEED, not only because of the money, but also because of their awareness of the bleak graduate job market and due to their business ideas being ready to ‘test out’, be ‘piloted’ and developed further.

Even though the students demonstrated that they were aware of the main implications of developing their business at University, which is the ability to balance study, work and business, many students have still found this element hard and are now choosing to continue with P/T or F/T work alongside developing their business, because they are not ready to either start their business yet or have not developed and researched it enough. There are only a handful of our students that are actually continuing with their businesses on a F/T basis, however, this intention may change as the students finish their last few months on the SPEED programme. It must be noted that our research is yet to uncover the intentions of the students, upon completion of SPEED and then 3 months afterwards demonstrating what the students actually decide to do. 

It might be at this stage that the students may not feel 100% confident in pursuing their business F/T or it might be down to the shortcomings in the programme, i.e. Derby might not have helped develop their weaknesses, which were stated as being a lack of skills, knowledge, expertise, business know-how and contacts or much deeper routed fears, such as, money issues or self-efficacy; a students confidence in their own ability. On the other hand this might be due to not meeting the students’ expectations, which were stated as being, personal, and business skills, knowledge and understanding of how to start and run a business. Again this is yet to be uncovered in the on-going research. 
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