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Objectives: This paper aims to examine the impact of enterprise education on entrepreneurial intent within European Higher Education Institutions (HEIs) in France, Germany and Poland. The research considers whether differences between cultural and industrial heritage can influence entrepreneurial intent and mediate the effectiveness of enterprise education

Prior Work: Research argues that Europe requires more entrepreneurs willing to innovate and create new ventures if economic growth and prosperity is to be maintained. Within any national support framework, education is viewed as an important component of effective provision which engenders and facilitates entrepreneurship. This research aims to build upon previous studies which have examined the impact of enterprise education and training on business start-up. In particular the study will utilise the concept of entrepreneurial intent to measure how enterprise education influences students’ perceptions of and motivations towards entrepreneurship as a viable career option.

Approach: The study contrasts and compares the impact of a short enterprise course upon entrepreneurial intent among undergraduate students in French, German and Polish HEIs. A mixed methods approach is adopted utilising both quantitative and qualitative data collection techniques. The research instrument employed five-point Likert arrays to contrast the attitudes and opinions of students both prior to and after the delivery of the course. This was complemented by qualitative data based on anecdotal evidence to help further explore the entrepreneurial intent of students. 

Results: The research revealed that enterprise education has a positive impact upon entrepreneurial intent of French and Polish students. Conversely, the course had a negative impact upon male German students. It was also found that whilst female students are more likely to perceive a greater benefit from the learning experience, the impact of enterprise education on entrepreneurial intent is actually more significant for male students

Implications: The findings of the research are of particular interest to academia and policy makers. The study suggests that entrepreneurial intent among European students can be influenced by exposure to enterprise education. The results also suggest that gender, cultural and industrial heritage can moderate the impact of enterprise education.

Value: The research provides evidence that differences between gender, culture and regional settings need to be considered in the design and delivery of enterprise programmes if they are to have the desired impact upon entrepreneurial intent and graduate entrepreneurship. 
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Introduction

Entrepreneurship education has quickly become a panacea for generating employment and economic prosperity in both developing and developed countries (Nabi et al 2006; Matlay 2005). Political interest in the role of education in facilitating graduate entrepreneurship has also helped to fuel the proliferation of education programmes and initiatives aimed at promoting graduate entrepreneurship (Fayolle et al 2006; Johnson 2002). Well known European examples include the University of Twente which has created over 200 enterprises and the University of Warwick’s “Earned Income Group” which has generated approximately £100 million in turnover profits of £25 million. Even more significantly, graduates of the Massachusetts Institute of Technology have founded some 4,000 currently active enterprises with combined revenues of just under $232 billion which has generated in excess of 1.1 million jobs. 

In terms of the entrepreneurial experience, there is ongoing debate regarding the components of an effective enterprise education programme (Pittaway and Cope 2006;Hytti and O’Gorman, 2004).  Gibb (1999) proposed three main objectives for effective enterprise education namely; to obtain a broad understanding of entrepreneurship (see Jack and Anderson, 1999; Chen et al. 1998); to learn how to become entrepreneurial (see Loudon and Smither, 1999) and to discover how to be an entrepreneur by learning how to start and manage a business (see Solomon et al., 2002). Existing enterprise education literature however, still continues to question the successful construction of entrepreneurship into the curriculum (see Gibb 1999), the extent to which it benefits students (see Chell and Allman 2003) and the effectiveness of formal and informal enterprise education (see Hytti and O’Gorman 2004). Fayolle et al (2006) also note that enterprise education varies widely across countries and institutions in terms of objectives, audience, format and pedagogy. 
Within Europe, the importance of the small business community remains paramount to the success of local communities’ economic prosperity and the European Commission (EC) remain committed to encouraging enterprise start-up. The EC however, recognise that this requires a significant commitment from all parties in both the public and private sectors both within and between member nations (Nyman et al 2005). Baldassarri and Saavala (2006) submit that Europe needs more entrepreneurs willing to innovate and set up their own enterprise if economic growth is to be maintained.  It is therefore argued that providing students with basic entrepreneurial and business skills helps to facilitate this process.  

Enterprise Education: A European Perspective

With the increasing expansion of the European Union it is essential that member states network with each other and share expertise. Eastern European countries offer several advantages for nascent entrepreneurship including a low cost and well educated workforce, proximity to the centre of EU and a vast indigenous market (BMI 2006; Por and White 1991). Since the collapse of communism in Eastern European countries expectations were raised regarding improved standards of living (Foley et al 1996). The transition from a centrally controlled command system to a liberalised free market economy with a shift from public to private ownership however, has been difficult (Socha and Weisberg, 2002; Gordon and Dickinson, 2000; OECD 1998). Eastern European countries have also struggled to compete with their European counterparts in terms of productivity and competitiveness (Giffin, 1994).  Indeed, Nefedova (1994) claimed that Eastern European was lagging up to 60 years behind the West; a gap that has been slow to close to this day.  

Within Poland, high unemployment (18.2% in 2005, the highest in the EU), corruption, excessive bureaucracy and migration of skilled workers to other EU member states remain ongoing problems (BIM 2006).  However, there have been some significant improvements. For example, the West of Poland has benefited from major foreign investment from companies such as Fiat, Hewlett Packard and Thomson (Foley et al. 1996) who have taken advantage of lower operating costs.  In addition, there has been high growth within the service sector again driven by the introduction of international companies largely in the retail sector (Waters 1999). 

Moreover, Coleman (1997) found that a strong entrepreneurial culture was emerging within Poland. Typical Polish entrepreneurs were well educated, had prior managerial experience, were multi-lingual and were between 35 and 45 years of age. Zapalska (1997) noted that female entrepreneurship had flourished in Poland because they could identify and exploit opportunities in the new market economy. The measurement of entrepreneurial activity within nations can be a difficult and subjective especially within an emerging nation such as Poland.  The Global Entrepreneurship Monitor (GEM) report of 2004 however, provides an interesting global comparator whereby Poland was ranked 12th out of 34  nations, with a total entrepreneurial activity rating of 8.8 against the global average of 9.3 (Acs 2004).

Poland’s economy has therefore undergone a seismic shift since the late 1980s with its transition to a market economy with the emergence of the private sector and a corresponding decline in the public sector (Socha and Weisberg 2002). Consequently, an effective entrepreneurial community has emerged within Poland despite a lack of effective support from government bodies. Coleman (1997) posits that younger generations of Polish people assign a high social value on becoming an entrepreneur.  However, issues remain in encouraging this process. Zapalska (1997) and Socha and Weisberg (2002) posit the need for ongoing educational and short-term training programmes to develop entrepreneurial and business skills. In a more recent study, Matlay (2001) found that SMEs in Eastern Europe had positive attitudes towards entrepreneurial and vocational education and training although actual provision was minimal with 95% of micro, 93% of small and 52% of medium enterprises having no training provision in a twelve month period. This was attributed to a lack of relevant training programmes, cost and available time. Similarly, Gordon and Dickinson (2000) acknowledge that Polish people exhibit entrepreneurial traits but there is still a need to produce quality entrepreneurs within an encouraging economic climate.  Therefore it can be argued that there remains an imperative to imbed an entrepreneurial mindset within the Polish population, particularly the younger generations within University and High School.
In contrast, Germany enjoys economic strength within the European Union with a prosperous economy and highly skilled workforce despite reunification problems in the 1990s. The German economy is currently the world’s third largest economy with high levels of expertise in manufacturing and high technology industries. However, the degree of entrepreneurial activity within Germany remains disappointing. A recent GEM Report (Bosma and Harding 2006) ranked the nation 37th in the world in terms of entrepreneurial activity. Significantly, one in twelve entrepreneurs in Germany is foreign born and this trend has been reflected in the ownership of business start-ups. The entrepreneurial mindset in Germany may be hindered by cultural disapproval of enterprising individuals. Therefore, it may be necessary to change this by positively influencing the student population towards the benefits of an entrepreneurial career (Welter 2004).

The French economy is the 6th largest economy in the world (World Bank, 2005). Despite showing a higher productivity than in the United States (US), France's GDP per capita is comparable to the GDP per capita of the other European countries, which is on average 30% below the US level. The reason for this is that a much smaller percentage of the French population is working when compared to the US. In fact, France has one of the lowest percentages of its population aged 15-64 years at work among the OECD countries (OECD 2005a). This phenomenon is the result of almost thirty years of mass unemployment in France, which has led to three main consequences (Henriques et al 2001). Firstly reducing the size of the working population whereby about nine per cent of the active population is without a job. Secondly, students tend to delay their entry into labour market and finally, various government incentives have been introduced to encourage workers in their early 50s to retire (OECD 2005b). 

Klapper (2005), Carayannis et al (2003) and Letowski (1996) identified that there was a poor attitude towards entrepreneurship within France alongside a fear of failure, a lack of governmental support and a dearth of enterprise education provision. Klapper and Léger-Jarniou (2006) however, note that this position is gradually changing.  The driver for this change is the recognition of the potential contribution that small enterprises can make to economic development in terms of the regeneration of deprived areas, regional development and employment creation (Klapper and Léger-Jarniou 2006; Fayolle 2005).  To attain these goals, the French government introduced a range of initiatives such as new legislation, the creation of business support agencies and increased enterprise education provision to encourage and simplify the enterprise start up process (Klapper and Léger-Jarniou, 2006). As a consequence there has been an improved cultural attitude towards the concept of entrepreneurship within France (Léger-Jarniou, 2002) and an increase entrepreneurial start-up (Hurel, 2002).  Enterprise education however, remains underdeveloped and embryonic in France especially for the under thirty age group (Klapper and Léger-Jarniou 2006; Léger-Jarniou 2002). Whilst recent studies by Fayolle, et al (2006) and Pihkala and Miettinen (2004) found that that enterprise education had a strong and measurable impact on the entrepreneurial intentions of students, evidence and evaluation of the effectiveness of enterprise education within French Higher Education remains scarce. 

Methodological Approach

For European countries such as Poland, Germany and France entrepreneurship education is a mechanism through which entrepreneurial activity can be stimulated. Previous studies have concluded that entrepreneurship education and training can influence the behaviour and future intent of students (Fayolle et al 2006). Research has also posited that there are significant differences between students who participate in enterprise education in terms of propensity to act (Noel 2001). Notwithstanding this fact, it is pertinent to note that the impact of political, cultural and macro economic factors can often reduce levels of nascent entrepreneurship (Klapper 2004; Oakey et al 2002). This study aims to contribute to the current debate regarding the effectiveness of entrepreneurship education in different cultural and regional settings.

The Department for Enterprise and Economic Development (DEED) within the University of Glamorgan Business School has been at the forefront of the development and provision of education and support for entrepreneurs and enterprise within Wales, by establishing the first Enterprise Club in Wales, and offering a range of undergraduate and postgraduate entrepreneurship courses (Edwards et al., 2005). A central pillar of DEED’s strategy is its short course provision which has been developed as a mechanism to encourage students to consider entrepreneurship as a viable career option. This short course provision has not been limited to on-campus students and through its European network DEED has successfully delivered the course to students in France, Germany and Poland.

The course focuses around two key elements, namely the key attributes of the entrepreneur and the development of a viable business idea.  Within the first section, students consider the nature of entrepreneurial behaviour and the characteristics and motivations of the successful business person. In the second section, students identify and thereafter appraise a startup idea in terms of sector, customers, competitors and business structure.  This is consistent with the definition proposed by Fayolle et al (2006) who define entrepreneurship education as any programme which encourages the development of entrepreneurial attitudes and skills. The course is designed to support multiple pedagogies including face-to-face and e-learning delivery to provide maximum flexibility in delivery.  

The course was delivered within the Ecole de Management de Normandie in LeHarve, France, the Berufsakademie Heidenheim - University of Cooperative Education, Germany and the Karol Adamiecki University of Economics (KAUE), Poland between April and December 2006.  A total of 237 students made up from 59 Polish, 66 German and 112 French students completed the course. The research aims to present a quantitative review and comparison of the Polish, German and French students’ experiences and in particular the entrepreneurial intent (EI) of students both prior to and upon completion of the programme.

Gauging the effectiveness of an entrepreneurship education programme is complex as evaluations should not be limited to new business creation as this excludes measures such as the development of entrepreneurial spirit and enhancement of business and enterprise skills (Fayolle et al 2006; Henry et al 2004).    Given that the sample were still engaged in education it was not possible to measure new business creation and therefore the basis for the investigation involved the quantitative analysis of EI prior to and on completion of the course. Bagozzi et al (1989) argued that EI is an excellent predictor of any planned behaviour and has already been utilised successfully in prior research (see Autio et al 1997).  In addition, Krueger et al (2000) contended that entrepreneurship is a typical example of planned behaviour and the study of intention is a relevant route of enquiry for researchers.  For the purposes of the study, EI is defined simply as ‘being engaged in some positive action towards creating a new venture in the next 12 months’. In addition, given the extant literature on the effect of gender on nascent entrepreneurship (see Brooksbank and Jones-Evans 2006; Jones-Evans et al. 2006; Wang and Wong 2004; Brush 1992) the study also seeks to reveal any differences between male and female students in each sample. Whilst there is considerable literature on the effect of age and entrepreneurial activity (see Wang and Wong 2004; Reynolds et al. 2003; Davidsson and Honig 2003), for the purposes of this study it was not necessary to examine this variable on EI as all students were aged 18-24. 

The research instrument employed a structured format utilising five-point Likert arrays to enable statistical and comparative analysis. Students were asked to considered their EI at the start and upon completion of the course and to rank the extent to which the course had positively impacted upon their perception of entrepreneurship as a viable career option.   The Likert scales were weighted so that higher mean scores would indicate positive attitudes towards the behaviour.  Mean scores were then analysed using 2 tailed t-tests to contrast EI both prior to and after the delivery of the course.  Anecdotal qualitative data were also utilised to expand understanding of students perceptions of how the course had impacted upon their perception of an entrepreneurial career. 

Results

A total of 237 students completed the course between April and December 2006.  The distribution of these students by gender and institution is summarised in Table 1.

Table 1: Student Completions by Gender and Institution

	
	Male
	Female
	Total

	France
	64
	48
	112

	Germany
	28
	38
	66

	Poland
	28
	31
	59

	Total
	120
	117
	237


Of the students completing the course 50.6% (n=120) were male and 49.4% (n=117) were female. There was some variation between institutions in terms of students completing the course. There were 112 students from France (47.25%), 66 students from Germany (27.85%) and 59 students from Poland (24.9%). There were no significant gender differences between institutions ((2 = 3.929, p = 0.14, d.f = 2).

Prior Entrepreneurial Intent

Students were asked to consider their EI prior to undertaking the short course (see table 2).  In this context all respondents were invited to qualify their level of interest in starting a new venture within 12 months of the completion of their studies. 

Table 2: Comparison of Prior EI Means by Gender and Institution

	
	France
	Germany
	Poland
	Total

	Male
	3.50
	3.32
	3.39
	3.43

	Female
	3.10
	2.34
	3.81
	3.04

	Total
	3.33
	2.76
	3.61
	3.24


The average EI prior to the start of the course was 3.24.  The mean score was significantly higher for male students (p<0.05).  Comparisons between institutions revealed that the German cohort had lower mean scores than their French and Polish counterparts. These differences were both significant at the p<0.01 level. In contrast whilst Polish students had a higher mean score than French students these differences were found not to be significant.

Further investigation of prior EI by gender found that whilst there were differences in the mean scores between male students (with France being the highest and Germany being the lowest) a comparison of the means revealed that these differences were not statistically significant. A comparison of the means scores for female students however, highlighted that female Polish students had a significantly higher EI (p<0.01) then their French and German counterparts. The differences in the mean scores between female French and German students was also found to be significant (p<0.01). Further comparison of mean scores within institutions suggested that there were no notable differences between male and female Polish or French students. A comparison of gender differences within the German cohort suggests that the EI of male students was significantly higher than for female students (p<0.01).

Entrepreneurial Intent after Completion of Course

On completion of the course students were asked to reconsider their aspirations to pursue an entrepreneurial career (see table 3).
Table 3: Comparison of Post Course EI Means by Gender and Institution

	
	France
	Germany
	Poland
	Total

	Male
	3.70
	2.68
	4.04
	3.54

	Female
	3.23
	2.47
	3.84
	3.14

	Total
	3.50
	2.56
	3.93
	3.35


The average EI on completion of the course was 3.35 and as with prior EI the mean scores for male students were significantly higher than female students at the p<0.05 level. Comparisons between institutions revealed that the German cohort’s mean score had actually decreased whilst the mean scores for Polish and French students had increased to 3.93 and 3.50 respectively. Consequently it was unsurprising that differences between the German and French and Polish and German cohorts continued to be statistically significant (p<0.01). It was observed however that the difference between the mean scores of French and Polish students had also become significant at the p<0.01 level.

Examining EI post course completion by gender revealed that differences in the mean scores had shifted with male students in Poland now possessing a higher mean score than their French and German counterparts. Despite this change it was observed that whilst Polish and French students both had a significantly higher mean scores than German students (p<0.01), this was not the case when the means for French and Polish students were compared. A comparison of the means scores for female students found that after the completion of the course female Polish students continued to possess a significantly higher EI (p<0.01) than French and German female students. The differences in the mean scores between female French and German students was also found to be significant at the p<0.01 level. Comparing post course completion means within institutions, suggested that male mean scores were higher than female students in all institutions although there were no notable statistical differences between these two groups. 

Impact of Course on Entrepreneurial Intent

An examination of the differences in mean scores of EI prior and post completion suggests that the course had a positive impact upon EI for French and Polish students. In contrast, the course seemed to have a negative impact upon the EI of German students (see Table 4). This decrease can be accredited to the statistically significant (p<0.05) decrease in mean scores for male German students as the mean score of EI for their female counterparts did increase slightly.

Table 4: Pre and Post EI Change by Gender and Institution

	Institution
	EI
	Male
	Female
	Total

	France
	Prior
	3.50
	3.10
	3.33

	
	Post
	3.70
	3.23
	3.50

	
	Diff
	0.20
	0.13
	0.17

	Germany
	Prior
	3.32
	2.34
	2.76

	
	Post
	2.68
	2.47
	2.56

	
	Diff
	*-0.64
	0.13
	-0.20

	Poland
	Prior
	3.39
	3.81
	3.61

	
	Post
	4.04
	3.84
	3.93

	
	Diff
	**0.65
	0.03
	**0.32

	Total
	Prior
	3.43
	3.04
	3.24

	
	Post
	3.54
	3.14
	3.35

	
	Diff
	0.11
	0.10
	0.11


* Significant at the p<0.05 level 
** Significant at the p<0.01 level

A comparison of the mean scores of EI for French students revealed that any increases were not significant.  Further investigation of the Polish cohort however, found that there had been significant increases in the means scores for this cohort (p<0.01) and that this could be attributed to the statistically important increase in mean scores for male Polish students (p<0.01) Whilst changes in EI were evident from the comparison of pre and post course data, students were also asked to consider the extent to which the course had positively impacted upon their attitude towards pursuing an entrepreneurial career (Table 5).  

Table 5: Impact of Course on EI on by Gender and Institution

	
	France
	Germany
	Poland
	Total

	Male
	3.56
	2.75
	3.79
	3.43

	Female
	3.92
	2.68
	4.48
	3.67

	Total
	3.71
	2.71
	4.15
	3.54


A comparison of course impact discovered that mean scores for female students were higher than their male counterparts (although not statistically significant) although this observation was not consistent within the German cohort. The data also revealed that the course had a greater positive impact on French and Polish students. Further investigation of the mean scores highlighted that the course had a significantly greater impact upon French students when compared to the German cohort (p<0.01). This was also the case when the mean scores for the German and Polish cohorts were contrasted (p<0.01).  Moreover, it was evident that the course also had a significantly greater positive impact on Polish students when compared with the French cohort (p<0.01). Within cohorts however, there were only statistically significant gender differences in mean scores between Polish students (p<0.01) with female students having a higher score than their male counterparts. 

Comparing impact with post course EI reveals a number of interesting observations. Firstly EI post course completion was generally higher for male students but for course impact the reverse was true. The one exception being the German cohort in which mean scores for intent and impact were both higher for males. Secondly, within the German cohort the low impact mean score was consistent with the low levels of EI displayed by German students. Thirdly, whilst the EI of female Polish students did not increase significantly, the mean score of course impact suggested that these students did derive considerable benefit from their learning experience. Finally, despite a slightly lower impact mean score than their female counterparts, the significant increase in EI post course completion for male Polish students provided evidence that the impact of the course was most effective for this particular grouping.

Anecdotal evidence from student feedback indicated that German students were more interested in the educational experience provided by the course as the majority stated that they were more inclined towards entering employment upon graduation.  A number of German students were also quick to point out that the course had simply reinforced their own aspirations and career plans.

French students suggested that whilst the course had positively impacted upon their perceptions of entrepreneurship as a viable career option other factors such as a lack of opportunity and resources acted as barriers to entrepreneurship. This view was particular strong among female French students. In contrast, the majority of female Polish students argued that business start-up was a very attractive career path. Likewise male Polish students also suggested that entrepreneurship seemed to be a realistic option upon graduation and that it presented them with a greater opportunity for independence and wealth creation.  Both French and Polish students alluded to the fact that the course had been a positive experience and provided a renewed sense of enthusiasm and confidence to pursue entrepreneurship.

Conclusions

This study will be of interest to enterprise education providers and policy makers in Western and Eastern Europe. The results highlighted that EI prior to the start of the course was significantly higher for male students across all three cohorts.  A comparison of prior EI within institutions however, found that female Polish students had a higher mean score than their male counterparts. This suggests a gender effect could be present in Poland whereby female students are generally more predisposed to an entrepreneurial career. This finding is consistent with the findings of Coleman (1997) and Zapalska (1997) who both recognised that younger individuals and particular women in Poland place a high social value on becoming entrepreneurs. Reasons behind this preference however, were outside the scope of this study and further work is required to discover the extent to which this predilection is linked to opportunity or necessity based entrepreneurship.

In general, mean scores also revealed that both French and Polish students are more positively inclined toward nascent entrepreneurship when compared with their German counterparts. This study supports previous studies regarding entrepreneurial activity in Germany (Bosma and Harding 2006; Welter 2004) and Poland (Socha and Weisberg 2002; Matlay 2001; Gordon and Dickinson 2000). Within the context of the study, the relatively low mean score for prior EI for German students offers evidence that students who enter the German higher education in Heidenheim are less likely to pursue a career in entrepreneurship.  Moreover, the prior EI of French students lends support to the claims that the attitude towards entrepreneurship in France is gradually changing (Klapper and Léger-Jarniou 2006; Fayolle 2005). Although this is encouraging it is perhaps worth noting that anecdotal data from the French cohort confirmed that a perceived lack of government support and resources (see Klapper 2005; Carayannis et al 2003) can still act as a potential barrier to nascent entrepreneurship especially with women. It is therefore contended that cultural norms and industrial heritage can act as barriers to nascent entrepreneurship. It is important to note however, that these findings should not be generalised to the student populations of France, Germany and Poland. Given that these samples have been taken from particular regions within each country further research is required to ascertain the extent to which these findings are consistent within and across national boundaries.

The study also confirmed that enterprise education can have a positive impact upon EI. In fact, differences between gender and institutions continued to be significant post completion of the course.  The research suggests that the course had a positive impact upon French and Polish students. Whilst the course increased the mean scores of French and Polish students, only the change in EI for Polish students was found to be significant. Further investigation revealed that this was actually accounted for by the dramatic increase in EI amongst male Polish students. This increase ensured that post EI was significantly higher for male rather than female students across all cohorts although the EI of male German students actually decreased significantly. Conversely, the EI of female German students actually increased slightly (although this was not statistically significant). These observations raise the question of whether the content and pedagogy of effective enterprise education need to be gender and context specific. These findings provide evidence that gender can moderate the effectiveness of enterprise education on EI and that a particular industrial or cultural setting could also negate the desired impact of enterprise education.  The results of this study also provide further evidence that enterprise education can help promote and remove barriers to entrepreneurship in France (Fayolle, et al 2006; Pihkala and Miettinen 2004). The results of this study therefore support the premise that enterprise education is a mechanism through which students can evaluate future career options (Solomon et al. 2002; Jack and Anderson, 1999). Further analysis of the impact of enterprise education on EI found that whilst the impact of the education experience upon EI was higher for male students, female students rated the perceived impact of the course higher than their male counterparts. This however, was not consistent across all cohorts with female German students having a lower mean score than male German students.  This observation suggests that enterprise education may have a greater actual impact upon the EI of male students but in terms of perceived impact female students benefited more from the learning experience. 

In summary, it is evident from this study that further work is required to analyse how gender and cultural norms can mediate the impact of enterprise education upon EI. Whilst this research is based on a relatively small sample it presents a number of questions that enterprise educators need to address in the provision of effective entrepreneurship education. In particular, issues such as gender, culture and industrial heritage need to be taken into consideration when designing and delivering enterprise education. Moreover, it cannot be assumed that largely homogeneous enterprise courses will have an equal effect upon the EI of students across national boundaries and between different student groups. It is therefore argued that educators must consider differences between gender, culture and regional settings when deciding upon the content and pedagogy of enterprise programmes if they are to have the desired impact upon EI and graduate entrepreneurship.
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