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PREAMBLE 

NIGERIA

The Federal Republic of Nigeria is situated on the west coast of Africa occupying a land area of 932.7 sq. km. It is bounded on the west by the Republic of Benin, on the North by Niger Republic, to the east by the Republic of Cameroon and on the South by the Atlantic Coastline.

With 250 ethnic groups and a population of over 130 million, Nigeria is the most populous country in Africa.  A product of colonialism, it was granted independence from Britain in 1960.  The country has vast arable lands with potentials for self sufficiency in food and presently ranked as the 6th largest producer of petroleum products in the world.  

LAGOS

Lagos State where the research was conducted, was created in May 1967 when the country was restructured into 12 states.  Located in the south-western corner of the country it is bordered in the west by the Republic of Benin.  With the creation of the Federal Capital Territory of Abuja in 1976 Lagos ceased to play the dual role of being the State and Federal Capital. 

The city of Lagos is one of the fastest growing in the world and is projected by the UN (1995) to become the third most populous city in the world by 2015.

Although it is the smallest of the 36 states in Nigeria, it is the most populous with an estimated population of 15 million.  It is also the economic and commercial nerve centre of the country accommodating the largest number of commercial and industrial enterprises.

The two universities in which this research was conducted are located in the city of Lagos.  There are 98 universities in Nigeria, 68 of these are owned by the federal and state governments while 30 are privately owned.

PECULIARITIES OF STUDENTS IN LASU & UNILAG
Students in the two universities are used to the same cosmopolitan nature of Lagos.  Being a city with an estimated population of 15 million, it has its own stressful circumstances and peculiarities, including serious traffic jams, over crowding, insecurity of lives and property, housing problems, environmental pollution, poor housing sanitation and poverty etc.  These urban problems inevitably put a lot of stress on the Lagos inhabitants, students inclusive.  Coping with the Lagos Stress requires a robust financial standing, which is not always within the reach of students, the main respondents to the questionnaires.  This financial handicap has thus induced a substantial number of the students in both city universities to be involved in one form of entrepreneurial venture or the other, as a strategy of augmenting the income from their parents/caretakers, for survival.

INTRODUCTION
Background to the Study
An in depth analysis of Nigeria’s First National Development Plan shows clearly that between 1960 and 1970 the primary attention of government was not on unemployment.  Rather, it was on how to create enough manpower to meet the needs of the various sectors of the economy, which was then growing at about 8 per cent per annum. Regrettably, by 1970, unemployment had started to manifest itself, especially among the primary school leavers. This class of people accounted for over 70 per cent of the unemployed persons.  By the beginning of the Third National Development Plan (1975-80), unemployment had assumed a sinister proportion that its reduction became a major plan objective.  By this time, unemployment had extended to young secondary school leavers.  The unemployment problem kept growing until the 1980s when the problem of graduate unemployment began to make news.  

By 2004 it was estimated that the rate of employment among university graduates had fallen below 10%.  This leaves the country with a substantial cumulative backlog of unemployed graduates since the early 1990s.  They comprised mostly of youths in a peculiar job market characterized by a considerably long period of searching and waiting.

Youth Unemployment in Nigeria
As a consequence of the remarkable increase in enrolment into the Nigerian school system since 1960, and most especially in the late 70s and early 80s, the unemployment rate of youths in Nigeria has been increasing astronomically.  The situation could have been different if the development of the economy had kept pace with the explosive enrolment. Unfortunately it has not.

In fact, the Nigerian Economy according to official estimate, “hardly absorbs more than 10 per cent of both young school leavers and graduates of tertiary institutions, thus leaving the remaining 90 per cent to further swell the rank of the unemployed youths.”

The study also shows another interesting feature of youth unemployment in the country and that has to do with the fact that more males than females are unemployed.

Adedeji (2004) the former Deputy Secretary General of the United Nations and Executive Secretary, Economic Commission for Africa (ECA) in July 2004, at a public forum, submitted that:

“There is large scale unemployment among school leavers and this is why people are withdrawing their children from school.  If there are three brothers in a family, one is 25, the younger one is 12 and the 25 year old, having gone to primary, secondary, university is still unemployed, what attraction has education for the younger brother when he can make a little naira (income) here and there and at the end of the day he is giving his elder brother some dash.  So, we have to tackle the problem of unemployment.”

According to Aluko (2004):

“For now, he (the President) has not done much to improve our economy.  He should stop quarrelling with the National Assembly and all these probes here and there. He should stop blaming the past leaders, especially the Abacha regime.  I think he should forget about Abacha.  He has got to improve our economy because people are really suffering, especially the common man.

Speaking in a similar vein, Chief Olu Falae, a former Presidential Aspirant, Finance Minister and Secretary to the Government of the Federation, in June 2003, spoke on the
twin problem of poverty and unemployment at the Obafemi Awolowo University (OAU).  He said:  

“Unless urgent measures are adopted, poverty and unemployment would wipe out the gains of democracy in the country.  People in a democratic state, who are confronted with the problems of unemployment and poverty may lose confidence in democracy and prefer other unpopular alternatives…” (National Concord, Jan. 22, 2001 Pg. 9)

That explains the violence in Odi, Sokoto, Lagos, Ibadan, Kaduna, Sagamu, Ilorin and so many other places.  They are all due to poverty and unemployment.  Government has a lot to do on the economy.”(Interview: Sunday Punch Nov. 11, 2000, Pg. 16)

On December 7, 2000 (Interview – Punch) Nigeria’s human rights lawyer Femi Falana had this to say on the problem:

“If you want to combat armed robbery and other violent crimes, you have to look at the root cause.  The society worships money. Why does the government not show interest in restricting materials acquisition?  Why is the government not prepared to create jobs and open up the society for investment?

Randle (2001) also hinted:  

“For almost two decades, Nigeria has been “de-industrializing”  - without any appreciable compensating gains from agriculture or the service sector.  That is how we got to where we are.  The damage is colossal – millions of unemployment (and unemployable).  It is a time bomb which is just ticking away ready to explode”. (Sunday Punch: Jan. 7, 2001 Pg. 18)

Again, on January 22, 2001, The Guardian Editorial captioned “BETWEEN THE RICH AND THE POOR” on this problem of unemployment had this to say:

“For instance, the middle class that is the backbone and power house of any democracy is in decline as many crash into the ranks of the poor.  Many professionals are unable to practice their trade because of lack of equipment and inability to communicate with their peers worldwide.  This situation impedes Nigeria’s capacity to be competitive in the global market place.”

According to National Youth Council, an NGO, the figure of unemployed youths is 15million some of whom are responsible for the nation’s endemic social ills.

In a holistic appraisal of the nation’s unemployment situation, Femi Awoyemi, a management consultant with View Consulting Lagos said:

“You don’t create employment out of nothing”.  The first question is “how many new industries have we?  The Nigerian employment problem is how to take care of young graduates.  Today, very few organizations have opening for them.  Overseas, government try to guarantee employment.  The United States of America’s capitalism for instance, has always been on the foundation of welfarism.  Here, there is lack of kinship between government policies and employment realities.  In the first place, such policies never have a deliberate intention to create employment.  Employment creations, when it occurs, therefore, are usually a fall-out.  I am saying there are lots of things wrong with policy making in Nigeria.
For instance, Lagos State government sacked some of its workers sometimes ago, and the same government has also employed so many.  What is the net effect?

Giving his view on the unemployment problem in the country, Mr. Olabusoye Dairo, Managing Partner, Top Guide Consult, Ikeja, Lagos – Nigeria, said:

“The main pre-occupation of the governments at various levels now should be how to ensure that employment opportunities are provided for Nigerians at all levels, while the issue of appropriate utilization of the manpower resources is tackled on an emergency note through declaration of a state of emergency. (Guardian Mar. 12, 2002 Pg. 33)”.

Some Current Statistics

Some current statistics may help to drive home the points being made by the aforementioned scholars, practitioners, public spirited Nigerians, policy analysts and politicians.

(a) In year 2000, of the 68,131 university graduates who applied to the Federal Civil Service Commission, only 2000 (less than 5% of the applicants were employed.  The following year, out of the 68,000 graduates that submitted applications for jobs, 5,000 (i.e. less than 10% were offered appointment).

(b) In year 2004, the biggest bank in Nigeria, First Bank of Nigeria advertised its intention to recruit 700 university graduates.  Fifty thousand of them applied.  Similarly the last recruitment exercise of the Central Bank of Nigeria in year 2004, the equivalent of Reserve Bank, USA was not different.  The bank wanted to recruit 150 graduates. One hundred and fifty thousand of them applied leaving one hundred and forty nine thousand, eight hundred and fifty in the cold (149, 850).
(c) These one hundred and forty nine thousand, eight hundred and fifty unsuccessful applicants from the CBN recruitment exercise together with other millions of Nigerians, out of frustration and perhaps desperation came together to form an association known as Unemployed Graduates Association of Nigeria (UGAN).  Its coordinator, Adebayo Olatunde, said that “the Association came about as a result of growing unemployment among our graduates who constitute the future of the nation and neglected on the part of the government”.
Youth Unemployment and Social Vices

The far reaching implication of the picture of youth unemployment painted in the foregoing paragraphs is well captured by Hawkins (1979) “give a young person six months of feeling of worthlessness and you might have a lifetime of delinquent, permanently unemployed and perhaps unemployable person.” Jimmy Carter, former President of the U. S. A., emphasized this crucial link between unemployment and social vices while signing the Youth Employment and Demonstration Project Act (YEDPA) into law in August, 1977.  He said:


Indeed, it is this feeling of worthlessness that culminates in social vices including drug abuse, vandalism, drug trafficking, armed robbery, prostitution etc.

The link between youth unemployment and social vices is explainable.  The youths are eager to be independent.  In fact, they want to be seen as having passed from adolescence to adulthood.  When there are disruptions in these plans, demoralisation, frustration, apathy, withdrawal, misplaced aggression set in, and in a bid to rediscover themselves and have that feeling of belonging, they either willingly or inadvertently indulge in anti-social vices including crimes, drug abuse, armed robbery, etc.

In short, unemployment represents a drain/waste of a country’s labour resources hence, the need to tackle it headlong by all stakeholders - government and civil society, academia etc.

The foregoing constituted our justification/ raison detre

(i) to investigate the phenomenon of youth/graduate unemployment in Nigeria; and

(ii) since their unemployment occurs mostly AFTER graduating from tertiary institutions in Nigeria there is a need to explore new strategies for tackling the problem BEFORE graduation. 

This paper is therefore aimed at examining how this phenomenon can be checked BEFORE graduation from the University through the instrumentality of Enterprise Education and Entrepreneurship (EEE) which will inculcate in them the culture and mindset of creating their own jobs (self employment) BEFORE leaving the university rather than waiting for non-existing jobs (paid employment) AFTER graduation. The paper draws substantially from a study/ research carried out by this writer on two Nigerian Universities. 

Objectives:

The purpose of this paper is to

(i) share the findings of the study which investigated the modalities of utilizing entrepreneurship and enterprise education as an instrument for channeling the energies of University graduates in Nigeria away from paid employment into self employment;

(ii) increase awareness among a wider audience of stakeholders of the relevance of enterprise education as a strategy in the reduction of unemployment and its attendant poverty and social vices in Sub-Saharan Africa; and 

(iii) use the Nigerian research as a case – study in the possibilities of integrating Enterprise Education into schools curriculum as a panacea against youth hopelessness and self pity in regions having similar social and economic priorities with Nigeria. 

Significance of the Study

First, whereas both economic planners and university administrators have been held accountable for the unemployment situation in Nigeria, it is the universities that have received greater indictment for producing unemployable products/graduates.  Therefore, if the university students can be trained/equipped to set up their own businesses through the EEE, the study will have gone a long way to remove the stain on the relevance/contributions of Nigerian universities to national development.

Second, the educated university graduate who is jobless is not only a waste of public funds, he is also a drain on his family; and a strong potential victim of social vices.

The unemployed graduate also losses esteem and respect and may be driven into undesirable activities as “an idle hand is the devil’s workshop”.  He even constitutes danger to the society.  So, it is in the enlightened self interest of all concerned - students, parents, government and the society at large to support investment in EEE which will prepare them for the life of SELF EMPLOYMENT on graduation rather than searching for paid employment which is perpetually in short supply.  Therefore, this study can help to ameliorate the aforementioned undesirable consequences of graduate unemployment.

Third, the battered international image of Nigeria by youth involvement in anti-social behaviours such as international fraud, prostitution, etc. will be enhanced as self-employed university graduates through the EEE will significantly reduce the aforementioned social vices.

Fourth, if the youths are gainfully employed through EEE, government will spend less on fighting drug pushers, repatriating prostitutes from Europe and rehabilitating them; it will also spend less on treatment of cocaine addicts and spend less in carrying out campaigns overseas to launder the bad image of the country.  Thus, the study indirectly can allow government to have more resources for other social sectors such as education, social welfare, pensions, etc.

Fifth, successful graduates in self employment, as a result of the EEE, will encourage other youths to want to acquire similar skills for self employment.  On the contrary, unemployed university graduates can give negative signals to the other youths who may have been discouraged from acquiring university education.

Sixth, the study is also significant as its findings could make some contribution to ways by which university undergraduates could be helped to contribute more to the economy through self employment thereby saving them and their parents the frustration and pains that unemployment inflicts on all of them.

Seventh, the study could make a good contribution to existing body of knowledge on strategies for coping/solving unemployment problem worldwide. 

Strategies Adopted to Curb Unemployment

Unemployment is generally viewed as an important policy issue for many countries regardless of their stage of development hence it is almost permanently acquiring what Public Policy Analysts refer to as Governmental Agenda Status (GAS).  This cannot be otherwise, having regard to negative consequences of unemployment especially among the youths who form the bulk of the unemployed in most countries of the world.

A cursory look at the current literature on the various strategies adopted to fight the scourge of unemployment suggests that the starting point in any country is sound macro economic planning which:

(a)
entails setting broad based long term policy objectives;

(b)
allocating adequate resources; and

(c)
striving hard to translate these policy objectives into actionable programmes and projects that will ultimately create opportunities for new jobs to emerge.

In practical terms, (a)-(c) above revolve around two areas, namely: creating more jobs in the economy and/or ensuring that job seekers and students are given skill based training to enhance not only their marketability in the labour market, but empowering them to have the competence and confidence to start their own businesses be it cottage, small or medium enterprise.  What, therefore, makes the difference in the level of success recorded in these programmes is the manner in which they are implemented.  Thus, the fight against unemployment is more successful in the developed nations than in the developing nations simply because:

(a)
the industrial sectors of the developed nations absorb greater percentage of the labour force when compared with the developing economies; and

(b)
deliberate entrepreneurship policy measures are taken to encourage the unemployed to embark on self employment projects including Entrepreneurship Development Training, easy access to credit and providing opportunities for easy marketing of their products.  India though a developing country is perhaps an exception.  In her effort to generate employment through the small scale sector about 1000 products are exclusively reserved to be produced and marketed only by Small and Medium Enterprises (SMEs).

SMALL BUSINESS, ENTREPRENEURSHIP AND ENTERPRISE EDUCATION

The importance and contributions of the Small Business Sector (SBS), as the cornerstone, the veritable platform and a crucial ingredient for the economic growth of any nation has, for long, gone beyond the level of debate.  Indeed, there are so many compelling reasons why experts, policy advisers and governments give preference to the Small Business Sector.  Some of these are economic while others are social and political.

In the first place, small businesses utilise mostly local resources for their production including raw materials, machines, skills, etc. 

Secondly, they encourage the dispersal of industries whereas the big industries, for economic reasons, are invariably sited in cities.

Thirdly, small businesses allow for the circulation of wealth among a large number of people whereas large industries concentrate economic power/wealth in just few hands.  In effect, small businesses ensure that economic power is diffused and not concentrated in the elites only.  

Fourthly, small businesses contribute immensely to increasing the Gross National Product (GNP) through the production of consumer goods and services; they also conserve substantial foreign exchange and ensure savings through the production of import substitutes; they also earn foreign exchange through exports.  Furthermore, Small businesses have the advantage of being flexible and having the capacity to respond to the demands of their clients fastest because of their small size and in view of the fact that they are rooted in the needs of the community; the big enterprises on the other hand are not that flexible because of their huge capital outlay.  In short, small businesses can easily re-organise themselves to meet the challenges and demands of their customers. 

However, the two greatest attributes of the Small Business Sector (SBS) which are of particular interest to this study are:

(a)
their being a “Nursery for Entrepreneurship”; and

(b)
their potential and capacity for employment generation for the youths in general and university graduates in particular as evidenced in experiences of numerous countries.

As a Nursery for Entrepreneurship it is acknowledged that because the investment required to go into SBS is not as high as that needed for the big industry, small businesses provide a veritable learning point for acquiring both managerial, entrepreneurial and technical skills most of which are often lacking in the earlier stages of entrepreneurial career.  Businesses in the SBS provide a genuine training ground for trials where feedback is fast and mistakes committed are not too expensive or costly.  Experience, especially in low resource countries indicate that many entrepreneurs who start as small scale entrepreneurs, with hard work and some luck, often graduate into medium and large industrialists using their experience in SBS as a launching pad.

India is perhaps one of the best examples to demonstrate employment generation capacity of small business.  It is estimated that an investment of one million Rupees in the small scale sector generated employment of an average of 172 persons, whereas, the same number of employees require an investment of 5.31 million Rupees in the large scale sector (Government of India, 1993).  Also over 1.6 million small scale industries in India give employment to more than 10 million people.  In Japan, in 1985, small business sector employed 37.2 million people accounting for 81.4 per cent of the workforce.  The percentage of SBS employment to total manufacturing in Bangladesh, Korea, Malaysia, Sri-Lanka and Thailand are reported as 87.0, 47.7, 51.0, 72.0 and 78.0 respectively (Saheed, 1983).

From the perceptions of who is the entrepreneur and what constitutes entrepreneurial traits, one could decipher some salient characteristics that are peculiar to this breed of people:

	CHARACTERISTIC
	TRAIT
	FUNCTION

	Self confidence
	Confidence

Independence

Individuality

Optimism
	Perception of needs



	Task-result oriented
	Need for achievement

Profit oriented

Persistence, Perseverance,

Determination, Hardwork

Drive, Energy

Initiative
	Motivating the workforce

	Risk-taker
	Risk taking ability

Likes challenges
	Breaking new grounds

	Leadership
	Leadership behaviour

Gets along well with others

Responsive to suggestions and criticism
	Creating new markets

	Originality
	Innovative, creative

Flexible, Resourceful

Versatile, Knowledgeable
	Providing alternatives

	Future oriented
	Foresight
	Changing consumer tastes


Entrepreneurship Development and Enterprise Education

The enhancement/reinforcement of the above traits and characteristics and competences in potential or would-be-entrepreneurs and already functioning entrepreneurs is what is generally referred to as entrepreneurship development and the more these competences are enhanced the greater the accomplishments in starting and successfully running their business.  Entrepreneurial capabilities and competencies can be developed in a wide variety of people regardless of their socioeconomic background, religion, sect, geographical location, etc., provided their entrepreneurial deficiencies or in competencies can be identified and relevant training/exposure provided to upgrade these needs/deficiencies.  It is the teaching of entrepreneurship in a formal classroom educational setting and environment - high school, polytechnics, universities etc - that is called. 

ENTERPRISE EDUCATION

The relevance of Enterprise Education to small business development and entrepreneurship has not failed to excite a growth of critical thinking and debate.  It is heartening to observe, however, that instead of controversy, the convergence of opinion has not presented any hard choices to make on the matter.  Rather it has continued to uphold the concept of Enterprise Education as an admirable new trend with undeniable qualities.  What has been prevalent in the discourse has been how it can be taught effectively in schools with clarity and precision in order to avoid conflict with existing management education.  Also there has not been any doubts as to what should be taught in entrepreneurship classrooms, rather the emphasis has been on:

a. who and who should do the teaching?

b. at what stage in the education ladder should it begin? And

c. how do the protagonists secure government recognition and support of this new lifeline?

It is however essential that a proper balance be found between what can be taught effectively in entrepreneurship classrooms and what should be learnt later in business practice.  This imaginary line must be drawn in order to maintain the relevance of ‘untutored’ entrepreneurs who can make important contributions from their zenithal positions as successful veterans of the commercial landscape of their various communities.

The initial credit, if any, for the development of Enterprise Education as presently conceived, goes to the non-governmental sector who are in fact actually responding to pressures for harnessing wasting talents and potential money making opportunities.

Entrepreneurship is a scenario featuring constant innovations that compliment the stability of the society.  Enterprise Education seeks to streamline the methodology for developing competence in entrepreneurial skills for application to realistic situations.

ENTERPRISE EDUCATION - EXPERIENCES OF SOME AFRICAN COUNTRIES
No previous research work had been done in the area of Enterprise Education vis-à-vis the unemployed graduates’ situation in Nigeria. However, attempts at Enterprise Education in the West African sub-region, specifically Ghana and Sierra Leone have been mostly confined to entrepreneurship in the commercial sense. Not in the broader connotation of acquiring entrepreneurial attributes enabling students to become proactive and to build their capacity to initiate alternative solutions. In Sierra Leone, the educational programme on enterprise is being carried out by individual teacher-volunteers where team building and resources management skills are imparted in a few secondary schools.

Although there is growing enthusiasm among the young people, the government of Sierra Leone cannot at this point factor enterprise teaching into the educational system as a priority due to the emergence of a new economy after a prolonged civil disorder and its attendant problems of poverty, hunger and disease.    

In Central Africa, Africa Enterprise Trust (AET) which was founded in the UK in 1996, is making inroads in Zambia.  AET is making very slow progress probably due to its ambitious programmes and charity orientation. The NGO has been constrained by lack of funds and has focused more on production skills acquisition than entrepreneurial training.  

In South Africa, Rhodes University offers a Competency based Economies through Formation of Enterprise (CEFE) programme to help solve graduate unemployment and promote enterprise development. The programme enjoys government support. Another very popular programme is the National Diploma in Small Business and Entrepreneurship run by Peninsula Technikon of Cape Town. The beneficiaries are mostly disadvantaged students who are victims of discrimination in education.

In the African experience, the dilemma in past endeavours to promote entrepreneurial and enterprise education was, and remains one of how to convince governments of the virtues inherent in enterprise education and how to secure their funding support, collaboration and partnership.

THE ROLE OF TEACHER EDUCATORS, FACILITATORS AND

ENTERPRISE TRAINERS IN ENTERPRISE EDUCATION

Since these skills can mainly be inculcated or impacted in an enduring educational school system, then teachers obviously are considered “good agents of change as their involvement in this initiative is fundamental to the success of the programmes and initiatives”.  Consequently pooling, sharing and networking of resources among teacher educators will tremendously enhance any schemes and initiatives on enterprise education and entrepreneurship.  Indeed they are major stakeholders in enterprise education and entrepreneurship.

Regrettably, it is only those teachers who have either worked in deprived communities and or have experienced the inadequacies and limitations of their own education in preparing them for the challenges of life, including the spell of unemployment and its attendant deprivations who tend to recognise the intrinsic value and compelling necessity for these entrepreneurship initiatives and programmes and therefore readily get involved and interested in impacting enterprise skills to youths.

NIGERIAN STUDY 

The main objective of the study was to explore the feasibility/viability of integrating Enterprise Education (E. E) into the University curriculum as a veritable strategy of solving or ameliorating the hydra-headed problem of Graduate Unemployment (G. U.) in Nigeria where it is estimated that about 5 million of them are currently unemployed.

The thinking behind the research is that Nigerian university graduates are not educated entrepreneurially; their mindset is not sufficiently creative for self employment i.e. to create their own jobs; instead their mindset is conditioned, by the university curriculum, to look for paid employment after graduation, for jobs which are not there in the first place.  The expectation was that, if their mindset is changed through E.E., which exposes them to job creating entrepreneurial initiatives while still in the university then instead of looking for paid employment after graduation, they would even start to mentally create their own jobs while still within the university i.e. BEFORE leaving the university.

The ultimate expectation is that by exposing university students to EE, they would be empowered to use the knowledge acquired to graduate into self employment rather than looking endlessly for non existing paid employment, which often culminate in pointless frustration, disappointments and anti-social behaviours such as armed robbery, prostitution, etc.

Research Design
The focus of the instruments of data collection was to mainly elicit responses from respondents through questionnaires and physically trace evidence through official documents and other relevant sources of information.

Attempts were made earlier to expand the area of study to include the Polytechnics.  This was later discarded as the dissimilarities could introduce irreconcillable variables.  The substitution of a university scene with that of a polytechnic will not meet the standard and quality of responses envisaged.  Including other Universities outside the Lagos metropolis was also considered and dropped.  The reason being that “UNILAG” and “LASU” share identical social indices and taking one half outside this geographical enclave would change the equation making the analysis vulnerable to faults.  Beginning with the Faculty of Business and Social Sciences, its academic units now include the Faculty of Arts, Education, Engineering, Environmental Sciences, Law, Science, Centre for Educational Technology, Computer Centre and the Distance Learning Institute (DLI) UNILAG has 13 halls of residence with an on and off campus students population of over

36,000.  It has, for over four decades, provided quality and objective education to both Nigeria and her neighbours.

Sampling Technique

To select the appropriate sample, stratified random sampling technique was employed.  

Reliability and Validity of Instrument

A test instrument is reliable to the extent that repeat measurements made by it under constant conditions will give the same result (Moser and Kalton 1971).  To determine the reliability of the instrument, the test-retest method was employed using a sample of 30 students and 10 teachers with an interval of 8 weeks between the first and second administration.  This interval was considered adequate to obliterate memory effect that make the respondents remember their first answers and give consistent retest answers.  The coefficients obtained were generally high and significant at 0.05 level.  For the student questionnaires it was 0.68 and for the teachers questionnaires it was 0.73.

To ensure face and content validity of the instrument, the first draft questionnaire was submitted to experts in Business Administration, Educational Management, Measurement and Evaluation, Economics and Statistics for independent vetting and expert opinion.  Their comments formed the basis for the revision of the items in structure, content and format.  The revised items were submitted to the same experts for their final comments and only those that enjoyed high inter-rater agreement were included in the final draft questionnaire.

FINDINGS, CONCLUSIONS, IMPLICATIONS AND RECOMMENDATIONS

Four hypotheses were postulated at the beginning of the research. Our findings based on the results of the statistical testing of the these hypotheses are as follows:

(i)
Lecturers and students did not significantly differ in their perception of all the advantages of enterprise education except in terms of the development of competence where students were equally divided on the agree/strongly disagree categories (45.5% in each case) as against 59.8%

Thus, these findings are a confirmation that the climate is ripe for the introduction of EE into the University curriculum in Nigeria as there is a major congruence in the views of both the lecturers and students as regards the relevance of EE.

(ii)
Both principal stakeholders – lecturers and students, who are potential victims of unemployment conundrum in Nigeria, appear to agree that EE will equip the students to acquire necessary entrepreneurial attributes that are needed to develop students interest, competence, confidence and in SELF EMPLOYMENT activities, while still in the university – an interest which can develop further on graduation and by so doing save them the ordeal of joining/elongating the Graduate Unemployment queue.

IMPLICATIONS OF FINDINGS

The findings of this research work, confirm that Enterprise Education (EE), if integrated into the university curriculum could be a veritable strategy or platform for ameliorating the monumental and potentially explosive problem of Graduate Unemployment (GU) in Nigeria.  The findings confirm that the ultimate victims of this monster – students – are fully aware of this problem.  In fact they consider it as a very severe and grave problem hence, regardless of their gender, course work or the university they are attending, they perceive G.U. as a major threat after graduation.  Consequently they are psychologically disposed to getting involved in any endeavour that could prepare them or save them from joining the unemployment queue after graduating from the university.  Such endeavour, which this research has confirmed as appealing to the students, is exposure to Enterprise Education while still in the university. Their thinking is that such an 

endeavour which surely will involve exposing them to job creating initiatives, while still in the university, will equip them mentally on the challenges, opportunities and problems of going into SELF EMPLOYMENT BEFORE graduating. Hopefully they think that by so doing they are saved from the disappointment, frustration and debilitating consequences of searching endlessly for PAID EMPLOYMENT AFTER GRADUATION which is not there in the first place.

Thus there is a ready market for the product - Enterprise Education (EE) - as the potential beneficiaries – Students - are already conditioned by the realities in their environment, (GU), to want to buy the product.  In short the climate is most suitable for Enterprise Education (EE) to be introduced/integrated into the university curriculum in Nigeria as students are positively disposed towards its introduction into the curriculum as their own weapon to cope with a potential threat of unemployment after leaving the university.

One other major advantage for the integration of Enterprise Education (EE) into the curriculum is that the purveyors of the product – the university teachers - too, without whom the product cannot reach the customers are equally enthusiastic, from our findings, to support the project.  For in addition to their normal academic load, they have indicated their preparedness to be trained as Enterprise Education Teachers (EET).  In other words, they are willing to carry the extra load of teaching on EE.  This should be a major impetus for the introduction of Enterprise Education into the university curriculum.

These findings, no doubt, from the point of view of implementation, have far reaching implications for the following:

· University teachers who are potential Enterprise Education trainers, curriculum designers and developers;

· University administrators and policy makers;

· Governments of Nigeria and other foreign governments where victims of GU migrate to find succour but create socio-economic problems for their host countries;

· N.G.Os.;

· Business Community;

· Development partners, donor agencies and other stakeholders especially those of them whose primary interest/mandate is reducing/addressing antisocial behaviours;

· Educational institutions at all levels; etc.

Implications For University Teachers In Designing Enterprise Education Curriculum And Teaching The Subject As Additional Load

The findings of this research that the environment is ripe for the integration of Enterprise Education into the university curriculum as a strategy for confronting G.U. in Nigeria implies that a new curriculum on Enterprise Education has to be developed.  This is where the university teachers are pivotal and critical to the successful integration of Enterprise Education into the university curriculum.  Good enough they have indicated their readiness to support the project but under certain conditions.  Specifically 29.9% of them want extra allowances, 25.4% of them look forward to overseas training while another 24.9% of them prefer attachments to Training Institutes abroad; another 12.1% want national awards as incentives.  So incentives are needed to obtain the services of University teachers if EE is to become part of the university curriculum.

The simple implication of this is that university authorities need to make adequate financial provision for this in their annual budget to be paid as incentives to Enterprise Education Teachers failing which they may not make their service available for the project.  How funds could be mobilized for this project is given adequate attention later in this paper.

Overseas Training/Attachment

For overseas training or attachment to training institutes abroad, development partners and Nigerian government could be of tremendous assistance as the latter could use its tremendous influence to persuade development partners to provide overseas training/attachments for Enterprise Education Teachers from Nigerian universities.  In pursuance of this goal, it is apposite to recall that there are countries, agencies and institutions in Europe and elsewhere which have a commendable track record in Enterprise Education in their tertiary institutions.  The European Union (EU), for example, is quite supportive of Enterprise Education because it believes strongly that the “enterprise spirit” is the key to job creation as well as wealth creation, but more importantly it believes that a veritable avenue for nurturing the enterprise spirit is through the educational system.

In 2001, the European Union set up a group of experts from its 16 member countries to work on a project called “Education and Training for Entrepreneurship”. The project was aimed at identifying enterprise education initiatives from across Europe and obtaining a better understanding of the achievements, challenges and problems of these initiatives together with various measures and support systems such as incentives and networking arrangements that helped in promoting these training initiatives.

Some of the European countries where Enterprise Education is well entrenched, in the educational system from primary to university level include:

· Austria, Belgium, Finland;

· France, Germany, Ireland;

· Italy, Luxembourg, Netherlands;

· Norway, Portugal, Spain, Wales and Scotland.

The relevance of the foregoing for the Nigerian Enterprise Education Project (NEEP) and the expected incentives for Enterprise Education Teachers is that:

(a) The Nigerian government could/should approach the European Union (EU) to sponsor identified Enterprise Education Trainers to go for overseas training or attachment to European training institutes on Enterprise Education.

(b) Alternatively, the Nigerian government could approach individual member countries through the Embassies or High Commissions in Nigeria for similar assistance.

Needles to mention that part of the professional assistance the Nigerian Enterprise Education Teachers will seek when they go on such overseas attachments to Europe is Curriculum Development in Enterprise Education.

Curriculum Development

Curriculum Development in Enterprise Education is a major role for the university teachers in this project.  They will have to critically appraise the existing syllabus/curricula of Nigeria universities against the backdrop of the current socio-economic realities in Nigeria and evolve high quality professional curriculum in EE that could genuinely and expeditiously assist their students to develop a new mind set and capacity that prepares them for SELF EMPLOYMENT while in the university, as a weapon against unemployment after graduation.

But if the European experiences are anything to go by, curriculum design for Enterprise Education cannot be the exclusive preserve of the university lecturers.  They will need to secure the active involvement and participation of other stakeholders who could/should have inputs into the curriculum and its implementation thereafter.  The obvious reason for collaboration is that Enterprise Education is supposed to be a meeting point of theory and practice; NOT other wise. Thus while the lecturers supply the theory other stakeholders from outside the university system supply the practice.  These stakeholders include:

· Organized Private Sector/Business Community including:

· National Association of Small Scale Industrialists;

· Lagos State Chamber of Commerce and Industry (LSCCI);

· National Employers Consultative Association (NECA);

· Non-Governmental Organizations (N.G.Os.);

· Owner Managers of Small Businesses whose experiences could enrich the curriculum; etc.

It is strongly recommended that these stakeholders are actively involved in the curriculum design for the NEEP.

Test Running the Curriculum (Pilot)

In view of the fact that Enterprise Education will be a new discipline of its own, the need to test run it on a pilot basis, in a few universities and learn from the experiences gathered cannot be over emphasized. Two choices readily come to mind – namely:

(a) the two universities where this research was conducted; or

(b) private universities which for now are just 30 in number.

Sensitization Seminar Series for EETs.

Once the curriculum is perfected a series of sensitization seminars should be conducted for the following:

· Potential Enterprise Education Teachers (EETs) in all Nigeria Universities, Federal, State and Private.

· Potential EETs in ALL Polytechnics, Federal, State and Private.

· Potential EETs in ALL Colleges of Education, Federal, State and Private.

· Potential EETs in ALL Local NGOs in Nigeria.

· Potential EETs in ALL international NGOs domiciled in Nigeria.

The international NGOs such as the West African Management Development Institutes Network (WAMDEVIN) could be instrumental to spreading the philosophy of Enterprise Education in the West African sub-region, to start with and later Africa as a whole.

Funding the Sensitization Seminar Series

Assuming that 30 EETs make themselves available for each of the 200 institutions mentioned above a conservative figure of 6,000 EETs will be available for the challenge of integrating Enterprise Education into the tertiary curriculum in Nigeria.

An in-depth understanding of the envisaged EET course requires a period of three weeks of intensive training, coaching, industrial visits and attachments for the lecturers.  At an average of N50,000/EET/week the sum of N150,000 will be required to produce a certified EET.  Thus for 6,000 EETs the sum of N900,000,000.00 or $642,857.14 USD will be needed for the first batch of EETs.  This figure does not take into account subsequent refresher courses for this batch or the training of other EETS outside the first 30 in each institution.  Were these to be factored into our calculation, a staggering figure of $1,000,000.00 USD (one million US Dollars) will be a more realistic estimate.

The Role of NGOS in Enterprise Education

Because educational institutions both within and outside the mainstream of policy formulation are yet to develop the support structures in the promotion of EE at desired levels, NGOs with portfolios in EE have a central role to play by virtue of their activities.

Consequently, it is recommended that they play the following roles in the Nigeria Enterprise Education Project (NEEP).

i. 
The Educational Institutions
Drawing up parameters for identifying institutions most suitable for the introduction of enterprise education.

ii. 
Students
Identification of students most likely to benefit from EE by age, class, faculty and background.

iii. 
Teachers
Raising an awareness of EE amongst teachers through sensitization programmes aimed at using volunteerism as a primary motivation for participation before remuneration.

iv. 
Curriculum
Collection of a variety of teaching and learning materials required to develop a broad and balanced enterprise curriculum that can fit into existing curriculum in schools including trends in technology and management.

v. 
Manuals
Recommending and examining methodologies for selecting materials for the development of tutor manuals for different levels in EE.

vi.  
Linkages
Establishing links with manufacturing companies to provide access and support for enterprise simulation in their environment as an EE component.

vii.   
Enterprise in Education
Arranging a support group of business collaborators in manufacturing and servicing to provide real live enterprise situations in selective institutions where participating students can run a business with all the ramifications of enterprise.

viii. 
The Community
Preparing key neighbourhood citizens to imbibe positive mindsets for accommodating student participants in enterprise projects within a given community.

ix. 
Beyond Vocations
To raise the understanding of vocational trainings beyond the acquisitions of skills to the level of founding a business as owner/manager by organizing talk shows featuring successful skilled entrepreneurs.

x.  
Resources
Liaising with donor communities with support for enterprise development such as the Education Trust Fund, Industrial Training Fund, Growing Business Foundation, SMIEIS, Development Banks, Ministries of Education, Multinational Companies, etc.

Learning Resources for Enterprise Education (Books, Internet Facilities)

Another vital implication for the introduction/integration of Enterprise Education into the university curriculum is the issue of available learning resources especially text books and interactive CD ROMS on the subject.  Needless to state that without relevant books on Enterprise Education the task of integrating it into the curriculum will be rather difficult if not impossible.

In this connection, it is apposite to note that “more than 75% of books in Nigeria university libraries across the country are outdated.  Current journals are hard to come by in these Libraries too.” (Olugbile, 2005).

Indeed the sitting capacity and the volumes of books available in these libraries are far below the United Nations Education, Scientific and Cultural Organizations (UNESCO) standards. The statistics below drive home this point.

	NAME OF UNIVERSITY
	STUDENT POPULATION
	VOLUME OF BOOKS
	SEATS AVAILABLE

	Lagos State University 
	33,000
	70,000
	400

	University of Lagos 
	36,000
	350,000
	3,000

	University of Ibadan 
	25,000
	1,000,000
	5,000

	Ahmadu Bello University 
	30,000
	500,000
	2,000

	Ado Bayero University
	30,000
	200,00
	2,000


Source: Segun Olugbile in Punch, Tue. April 5, 2005
The above figures, which are clearly far below UNESCO standards, definitely do not include relevant text books on Enterprise Education obviously for being a new discipline.

The simple implication of this for the Nigerian Enterprise Education Project (NEEP) is that, if the current academic courses are grossly under provided for, text book/journal wise, then Enterprise Education, regardless of its envisaged positive contribution to solving a national problem of Graduate Unemployment (G.U.) does NOT stand a chance of being provided for by the universities.  Therefore innovative avenues for funds for learning resource materials must be explored.  Such sources include:

· Education Tax Fund – a Nigerian government agency with a special mandate to offer assistance to tertiary institutions in their development efforts such as library development.

· Foreign donor/development partners such as:

· Association of Commonwealth Universities;

· Carnegie Foundation;

· McArthur Foundation;

· International Charity Organization such as Lions Club, Rotary Club; etc

· Journals Donation Project;

· Book Aid International, London;

· Department for International Development (DFID), U.K.;

· ETC.

FUNDING IMPLICATIONS FOR (NEEP)

The foregoing identified tasks to be performed in order to integrate the EEP in the Nigeria University curriculum surely have far reaching funding implications.  These tasks include:

· Curriculum Development;

· Training of Enterprise Education Trainers including attachment/exposure to overseas institutions;

· Paying the university teachers incentives for additional work load;

· Sensitization seminar series;

· ICT;

· Books.

There is hardly any of these tasks that does not require substantial funding.  For example, as stated above, the cost of just one of these items – the envisaged sensitization seminar series for EETS - is conservatively put at $1,000,000 USD or N140,000,000 (Naira).  If we add the estimated cost of other tasks a figure of about USD5,000,000 may be needed for NEEP.  The question is what is the likely source of this huge source of money?  Can the Nigerian government, which is the ultimate beneficiary of the Project – drastic reduction of GU – be relied upon as the sole financier of the project?  One is not in a position to answer this question authoritatively.  But if the persistent almost intractable disagreement and industrial face offs between Academic Staff Union of Universities (ASUU), and the government over the issues of under-funding of Nigeria Universities by government, in the last two decades, is anything to go by, then it is not out of place to assume that Nigerian government, due to other equally important national sectoral demands including energy, agriculture, water, security, etc may not be favourably disposed towards making special budgetary allocation for NEEP even though the project has a big potential of contributing its quota towards ameliorating a potentially explosive situation – G. U. in Nigeria.  A clear indication of under funding, cited in this paper is the parlous state of University libraries where even books and current journals are not readily available for even more mature courses.

Thus, in a nutshell, funding of the NEEP is most likely to be a big obstacle to its successful implementation.  Indeed the responses of the University lectures, as to what they perceive to be the envisaged problems of introducing or integrating Enterprise Education into the University Curriculum is quite revealing.  Almost 73% of them identified finance as likely to be a major problem, similarly, 88% of them also perceive lack of incentives including financial incentives and overseas attachments as likely problems. 

Since the Nigerian government may not be in a position to fully finance it, it is only logical to explore other avenues.
Africap Micro Finance Fund

This is a Fund jointly set up by one of the biggest banks in Nigeria (UBA) in collaboration with Africap Micro Ventures Limited (AMV) with its operational base in Dakar, Senegal.  Africap with a capital outlay of $50m USD came into existence two years ago, with the following objectives: to

(a) “develop a new financial service franchise capable of staunchly supporting and promoting a number of entrepreneurs who routinely strive against huge cost;

(b) build value over time and then realize their capital appreciation through the optimal divestment strategy;

(c) promote the legitimization and professionalization of the Micro Finance Industry through the provision of technical service facilities.”

Small and Medium Industries Equity Investment Scheme (SMIEIS)

A voluntary initiative of Bankers Committee (all Banks in Nigeria), the (SMIEIS) was approved in December 21, 1999.  The initiative was in response to government concern for the promotion of SMEs in Nigeria as “vehicles for rapid industrialization, poverty alleviation and employment generation.”

Under the scheme all banks in Nigeria are to set aside 10% of their Profit Before Tax (PBT) to be invested in SMEs, as EQUITY INVESTMENT in eligible industries.  This is to reduce the burden of interest and other financial charges which the SMEs would have been expected to pay under normal bank lending.  The banks, in addition, are expected to provide technical, financial and managerial support to the SMEs in which they have equity.

While the scheme does not provide for trading concerns, it covers businesses such as ICT, Agro-allied, Manufacturing, Solid Minerals. Tourisms, etc.

The equity investment could either be in the form of fresh cash injection or conversion of existing debts owed to participating banks.

As at February, 2005 the participating banks have contributed over N30.99 billion Naira or $221,428,571.43USD.  This, no doubt, even by Western European or American

standard, is a huge sum of money.  Regrettably, only about N8,956,000,000 billion or $63.971 million (USD) of this amount has been disbursed as at February, 2005.  By the law setting up the scheme, the Central Bank of Nigeria (CBN) has the power to withdraw a particular percentage of the Fund if not invested in time.  Indeed, by March, 2005 the CBN has withdrawn about 4.7 billion Naira or USD33,571,428.57 from the scheme.

Against the backdrop of the foregoing realities the following suggestions are made:  

(i) Creation of department of  Graduate Unemployment in the Ministry of  Intergovernmental Affairs and Youth Development.  This ministry located directly in the office of the President should be charged with the responsibility of putting in place policies that directly address all matters relating to GU in Nigeria. Currently, it does not have a department that focuses mainly on GU whereas 90% of the victims of GU are youths between 21 – 25 years.  It is, therefore, strongly recommended that the department of GU should be created in this ministry.  Its functions among others, would be to work closely with all Nigerian universities, through the National Universities Commission (NUC), in attending to all matters of enterprise education which, as articulated in this research is likely to be a panacea for GU.
(ii)
At the state and local level government level, similar departments should be created with similar functions and objectives.

(iii)
National Council on Graduate Unemployment:

For very vital policy issues in Nigeria, there is always a National Council comprising all the 36 state governments where they meet and articulate policies and guidelines for implementing the policies.  Such National Councils include:

(a) National Council for Industry,

(b) National Council for Commerce,

(c) National Council for Establishment,

(d) National Council on Transport, etc.

These Councils have been veritable platforms for finding solutions to serious national policy issues.  They also provide a forum for sharing experiences among the 36 state governments.  It is against this backdrop that the suggestion is being made here that there should also be a National Council on GU comprising 36 state governments and the federal government.  The Council should be expanded to include universities that are noted for their involvement in enterprise education so that they can update the Council on their achievements and problems on enterprise education in the universities.


(iv)

Special Allocation for GU:

Government through the National Assembly (Senate and House of Representatives) should set aside 3 – 5% of the educational budget for Nigerian Enterprise Education Programme (NEEP) in Nigerian universities.  In year 2005, the budget allocation for education was N86,721,000.00 5% of this would amount to N433,606,000.00  This amount if set aside would go a long way in the implementation of NEEP in Nigerian universities.


(v)

Education Tax Fund:

ETF is an agency of the federal government statutorily charged with the responsibility of allocating funds for special projects in higher institutions in Nigeria.  Projects sponsored by ETF among others, include library development, infrastructures, ICT, etc.  ETF should be encouraged to also contribute to the Nigerian Enterprise Education Project (NEEP).


(vi)

Stakeholders Conference:

In view of the crucial role that enterprise education can play in ameliorating or reducing the phenomenon of GU in Nigeria and having regard to the fact that it is a new initiative at addressing the problem of GU, a Stakeholders Conference should be considered an urgent necessity.  This should be attended not only by Federal, State and Local governments but by all stakeholders including students, parents, development partners, NGOs etc.  This conference should hold under the auspices of the federal government.

SUGGESTIONS FOR FURTHER RESEARCH
Having regard to the experience garnered by the researcher in this study and the perceived contributions of this research effort at resolving/preventing/anticipating employment related problems in Nigeria, the following suggestions are put forward for further research:

(i) In view of the fact that this research was limited/restricted to only two urban universities, indeed in the most cosmopolitan city in Nigeria, future researchers should endeavour to replicate the study in other states of the federation especially those of them in the rural setting and if possible using a larger sample. This will broaden the scope of the research and allow for easy generalization.

(ii) Since the research was conducted in government owned universities future researchers may consider the desirability of replicating the research in newly established private universities for purposes of comparison between Private and government owned universities.  The samples could be drawn from the private universities in both the urban and rural setting.

(iii) A similar research could be conducted in the polytechnics since the orientation of the universities differs from that of the polytechnics.

(iv) Furthermore since a sizable number of respondents in this research indicated that Enterprise Education ought to have been introduced to them at secondary school level, similar research could be conducted at the secondary school level to have a better insight into the challenges of introducing/integrating Enterprise Education into the school curriculum at this level.

(v) The literature review also indicates that in virtually all European countries Enterprise Education is introduced to students as early as the primary school.  Obviously a lot of research must have been done prior to this decision.  It is envisaged that Education policy makers in Nigeria may also follow similar path in the future.  Consequently there is the need for in-depth research at this level before it is introduced.

(vi) In all these suggested research efforts the issue of incentives for Enterprise Education Trainers (EET) should be given a place of prominence because an unmotivated EET workforce will spell doom for NEEP.  Research on these incentives and the findings thereof need to be updated with changing circumstances.
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“this bill will take a great stride forward in trying to correct this serious affliction in our nations economy…  I think all of us realize that if a young person reaches the age of 16, 17, 18 and all the way up to 24 years of age and cannot get a job in the formative years of life there is a feeling of desperate discouragement; a loss of self esteem, an alienation from the structure of society, a lashing out against the authorities who are responsible…”
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