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Objectives:
To analyse how entrepreneurship studies can be introduced in primary, secondary, and vocational education in order to prepare young people for a fast and changing life. The first in Estonia, a pilot training course for teachers of entrepreneurship was launched in 2007 with 60 participants.
Prior Work:
Studies by M.Torokoff: Cooperation between different interest groups in school (2003-2004); Mapping teachers’ in-service training needs and their attitudes towards teaching entrepreneurship (2007). Studies by M. Torokoff and T. Mets: Estonian schools and enterprises as learning organisations (2005-2007).
Approach:
The action research method is used during the pilot programme.
The article shows how new approaches and methods support teachers’ attitudes, thinking and behaviour, and also presents the results of changes after the completion of the pilot programme. The article examines the foundation of the enterprising attitude: “I want – I can – I do” since the teacher is the key person in moulding an enterprising spirit and attitude in young people who spend thousands of hours under their teachers’ influence.
Results:
The article presents some effective methods such as team learning, where asking questions is an essential skill, and it describes a “nesting tree model” of how to share the new ideas and skills learned during training with colleagues, and how to motivate the team learning which creates a new enterprising mindset and enhanced quality of work in a school.
Initial conclusions: although the level of entrepreneurship education depends on the methods selected by teachers and their communication styles, the article will show that a central issue is the application of teaching styles and practical activities which lead to learning through joint activities. This may be hindered by attitudes and ways of thinking at the group and organisation level which are hard to change.
Implications:
An enterprising mindset and approach in the educational system and in society can be developed by raising the quality of studies in entrepreneurship education through further training. Teaching skills in entrepreneurship in the public and private sectors can be enhanced.
Value:
Practical outcome: the application of entrepreneurship education will create a balance between academic achievement and creative intelligence.
Improved teaching styles and their impact through systematic teaching emphasising leadership skills, creativity, critical thinking, decision-making, responsibility, tolerance, risk taking, team learning and creative problem solving help to prepare students for their working lives.
Key Words: enterprising behaviour, mindset, attitude, motivation, teaching styles.
Introduction
Entrepreneurship is a priority in the European Union, it is a key factor in the prosperity and successful development of the member states (European Commission, 2002). Therefore discussions about enterprise and education have become more central over the past twenty years (Kyrö, 2005). The role of small companies is increasingly important in society, and many member states are aiming to introduce entrepreneurship education into their school systems and have increased the number of business programmes in universities (Kyrö, 2005; Carrier, 2005; Mets and Andrijevskaja, 2005; Venesaar, Kolbre and Piliste 2005). Entrepreneurial people are a valuable asset to a nation, most importantly because they create new jobs, take risks and are willing to take responsibility. A capable workforce becomes concentrated in companies which have capable managers or leaders. Being a manager or director is not necessarily the same as being a leader however, and a key issue is the development of leaders. People do not become businesspeople or leaders overnight, it is a process of growing and learning. Thus the number of business related programmes has rocketed all over the world.
Modern business environments expect learning to focus on the development of individual skills, such as self-management, listening skills, the courage to make an effort, coping with failure, critical analysis skills, problem-solving skills, systematic thinking, planning and organising, skills for making decisions, skills for managing change, tolerance, patience, coping with disagreement, supervising cooperation between people of various cultural backgrounds, teamwork, presenting skills, etc. (Golff, 2004; Shotick, 1997; Stephenson, 1997; Wheatley, 1999; Wilde, 2004). Many researchers and practitioners support competence development through action – or action learning (Ferguson, 2003; Wilde, 2004). Linda van der Golff calls them the five mind-sets: “To be able to address the practice of management in a holistic way, five mindsets can be used, namely managing self, managing organisations, managing context, managing relationships, and managing change” (Golff, 2004:504).
Even so, education and the labour market are not in harmony. What should change? How? One of the possibilities would be to support the natural activeness and enterprise of young people and start teaching business as early as in kindergartens. One issue is how an enterprising mindset should be shaped in teachers of pre-school and general education since academic results have thus far been seen as most important in the education system.
A third of Estonian schools have been teaching entreprenurship studies in one form or another since 1992, mostly using a Junior Achievement programme, whilst only about a fifth teach entrepreneurship as a minor. Methodological courses for the programmes of the Junior Achievement Development Fund form part of teachers’ in-service training (www.ja.ee). Although student company fairs, conferences, competitions, etc take place annually, unfortunately not every interested student can attend. The Estonian education system however emphasises the acheivment of academic qualifications whereas the labour market demands skills in creative thinking, initiative, cooperation and related competences.
Research by the Estonian Institute of Economic Research in November 2004 showed that the level of enterprise is very low; a mere 5% of the working-age population was interested in starting their own company. The enterprise index is also only about 5% in Estonia, which is about the same level as in more developed countries (Finland, Denmark) suggesting that as GDP increases the level of enterprise in a society declines.

Whilst universities in Estonia do not currently educate teachers of entrepreneurship, the draft development plan of the Ministry of Education and Research (MER) for 2006-2010 aims to develop entrepreneurship programmes in schools in cooperation with the Ministry of Economic Affairs and Communications.

An important question facing the country is how to implement entrepreneurship teaching in the general education system on a larger scale and thus promote enterprising behaviour.
The first training course for Estonian teachers of entrepreneurship was launched as a pilot in January 2007 with 60 participants (project ENTEDU – entrepreneurship education, duration 02.01.07-30.06.08, EF funding).
ENTEDU – the Estonian Case
Background
In Estonia, schools may use up to 3% of their budgets on in-service training, and Estonian teachers are highly interested in training opportunities. Entrepreneurship education is not currently included in University Teacher Training Curricula and thus to fill the gap the Centre for Entrepreneurship of the University of Tartu developed the project ENTEDU – development of entrepreneurship education. Development of the programme was also necessitated by a need to introduce changes in the education system which would support enterprise, teachers and their students as well as developing an enterprising attitude and mindset.
 A high student dropout rate has become an issue in Estonia. Schools are rated according to the exam results of their pupils, thus the primary focus is on development of academic abilities and study results, students who fail, leave for the labour market.

There is a link between quality of school work and quality of work in employment and those people in the workforce who have dropped out school, may feel rather negative towards further studies. Frequent changes in Minister for Education have not helped consistency in policy.

The overall aim of the ENTEDU project is to develop competence in entrepreneurship education in order to provide support to the National Curriculum (draft) of the Ministry of Education and Research, where entrepreneurship is one of the underlying issues in the curriculum. It also aims to facilitate cooperation between the Ministry of Economic Affairs and Communications and the Ministry of Education and Research on the development of entrepreneurship education (The Development Plan for 2006-2010 of the Ministry of Education and Research).
The objectives of this project are:
1. To prepare an entrepreneurship education module and methodological documents.
2. To link this entrepreneurship education module to the entrepreneurship and technology management Master’s programme (that is to develop programmes for subjects which have not been included in the Innovation in Education (INNOEDU) project).
3. To prepare high-level professional training and in-service training programmes in the field of entrepreneurship education which will be targeted at a wide spectrum of people.
4. To introduce the entrepreneurship module as an in-service training programme (volume 160 hours, worth 4 credit points).
5. To continue to develop mentoring for student firms working under the Junior Achievement scheme.
6. To lay a foundation for research into methods of entrepreneurship education with the aim of developing a methodology for assessing the results of training courses in entrepreneurship education.
7. To create an e-learning environment based on business centres, which will give access to the practical experience of and problems faced by various Estonian businesspeople, to analyse that experience and those problems, and to seek solutions and through these activities to understand better the issues related to enterprise. The future e-learning environment will provide support for master’s students of the entrepreneurship education module and participants in in-service training courses.
8. To lay the foundation for the skills required to teach entrepreneurship, that is social and creative thinking skills. Those are the skills which best allow us to improve the greatest shortcoming in our schools – the subject and grade-based teaching which has dominated until today.
9. To put together a collection of good practices on entrepreneurship and enterprise which will present inspiring case studies, and the recommendations and thoughts of entrepreneurs to the teachers of entrepreneurship. This could be used as a handbook in teaching as well as a practical guide for all people who lecture on entrepreneurship.
Cooperation should involve wide target groups in the name of the common goal, which is to raise the competitiveness of both Estonian companies and their workforce.
Target groups of the project:
· Graduates of the bachelor’s programmes who wish to continue in the master’s programme immediately, and are interested in linking the skills of enterprise and teaching.
· Students of the enterprise and technology management master’s programme (see objectives 1 and 3 above).
· Teachers of general and vocational education who teach business subjects but do not have specific training in entrepreneurship.
· Teachers of general and vocational education who teach business subjects and wish to take an in-service training course as a master’s course.
· Teachers of pre-school and general education, on the basis of the Development Plan 2006-2010 of the Ministry of Education and Research (draft).
· Teachers of vocational education who want to help students cope in later life by sharing the knowledge, attitudes and skills of entrepreneurship.
· Teachers of special vocational education who want to help students cope in later life by sharing the knowledge, attitudes and skills of entrepreneurship; this can prevent students falling into risk groups. (disabled children, and children with learning and behavioural difficulties).
· Teachers of schools with Russian as the language of instruction who wish to teach in Estonian; this is a good opportunity for integration (basis: the Development Plan of MER).
· Teachers of adult education schools who want to help students cope in later life by sharing the knowledge, attitudes and skills of entrepreneurship (basis: the Development Plan of MER).
· Teachers of schools in prisons who work to foster rehabilitation, and prevent prisoners falling into risk groups, by sharing the knowledge, attitudes and skills of entrepreneurship.
· Teachers in children’s homes who, among other things, help children to cope independently by sharing the knowledge, attitudes and skills of entrepreneurship, and thus prevent social helplessness and avoid falling into risk groups.
· Social workers who support the culture of independent survival in Estonia through, among other things, delivering the knowledge, attitudes and skills of entrepreneurship.
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1. Pilot studies in seven subjects contained in the module (60 students)
2. E-learning and master class (100 students)
3. A collection of success stories and business experiences (300 copies)
Figure 1. Target groups and stages of planning
The selection of these target groups (Figure 1) in the development of the field of entrepreneurship education is essential in both the Estonian educational system and Estonian society for the following reasons:
1. It offers a high-level systematic training in entrepreneurship education to a large target audience
2. It helps to develop an enterprising mindset and creative thinking skills (social competence) in educational institutions (immediate support for the Development Plan and the National Curriculum of the MER)
Indirect target groups of the project:
· Estonian companies – competent, creative and enterprising young people will enter the labour market
· The public sector – the project facilitates the achievement of several important strategic objectives, because through the module of entrepreneurship education support is given to a rise in the competitiveness of the Estonian economy in the international markets. The project allows enhancement of the quality of work carried out in the public sector and it improves the skills of public servants through in-service training in entrepreneurship.
· Parents – through the students’ companies parents can be involved and develop their enterprising behaviour and an enterprising mindset.
· The whole of society – through the encouragement of an active and enterprising way of enterprising behaving and thinking.
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Figure 2. The structure of the ENTEDU project.
The introduction of the entrepreneurship education module allows systematic entrepreneurship education to begin, providing support for students’ ability to cope independently, and preventing them falling into risk groups while also creating an e-learning environment. It will also allow us to publish a book on enterprise and entrepreneurship as a collection of methods and good practices. This book will serve as both a handbook in teaching and a manual in work later on. It will also allow us to enhance the quality of teaching, to encourage students’ wish to learn and to receive feedback (research).
There are plans to implement and further develop the Junior Achievement programme which has shown some very good results in Estonia. There are also plans to consider long-term good practice in entrepreneurship education from Germany, Switzerland, Finland and other countries, and to consider international research expertise and promote cooperation in this field (see also Fig.1).
The ENTEDU project is a part of the Entrepreneurship and Technology Management Master’s Programme.
The need for this project:
1. The ENTEDU project is a follow-up to the INNOEDU project (03.10.2005-28.12.2007). While the INNOEDU project covers the field of innovation in terms of the needs of vocational and higher education in Estonia, the ENTEDU project will develop a more general module in entrepreneurship education for teaching (or shaping) enterprise and entrepreneurship for the whole Estonian educational system. Within this framework the module can be applied in the master’s programme of entrepreneurship and technology management as a study line for specialisation.
2. Research by the Estonian Institute of Economic Research in November 2004 showed that the level of enterprise is very low; a mere 5% of the working-age population was interested in starting their own company. The enterprise index is also only about 5% in Estonia, which is about the same level as in more developed countries (Finland, Denmark) suggesting that as GDP increases the level of enterprise in a society declines.
3. The overall target of the national development strategy “Estonia’s Success 2014” is to make the Estonian economy more dynamic and capital intensive, and to improve added value and focus more on nature protection. To help achieve this objective, schools should support the development of a more enterprising, creative population with a better understanding of sustainability and sustainable life style.
4. The Estonian educational system is subject oriented and stresses the importance of grades. Thus the development of social competences is valued alongside the skills and abilities which are expected from those entering the current labour market (in accordance with the framework documents).
5. The Ministry of Education and Research plans to co-operate with the Ministry of Economic Affairs and Communications in developing entrepreneurship education, and this is also a priority within the overall education system (in the Development Plan for general education). for 2006-2010), but training for entrepreneurship teachers is completely absent in Estonia.
6. With the application of the three sub-programmes of the ENTEDU project (see Fig. 2) support is given to teachers’ professionalism, and also to the entrepreneurial attitudes of teachers as learners, their self-analysis skills, and their preparation for team work and to the synergies arising from these.
7. The module of entrepreneurship education, the e-learning environment, the “Book of good ideas for entrepreneurship teachers”, and research and training courses will all improve the quality of education and reduce social problems.
8. The aim of the research group is to develop a methodology for delivery of entrepreneurship education in Estonia, including methods for assessing the outputs of this training. This will assist with evaluating the training programmes in managing and supporting the application and in the development of innovative study programmes. In addition the methodology may also be of use in other educational institutions.

Implementation process for the ENTEDU project

Key Project Stages:

I Mapping

The survey of interest groups undertaken in 2003-2004 was repeated in 2007. The key issue related to what would respondents like to change in school and why, to help students become more competitive in the labour market. In 2007, additional questions were added on the application of elements of enterprise education in general and vocational education, and on teachers’ in-service training needs in enterprise education and the results were as follows:
1. We do not prepare our students for the labour market, it is the task of other schools – 42%

2. Good academic results in tests and exams are most important – 43% 

3. When our students can enter universities, we consider our job well done – 20%

4. We do not know what the labour market needs, we have no relevant information – 36%

II Conference

On 17 April 2007 the Centre for Entrepreneurship arranged a conference “Enterprise training – challenge to Education” where the vision and programme of the ENTEDU project were presented. Outstanding Estonian managers were among speakers; an overview of the Junior Achievement programme over the past 15 years was given. The conference aimed to highlight the concept of enterprise education, why it is needed and to raise awareness of participants in the topic.

III Selection of participants for the pilot training programme

Whilst the number of places on the course was limited and organisers anticipated a high interest in a programme delivered free of charge, every applicant had to submit a letter of motivation. An additional selection criterion was to ensure teachers from as many different parts of the country and different types of school as possible attended.

IV Pilot training courses 

These take place four times over the period of 12 months (June 2007-June 2008), including three 3-day courses and one 5-day course. 60 trainees are divided into 2 groups.

V Master class (a 5-day course, will include 60 trainees and another 100 new participants, scheduled for June 2008).

VI Action research and learning by doing

The ENTEDU project provides support to the work of Enterprise Estonia through providing support in enterprise awareness and the promotion of enterprise education in schools.

University staff prepare new subject courses (3-4 members of staff form teams, specialists' expertise is used, working period is 6 months), and these courses are delivered within the pilot programme. The new programmes and study materials are analysed with course participants and correction are made where necessary.
We apply the concept of the learning organisation (Senge, 2007) which we call our “nesting tree model” since doing it allows each participant to:

· introduce organisational learning in their workplace in practice 

· to share knowledge and experience to 

· to refine the vision and values,

· to improve personal skills through joint learning.

The needs and goals of participants were identified on the basis of their letters of motivation:

· To continue studies in the Master’s programme, enterprise education is an attractive field.

· To apply new skills in school to better prepare children for life
· Previous training courses have not included creative work and other social skills required in daily life
· To improve professional educational skills

· To set up a company

· Lack of knowledge and skills in enterprise and teaching enterprise

· To provide additional value to my organisation through the application of knowledge obtained in the course

· To prepare study materials for basic school students

· A positive challenge in self-realisation and career

· I gain additional value as an entrepreneur, manager and teacher
The project organisers selected 60 teachers from different school types and schools, see Table 1.

Table 1. An overview of the participants (source: Torokoff)
	School type
	Work experience in enterprise 
or working as an entrepreneur
	Participants

	
	
	Teacher
	Manager / top specialist

	Pre-school
	5
	5
	2

	Basic school

Secondary school

Distance education school
	-

4

1
	6

14

-
	1

4

1

	Vocational school
	8
	15
	

	Children’s home

Special correctional school

Private school
	2

2

1
	1

4

1
	1

1

1

	Local municipality
	1
	
	3

	Total
	(21) 35 %
	(46) 77%
	(14) 23%


7 teachers of those who work in vocational schools also run a company
As the letters of motivation displayed, the group was highly motivated and has well-defined goals and needs. Participants’ practical experience in enterprise is of great practical value and about a third of them have this experience.
What do participants expect?

· Opportunities to voice personal opinions.
· To hear and exchange experience, learn from other people (to get feedback).
· Reflect on previous learning and new insights.
· New knowledge. 
· Change to routine, fresh ideas.
· Communication, new friends.
· New ideas and didactic methods in practical work.
· Creating an enterprising community / a core group at work / friends and supporters.
· Course work might be more effective when participants do preparatory independent work, then meet in seminars and discuss various (problematic) issues, perform practical tasks (role plays, simulations, and the like)
· Lectures might be short, covering only principles and concepts to ensure common understanding
· In conclusion: Less lecturing and more practical learning
· We want to carry out our ideas!

· Lots of creativity and play in studies

· Participants’ previous knowledge may be rather varied, thus perhaps it would be useful if participants prepared and presented theory in group work or brainstorming. Lecturers should then appreciate and acknowledge us and add some novel aspects and examples.

Unchanged examples taken from participants’ letters of motivation
Mapping of expectations improved the identification of our work group’s principles and ideas on teaching.
How did participants describe themselves?

In general, the 60 teachers described themselves as keen to learn, energetic, proactive, enterprising, with a large number of ideas and interests, responsible, purposeful, knowing the value of their time and intent on planning it carefully.

We found the above very positive and well linked with what other researchers identified: as a conclusion to their research, several scientists emphasised the provision of support for development, the enterprising approach of business people, and the importance of teaching enterprising behaviour for a person’s quality of life on a broader scale (Kyrö 2005; Gibb 2005). Descriptions of an enterprising person are highly positive: “In general they support the notion of the active person, getting things done, thinking strategically on their feet and harnessing resources imaginatively” (Gibb 2005 p. 46). The scientists list these features as entrepreneurial behaviour, entrepreneurial attributes and entrepreneurial skills (Gibb 2005; Klapper 2005; Blieck 2005 etc).
Principles of teaching
The underlying basis for delivery of teaching in the ENTEDU project is the concept of the learning organisation, this is based on earlier surveys where both pupils and parents most frequently expect “… to have more teachers of talent and initiative in the school”.
 Each participant received a set of guidelines as follows:

“Motto of the ENTEDU project is:

“Don’t walk behind me, I may not lead.

Don’t walk in front of me, I may not follow.

Walk beside me that we may be as one.”
A native American proverb
The teaching process is always a working co-operation between a teacher and a learner.
Here is a short guide to enable smooth cooperation which we shall amend together.

· Being positive underlies our work.
· “You have been given four things: Wisdom, knowledge, power and gift.
You must honour these four blessings by having good thoughts, good words, and showing kindness to others.” A native American proverb.

· In order to share knowledge and apply the concept of the learning organisation, we shall use the nesting tree model, participants select between 3 to 5 people of their choice (a colleague, pupil, parent, businessperson) for their “nest” with whom to regularly share knowledge and skills obtained in the course. Participants choose what to teach and how to teach.
· The result of the cooperation is a joint project report and participants can invite the members of their nest to the master class in June 2008.
· Goals and added value: 1) we learn best by teaching. 2) to apply principles of the learning organisation in practice, that is to be open to new ideas, to generate and disseminate knowledge, to come up with creative solutions together. 3) participants’ colleagues will also implement elements of enterprise education and enterprise as a competence!
· We intend to carry our research within the ENTEDU project. One of the aims of the research is to evaluate short and long term impact made by the course on the participants. Results of the research will be used to improve the course, to use the best study materials and teaching methods for the development of competence in enterprise of the project target groups. Part of the pilot project is preparation of methodology for assessment of results of the courses which then could be applied for other training courses.
Please help us to achieve these aims and fill in the questionnaire.

Conclusive reports will be made on the basis of the research results and teaching staff and participants of the course will receive regular feedback.”

Work arrangements

Participants are divided into two groups: the group from North Estonia meets in Tallinn (our project partner is Tallinn University of Technology) and the group from South Estonia meets in Tartu (University of Tartu). Participants could choose between the meeting points.

An emotional bridge of community between the two groups developed following the first training session where participants were encouraged to get acquainted with each other quickly and reports of group work and greetings were passed between the groups via the programme manager. Each group also formed three sub-groups for the duration of studies.
Methods
Teaching staff use short lectures and other delivery methods as appropriate. The programme manager attends all training sessions as a lecturer and a mentor.

Our framework includes:

· the nesting tree 
· group work 
· practical tasks (business plan as a method of teaching enterprise)

· asking questions as a method of teaching and learning
· continuous self-analysis
Self-analysis

The compulsory task in self-analysis is the teachers’ first step towards a change in teaching styles and views.

Self-analysis is based on Fred Luthans’ theory (2002). His mission is to interpret theory in a way which is understood by practitioners; on the other hand, organisational behaviour takes on a rather critical tone and focuses on weaknesses of leaders and staff. It can be agreed with to an extent since research provokes some critical analysis of daily issues. However, it may seem pessimistic and withdraw practitioners from organisational behaviour theory. Teachers are also rather assessment focused because of their role.

Luthans’ theory (Luthans, 2002) of positive organisational behaviour (POB) is a counterargument to the above. POB is positively orientated towards how to assess, develop and manage psychological features/characteristics of members of an organisation in order to improve their performance. POB involves a few areas described by an acronym CHOSE: confidence/self-efficacy, hope, optimism, subjective well-being/happiness, and emotional intelligence.

The model includes the following:

· C – confidence or belief in the ability to perform a task successfully in a certain context
· H – hope or faith that the person knows how to achieve targets and is motivated to attain them
· O – optimism is anticipation of a positive result and inclination to have a positive view and considering positive atmosphere and happy member of the organisation important equally to successful performance

· S – satisfaction or subjective well-being where members of the organisation feel they are happy in their lives

· E – emotional intelligence is an ability to recognise and manage one’s own and other people’s emotions.

POB concept was developed within the so-called positive psychology which focuses on people’s strengths. It provides ideas on how to manage people’s behaviour in the organisation and is proactive rather than reactive (Luthans, 2002).

Participants’ homework

Participants were given a preliminary task to carry out a self-observation and then write an essay “I, the Mentor”. The essays will be exchanged between participants, analysed and each will be given feedback. The teaching staff will draw final conclusions.
The research group will prepare a questionnaire for the evaluation and development of self-efficacy.

Whilst the elements of enterprise can be taught at an early age and even to pre-school children; knowledge and skills in business can be acquired later in life too. In their life span, teachers influence thousands of young people in their most responsive age. The foundation for business-minded and enterprising behaviour and attitudes is laid before university starts as can be seen in Figure 3.
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Figure 3. Life span from the aspect of economic activities (compiled by Torokoff after Inglehart)

More specifically, the partnership of student-teacher-parents is the most important in the development of an adult with all his/her personal qualities. The importance of which was shown by Peter Coleman (Coleman, 1998; Torokoff, 2003).

The acquisition of the basic reading, calculating – is the first serious task. Other skills should also be learnt, such as communication, an ability to communicate novel ideas in a form acceptable to other people, an ability to listen, and an ability to respect other people’s opinions. An educational system which judges people in terms of their skills demonstrated in fundamental subjects rather than in terms of their ability to study in the future, and cooperate constructively, should be considered irrational (Ferguson, 2003; Delors, 1999; Fischer et al, 1997; Kahn and Osha, 1997).

Many leading researchers and management consultants are convinced that our schools require a curriculum that considers both the process and the content. Balanced education must incorporate both acquisition and analysis of knowledge, and it should also include creative skills and tasks, an ability to take on and carry out tasks, and the ability to cope with everyday life when all these must be done together with other people (Wheatley, 1999; Wyckoff et al, 1997).
Teachers share values they value themselves. Whilst the letters of motivation showed that course participants mostly possess the necessary personal features required to teach entrepreneurship, they still wished to develop and learn. They appeared though to lack skills for developing social skills and personal qualities in their students through general course work whilst providing a balance in academic studies (Torokoff and Mets 2005).

We intend to compile a portfolio of practical skills and teaching techniques and also to encourage participants to improve their professional skills that they might pass these on to their colleagues.

We shall apply a method which is useful to any entrepreneur, as well as any person who is able to cope with life:
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Figure 4. The primary factors which influence the student as a learner at comprehensive school and essential skills developed in enterprising people/future managers (compiled by Torokoff after the model by Gibb, 2005; Sydänmaanlakka, 2002)
The entrepreneurship studies course aims to not only improve social competences and creative thinking but also includes a total of 30 topics; for example:

1. The leader

· The concept, essence and importance of the leader in an organisation

· Why do we need leaders?

· How do you develop leaders in the course of studies?

· What are signs of success?

2. Coping with failure

· What is failure?

· Why do you need to know how to lose?

· How do you learn from failure? 

· Analysis of underlying reasons

· Characteristics of success

The method of asking questions

· Participants construct questions on the material covered after each training session.

· The group exchanges questions

· They ask and answer questions during the following training session.

Goals and added value of the method above:

· When people ask questions, they think.

· In order to formulate questions, they need to read carefully.

· In team learning they will see which items were considered important by other members of the group.

· It enhances critical thinking and analysis skills.

· Asking questions allows communication and immediate feedback.

· Listening to answers develops listening, attention, patience, tolerance and flexibility.

Team learning includes a task to compile these portfolios: Role play and social games for the enhancement of social skills (ages 3-99); Practical tasks for the enhancement of creativity; Philosophical fairy tales for making an impact on values and support enterprise.

Conclusion

There are a number of ways to train teachers of business. Using the practices and experiences of other countries we paid attention to enterprising behaviour and mindset, and creative learning-focused methods.

On the basis of current experience with the pilot training course we can claim that results / level of teaching enterprise depend on methods and communication style selected by the teacher. Where there is will, there is capacity and necessity to do things.

The more diverse group members are, the richer cooperation is between them. If the method used involves learning-centred techniques, and tasks issued include cooperation and team learning, the added value is a new quality in teaching and synergy. Purposeful development and management of positive behaviour can yield better confidence and self-efficacy, hope, optimism, satisfaction and abilities to recognise and manage emotions of one’s own and others. Participants were very interested in new practical games which develop social skills. They also quickly adopted the new method, or how to ask right questions, which is a method of creative learning.

Elements of enterprise education can be implemented in any type of school and by any teacher, as long as teachers understand why it is needed, what to teach, and how to teach it, and learn to learn together, e.g. through the application of the nesting tree model.

Benefits and added value will multiply when we unite the concepts of positive behaviour and organisational learning by a few times, and it will, in its turn, help to shape the enterprising way of thinking and related competences. Both learning and teaching are actively engaged and proactive behaviour is favoured. Professional skills of teachers will improve along with an increase in their self-confidence and dignity. Application of the above methods will create a balance between academic progress and social, emotional and creative intelligence.

Future research and development

The target group of this training project is teachers who potentially will deliver entrepreneurship studies in schools, and thus it is important to identify their attitudes towards enterprise, to provide them with an overview of objectives of entrepreneurship education and equip them with new teaching methods.

Using the Haynie’s questionnaire of adaptive cognition, it needs to be determined how well aware the participants are of themselves, how and to which extent they reflect, think strategically, plan and understand which skills and knowledge they need, and how they analyse and check their own activities (Haynie, et al 2004).

Conclusions of results and opportunities for the application of e-learning programmes can be drawn after the completion of the project. The project group will also prepare a questionnaire to measure self-efficacy along with assessment criteria.
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